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I N T R O D U C T I O N

Dyslexia can be a confusing condition. There are plenty
of theories on its nature, from the phonological deficit
hypothesis, visual deficit and dietary imbalance theories,
to speculation on movement and coordination
difficulties. So often the busy classroom teacher does not
have the time to read all the latest literature and develop
new teaching practices. This book aims to provide
classroom approaches which have all been tried and
tested with dyslexic pupils of all ages. The ideas are
presented in a manner that allows them to be modified
by teachers for their own particular classroom and school
context and are therefore relevant to teachers from all
sectors, primary and secondary.

We recognize that there is no one way of teaching
dyslexic students, but by providing ideas we can
stimulate and support the teacher to select and adapt
accordingly. The ideas are all ready to use and do not
need any special equipment, only time and knowledge.
We hope that they are both time saving and informative
and can help teachers become more confident and
skilled in dealing with dyslexia in the classroom.

Early identification and knowledge of the
characteristics of dyslexia are important and so we have
introduced many of the ideas with some commentary. It
is our aim, therefore, that the book should inform as well
as equip the teacher with ready-made solutions.

Although there are a number of characteristics that
can be associated with dyslexia, such as difficulties in
reading accuracy, fluency, spelling, writing, organizing
and memorizing information and processing speed
difficulties, the answer to these difficulties lies firmly in
the hands of the teacher and the school. Dyslexia relates
a great deal to the learning context. Some learning
contexts are developed in a dyslexia-friendly manner in
terms of the expectations, tasks that are set, materials
available and how the information is presented. This can
do much to reduce the impact of dyslexia on the
individual.

XI



We have divided the book into ten sections. There are
some general principles in teaching and supporting
dyslexic pupils and these are generated in the form of
ideas in Section 1 on teaching strategies, in Section 8 on
'getting the teaching right5 and in Idea 100 on
developing dyslexia-friendly guidance. Dyslexia is the
responsibility of the whole school, not just one teacher.
The school management therefore has a role to play in
ensuring that cross-curricular initiatives in dyslexia are in
place and that all teachers in both primary and
secondary, including subject specialists, have some
knowledge of dyslexia. Although most of the ideas in the
book apply across the full range of subjects, we have also
included some subject-specific ideas in Section 10
relating to English, science, modern languages, drama
and music.

It is our hope you will find this book helpful in
informing your practice and time saving in providing
some ready-made and appropriate responses to the
challenges presented by supporting dyslexic pupils in
school. The real beneficiaries of the ideas will be the
dyslexic pupils themselves. It is hoped that these ideas
will lead to successful outcomes and the accompanying
increase in self-esteem that is so necessary if young
people with dyslexia are to advance in education and
fulfil their, often considerable, potential.

For the sake of simplicity the pupil will be referred to
as 'he' or 'him' throughout the book.



S E C T I O N

1
Teaching
strategies



I D E A Children with dyslexia often have difficulty with short-

I
term and working memory. This means that they struggle
to hold more than one or two points in their head at one
time. If the task and the instructions are too long and
complex they will have difficulty in retaining all the
relevant information. Tasks should therefore be broken

\S) down into small steps. The small steps should be clearly
Q- shown and placed into a sequence. This can help with

organization as it provides a structured framework.
fT The activity below highlights these steps and

sequence. It involves the pupil summarizing the main
_ j idea of a chapter, or a section of a book, which the class
^ has recently read. The small steps provide a structure
*5- that can help the reader sequence the chapter. Ask the
^ pupil to:

o write down the names of the main characters
o identify the country(ies) where the story takes place
o identify which part of the country - the area
o write down four words that are important for the

story. For example, in a story about warfare the words
may be 'war, jet fighters, parachutes, gunfire'

o describe one event that happened in the chapter - you
could develop this to describe one event from the
beginning, one from the middle and one from the
end, making it easier for the child to sequence the
details of the story

o write down why that event was important.

Breaking the task down in this way will help the dyslexic
pupil to focus on the information that is required and to
provide a more relevant and detailed response.

The structure provided by the steps can also help to
minimize the possibility of the pupil digressing from the
key points.



Pre-task or pre-topic discussion provides an indication of
pupils' current knowledge of the task or the area and
whether they have the concepts and understanding
needed to complete the task. Do this to ensure the
dyslexic pupil has the necessary framework for the topic.
It is a good idea to develop in advance a number of pre-
reading discussion points. For example, if your class is
studying, or about to study, the Spanish Armada the
following could be pre-task discussion points:

o The geographical location of Spain
o The importance of ports
o The materials the ships are made from
o The instruments used for navigation
o The importance of trade.

Ask the class to note the key points that they have
found out from the pre-reading discussion and,
importantly, to identify why they are key points. This can
be a writing exercise before they start reading. It will
help the text to become more meaningful for the dyslexic
pupil - the sequence should be discussion first, then
writing and then reading.

This process will help to identity some key facts and
concepts, helping the dyslexic pupil to understand the
topic more fully and providing some necessary
background information.

I D E A

2



I D E A

3

Q

<
I-

O
to

H

a.
in
in

Keep sentences short and vocabulary simple. For
example, the teacher might say, 'The Spanish Armada
was a powerful maritime force and other countries feared
the speed of the ships and the skills of the sailors.'
Although that is not necessarily a long sentence it may
be too long for pupils with dyslexia. There are three
concepts/ideas in this sentence — the force of the armada,
the speed of the ships and the skills of the sailors. The
sentence could therefore have been presented as:

The Spanish Armada was a powerful maritime force.
Most of the countries nearby feared the speed of the

Armada ships.
The sailors of the Spanish Armada were well trained

and well equipped.
It is important that sentences such as those above are

supported with visuals. The pupil may rely heavily on
visuals for understanding the content and concepts, as
they can make the task more accessible. Highlight the
key words with colour or bold text and, where possible,
pictures. So, for example, the above sentences can be
made easier for dyslexic pupils by inserting pictures after
each one:

The Spanish Armada was a powerful maritime force.

Use a picture here of a ship.



I D E A

4
The page of a worksheet should be organized in a
visually appealing manner and it is important also to use
a 'dyslexia-friendly5 font. Comic Sans, Century Gothic
and Times New Roman are all considered dyslexia-
friendly fonts. Establish the pupil's preferences - for
example:

Do you prefer to read in this font? (Times New Roman)

Do you prefer to read in this one? (Comic Sans) ^

Or do you prefer to read in this style? (Century Gothic)
LJJ

When you are considering the page layout: ^ Q

o do not crowd the page '""
o use larger type Z
o use visuals where necessary Q
o remember to space out the information, using the

whole page if appropriate.



I D E A It is important that pupils with dyslexia are provided

5
with opportunities for self-assessment. This is a useful
skill to develop as it means that the pupil understands
most of what he is reading or working on.

Tasks should be structured in a way that pupils can
check to ensure they are doing it correctly. This can be

|— done with review tasks and recapping sentences
2! periodically. A checklist at the end of the task can be
LJJ useful as this can help the learner monitor his progress.
|[> At the start of the task the checklist might ask:

K? o What is my goal?
Uj o What do I want to accomplish?
I/} o What do I need to know before starting the task?
^ o What resources do I need?
^ o What is my deadline?

~T Midway through the task the pupil can ask himself:

^ o How am I doing?
o Do I need other resources to complete the task?
o What else can I do to finish the task?

Self-assessment is important as this emphasizes that the
pupil has understood the task.

Questions that should be encouraged at the end of
the task include:

o Did I accomplish my goal?
o Was I efficient?
o What worked?
o What did not work?
o Why did it not work?
o What strategies can I use next time?



I D E A
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Worksheets can present problems for dyslexic learners so
it can be helpful to develop a checklist to ensure that
they are dyslexia friendly. This can be used as a proactive
guide for the teacher at the initial stage of development
of worksheets, or pupil workbooks, and also as a
monitoring tool later. The checklist can also be used as a

guide for teachers who have little experience of dyslexia, [—
such as newly qualified teachers, as it can provide them I/*
with some suggestions for presenting work for dyslexic _ j
learners. ^

A checklist could include the following: {J
LU

o Have small steps been used? - p
o Are the sentences short? ^ j
o Is the vocabulary easy to understand?
o Have visuals been used? ^
o Has large print been used? 0£
o Is the font style appropriate? ^
o Has enough attention been given to presentation? -E
o Are there opportunities for self-monitoring and self- ^

correction? ^
o Are the tasks within the pupil's comfort zone? r_



I D E A
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Children with dyslexia can learn in a different way from
other pupils. It is crucial that they are allowed to do this
and that school staff are aware of some general guidelines
that help to recognize these differences in learning.
Developing a framework for teaching dyslexic children is
therefore an important staff development exercise.

^ The framework can be used as a general guide for all
Q"" teachers in a school. It may also be useful for trainee
Q teachers undergoing placement in a school who may not
> have much knowledge or experience of dyslexia.

LJJ o Use charts and diagrams to highlight the bigger
j ^ picture of what is being taught.
^ o Use mime and gesture to help the kinaesthetic learner
^ (the pupil who prefers to learn through active
LL involvement and experience). For example, drama is a
_ j good type of kinaesthetic activity.
^ o Add pictures to text.
^ o Use colour to highlight key words.
LU o Label diagrams and charts.
2 ° Use games to consolidate vocabulary, make packs of
LJJ pocket-sized cards showing important words.
(J o Use different colours for different purposes.
^ o Combine listening and reading by providing text and

tape.
o Use mind-maps and spidergrams.
o Present information in small amounts with frequent

opportunities for repetition and revision.



S E C T I O N
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Reading and
comprehension



I D E A Being able to read text fluently helps to develop

8
comprehension, but dyslexic children often have a
difficulty with this.

Increase reading fluency by asking pupils to read a
page at their own pace. They should then read the page
again and underline all the key words, then read only

^ - those words that are underlined. Try this several times -
{J they may also note down the key words - then try it with
21 a different page without underlining the key words.
LU Discuss with them what they have read as soon as
ID possible, and finish by summarizing the key points of the
—I text.

This can be turned into a game by giving the pupils
^ l e s s time t n a n they need to read the page or text - you
2 c a n e v e n make it something quite ridiculous like 45
— seconds. That way the pupils have to concentrate only on
^ the main words. This is good for dyslexic pupils because
^ they often have difficulty with the small, less important
"T words like 'for' and 'from' and may spend a lot of time

pronouncing these words, even though they may not add
much to the meaning of the text. Trying to read every
word accurately, even small words, can disrupt the flow
of the reading and affect comprehension. By turning this
into a fun game you can help to minimize any anxiety
and make it challenging for everyone in the class so the
dyslexic child will not feel in any way different.

Another activity is to provide the pupils with a strip of
paper with a phrase on it. Ensure it is a phrase that they
are able to decode as the goal is fluency and not word
attack skills. For example, if the topic is about a football
game the phrase might be, 'The referee blew his whistle'.
Once they have looked at it they need to turn it text side
down on the desk and then say what they have read. This
not only aids fluency, it also helps dyslexic pupils to
understand that reading should sound like talking. This
can also be good for helping to overcome any barriers
and anxieties the child may experience concerning
reading.

10



Encourage dyslexic children to read a book that is above
their reading level as this will provide them with an
expanded and richer vocabulary and also help to extend
their comprehension skills. This can be done as a shared
reading activity with other children, with adults, or using
a taped book.

Present the new words that pupils will experience in
the reading. Look the words up in the dictionary and get
the pupils to write sentences using the new words. They
should be given an opportunity to discuss the new word
in each sentence. This can be the first stage of shared
reading. In shared reading the child and the adult
(teacher, parent or sometimes another pupil) take turns
in reading. If the child hesitates on a word the adult
should say the word, as the main point of the exercise is
to extend language experience and not to decode. Taped
books are very useful for this. Many books are available
commercially in audio form, but you could compile your
own bank of taped books. It is important that this
becomes a school resource that can be shared and
extended by all staff. This may also be an activity in
which the school librarian can participate.

I D E A
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I D E A
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Paired reading involves the adult and the child reading
aloud at the same time. It is, however, a specific,
structured technique.

The child should choose a book. Then both adult and
child read all the words out loud together, with the adult
modulating their speed to match that of the child, while

^ giving a good model of competent reading. The child must
2 r e ad every word and when the child says a word wrong,
— the adult just tells him the correct way to say the word.
Q The child then repeats the word correctly and the pair
^ carry on. Saying 'no' and giving phonic and other prompts
m is forbidden. The adult does not jump in and correct the
^ child straight away. The rule is that the adult pauses and
Q gives the child four or five seconds to see if he will put it
LJLJ right by himself.
OC The key principles of paired reading are:

^ o The child selects the reading material
Q- o The adult and child read together

o The programme is carried out consistently
o Distractions should be minimal
o Praise is used as reinforcement
o The story and pictures are discussed at the end.

The two principal stages of paired reading are: reading
together and reading alone.

Reading together - this is when the parent/teacher and
child read all the words aloud, with the adult adjusting
the speed so that the pair are reading in harmony. The
adult does not allow the child to become stuck at a word
and if this happens will simply say the word to the child.
This process, together with discussion, can help the child
obtain meaning from the text and therefore enjoy the
experience of language and of reading.

Reading alone - this occurs when the child becomes
more confident at reading aloud. The adult can either
read more softly, thus allowing the child to take the lead,
or remain quiet. This can be built up gradually to allow
the child's confidence to grow. When the child stumbles
at this stage, the adult immediately offers the word and

I2



then continues reading with the child again, until he
gains enough confidence to read unaided.

One of the important aspects of paired reading and
indeed any reading activity is praise - remember to look
pleased when the child succeeds using this technique.

13
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Comprehension is the ability to get meaning from what
we have read. Comprehension monitoring goes further
than this and is the ability of a reader to know when he is
understanding what he is reading and when he is not. If
pupils with good comprehension monitoring do not
understand the text they will usually know why, and what

^rj they need to do to remedy this.
2 A good reader will read automatically and smoothly
— so long as there is good comprehension. They do not
^ usually have to devote constant attention to evaluating
w their own understanding. When the understanding of
• ^ material is not complete the reader will do one of many
2 things: stop and reread more carefully, slow down
Q allowing more processing time, look up words in the
^ dictionary, analyse phrases or sentences for exact
^ meaning, draw on previous knowledge, seek clarification
2 for a particular trouble spot, and so on. In other words, a
Q good reader will engage in comprehension monitoring.
— There are many different ways in which comprehension

can break down. There may be new words in the text that
the reader has not come across before, or words that do not

_ make sense in the context. Sentences may seem vague or
ambiguous, or the reader may have a lack of prior

^ knowledge of the subject and lose the meaning.
Q_ Teachers must model and practise techniques with
^ the pupil, as comprehension monitoring doesn't come
- ^ naturally or easily. They must teach pupils to:

{J o track their thinking
o notice when they lose focus
o stop and go back
o reread
o identify what is confusing
o select the best strategy.

The pupils can ask themselves:

o Where did I lose track?
o Does this make sense?
o Can I say it in my own words?
o What do I think will happen next?

14



It's a good idea to write these questions on cards for the
pupils as they should not be expected to remember
them, no matter how many times they have gone through
this exercise. If they are not able to answer these
questions, they must use a 'fix-up strategy' to get back on
track. For example:

o Go back and reread
o Look up the word or words in the dictionary
o Clarify a concept
o Ask questions.

15
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Encourage pupils to check their own understanding and
bring active meaning to the text. This technique works
best when the pupil is able adequately to decode the
chosen text.

The teacher goes first, modelling the read-aloud and
think-aloud process. Present small units at a time. If a

(j pre-reading discussion is necessary, do this first.

~ o Read aloud, having the pupil follow along.
Q o Summarize what you have read. Point out important
^ details and paraphrase in a way that helps the pupil to
yj understand the main idea of the reading.
^ o Clarify anything you don't understand: unfamiliar

. vocabulary, new or difficult concepts, when you might
^ have lost track of the meaning or found the structure
ij difficult. Some strategies that may restore meaning
-̂N are: rereading, looking up words in the

^ dictionary/thesaurus or discussing phrases which may
Q_ be unfamiliar, confusing or difficult to understand.
— o Ask questions about what you have read. This stage
^ could lead to additional questions and result in a
^ dialogue by offering possible solutions or providing

relevant information.
o Make a prediction about what will happen next. This

will provoke imagination and can also provide an
opportunity for the pupils critically to assess the
author's intent. This also provides a purpose for
continuing to read as further reading will confirm or
reject their prediction.

Now the pupil takes a turn, repeating the same process.
Eventually the pupil will learn to go through this process
without the support of the teacher. However, this
technique takes a lot of modelling and practising.

I6



Have the pupil create a map as they are reading to use as
a reference when recapping or answering comprehension
questions. The map is their own personal account of the
information they are reading, so they should be able to
do it in their own style. In that way they will remember
the information better and make sense of it when they
refer to it later.

The map will also serve as a visual aid for keeping
track of what they have read.

There are many options for creating maps, depending
on the reading and the task. You can use a pre-made
map or web with headings and sub-headings to begin
with and then graduate to having the pupil organize one
himself. The map can be a sequential plan of a story to
make the sequence easier to follow or it can be a detailed
account of the main points of a book. For example, a
character web could be used for a description of the
main character, such as Anne Frank. This can be added
to when the pupil comes across a detail from the story,
as going back later and looking for the details can be a
difficult task.

I D E A
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Charts and other visual aids can help to highlight the
bigger picture and provide a visual overview of a topic.
They can be used to show anything, from the life cycle of
a butterfly to a timeline of historical events. The
important point is that the chart is visually appealing as
this makes it easier for the dyslexic learner to follow and

l/^ understand.

LU It is a good idea to get the pupils to make their own
Z chart, or visual aid, but they may have to obtain an
~ overview of the text first before they can do a chart
LLJ showing the key events. If charts are be ing provided,
^ ensure that they are clearly labelled, with bold type used
— for any arrows or lines.
•"" You can use a char t in history when sequencing dates
Q and events. Th i s can be m a d e into a t imeline that , for
2 example, chronicles the dates of a king's reign, the
^ passing of the laws of the country, the development of

towns or por t s , or a week in the life of a nine-year-old
I boy in the nineteenth century. Some colour can be added
^ to the timeline to show different periods or different
^ types of events. For example, if doing a timeline on the
^ reign of kings and queens all the wars can be in red, the
{j births in blue and the marriages in green.

A timeline can also provide the pupil with an
opportunity to practise writing a 'key' for added
meaning, helping to interpret the symbols on the page. A
'key' can be a difficult concept for a dyslexic child to
understand so it is good to take the opportunity to
practise using this.

I8
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Gestures are important as they demonstrate emotions
and feelings and this can enhance and facilitate
comprehension of the text.

A good homework/class follow-up exercise is to
compile a list of everyday emotions such as happy, afraid,
angry, disappointed, worried. Get the pupils to watch a
TV programme - suggest one of the children's 'soap' r -
programmes. The pupils have to tick off the gesture from m
their list when they see it being used. They then have to ^L
make up an appropriate sentence which they can use ^
with each gesture.They can also do the gesture to the •""
class and the pupils who have watched the same Uj
programme have to try to work out which part of the TV m
programme the gesture describes.

This emphasizes that comprehension is more than ^
just reading because it also involves non-verbal 2
communication. As an alternative, get pupils to make a —
list of the gestures and cut them into strips - one strip i/>
for each gesture — and put them into a bucket. Each T
person has to pick one out and act out that gesture, ^
while the others in the class have to say which gesture is ^Q
being used and which part of the TV programme it refers
to. This is a good interactive class activity. The class can
follow this up by drawing each of the gestures.

I9
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This can be an excellent activity for dyslexic learners as
they are able to hear the story and can also follow it in
print at the same time. It can also help with word
recognition, as well as providing important language
experience.

Select some texts that the child is able to read fluently
—• and record the child reading them (taping should be
Q done in stages). This allows the child to hear his own
^ voice reading a piece of text fluently, which develops self-

., confidence. Then move on to some texts the child has
^ difficulty reading - when you are recording these share

the reading with an adult, certainly to begin with, as in
\^2 paired reading (see Idea 10). Gradually allow the child to

do most of the recording himself. It is also important to
Uj discuss the text with the child at this point to help
in develop comprehension. Remember to keep the tapes as

a record of the child's progress and use them to
demonstrate this progress to the child himself.

20
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It is important to ensure that the child is involved in the
story, or the factual information, when reading new text.
This can apply to a class reader, a novel or a textbook.
The best way to do this is to help him gain maximum
understanding from the text as early as possible in the
reading activity.

Before reading the text, ask him what he understands ^ -
by the title. This can give some indication of the pupil's 0£
background understanding. Some of the questions that Q
can be asked after a short period of reading a novel, for [—
example, include: Are you enjoying the story and I/*
why/why not? Who are the main characters and how do QJ
you know that? Then ask the pupil to make predictions 31
about what might happen next and some likely endings |—
to the story. . n

It is also important to ensure that you recognize the _
different levels of understanding, whether it is a _
novel/story or factual/information-type text. These levels
shown below are important because they go further than ^
a basic understanding and can encourage reflection and .
help the reader to become more involved in the text. _ j

o Literal level - factual information such as who, why, ^
how was that done?

o Inferential level - the inferences, or 'reading between
the lines'. This includes questions such as: What do
you think will happen next? Why do you think he said
that?

o Creative level - this encourages originality and
reflection. Tasks such as write (or say) a different
ending to the story can develop this level of
understanding.

o Critical level - this encourages reflection. Questions
that can help with this level include: Did you enjoy
the book - why? What was confusing about the book?
Was the plot easy to follow - why/why not?

These levels could also apply to factual texts, particularly
the critical level. It is important to encourage dyslexic
pupils to think critically when accessing text as it
encourages the view that reading is not only about
accuracy but also about gaining meaning from text. » .
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The best way to consolidate vocabulary is to use the
vocabulary in as many different contexts as possible. Most
adjectives can be used in different subject areas, for
example, history, geography, science and English. It is a
good idea to target some adjectives from words the pupil is
currently learning and to highlight these in the different
auricular areas. This activity can also be used to highlight
different aspects of grammar, such as adjectives, nouns and
adverbs. This is important as it helps to transfer learning to
different subject areas and helps the learner use the same
word in different ways. Try to develop the list of vocabulary
to be consolidated alongside different activities. Some
examples are shown below:

Target adjectives

bright

light

substantial

Target nouns

fight

key

Consolidation activity

describing colours of liquids (science)
studying the weather (geography)
describing weight (science)
describing weather, for example, light
shower (geography)
(most subject areas)

describing battles (history)
vocabulary used in some novels
(English)
the key to a diagram (science) or in
social subjects where the information on
the page can be developed using a key.

It is important to look for opportunities in all subjects
areas to consolidate vocabulary. It is this consolidation
that provides the dyslexic pupil with over-learning
experiences that help to reinforce new learning (see Idea
48 for details on over-learning).

A vocabulary consolidation list can also be used as a
checklist so you can monitor the extent of the vocabulary
that is being reinforced. It also emphasizes the importance
of cross-curricular communication in the secondary sector.

22
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Many young people with dyslexia have difficulty writing
about what they have read, although they may have a
picture in their mind. If they create a visual record of the
main idea of each chapter they can use the pictures as a
prompt when they are retelling the story. It can be a
great way to keep a record of the sequence of events.

After reading a chapter, have the pupil close his eyes —
and ask him to form a picture in his mind of what the _
chapter was about. Discuss what he is visualizing to 31
ensure he is on track. Then ask the pupil to draw a |—
picture of what he sees - do this on a card and write the yj
chapter number in the top right-hand corner. He does ^
not have to be an artist - stick figures work just as well. ^
Add a splash of colour if time permits. If it is a longer |—
chapter, the pupil could do several drawings taken from {J
the beginning, middle and end of the chapter. This can ^
help with the sequencing of the action in the chapter.
When he has finished with the book the pupil will have a
visual, sequential record of what the reading was about
and can then use the visuals as triggers when he is
required to retell the story.

It is also an idea to visualize and draw the main
characters. The pupil should try to show the main
features described by the author; for example, a long
pointed nose, short or long, dark or light hair. These
features could be drawn in an exaggerated fashion.

There is no writing or note-taking in this idea,
although the next step would be for the pupil to
summarize in writing what he has drawn.

23
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For those dyslexic pupils who struggle with sequencing it
is important that they keep a record of the sequence of
events. This should be very brief, just outlining the main
events, and could also be done in bullet point form.
Pupils can use this sequence of events when they are
recapping the story/event orally.

Title:
Author:

Sequence of events
Chapter 1

Chapter 2

Some pupils may prefer to write notes on each chapter on
a record card and combine it with visuals (see Idea 19).
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Encouraging sentence expansion is important for
dyslexic pupils as it helps to develop expressive writing.
This can be practised by taking vocabulary from the
pupils' readers and using these words to develop
sentence writing.

Obtain a selection of vocabulary from a book the
pupil is familiar with and make up some phrases using ^
this vocabulary. Then get the pupil to put these phrases Q
into sentences. Decide on new vocabulary (target ^
vocabulary) that can connect to these phrases, and the ^
pupil then has to make up new phrases using this new ~
target vocabulary. Next, these phrases can be joined ^
together into more complex sentences. ^

Encourage the pupil to illustrate some of the ^
sentences, helping to give them a specific meaning. As
well as developing sentence expansion this can also help *~
with creative writing.

25
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To expand children's knowledge of grammar and
sentence structure, try playing Simon Says. This is a
great way to teach verbs to younger children because the
game is based on actions. It also gets the pupils moving
while linking something they know to something they are
trying to learn.

IS) The object of the game is to do everything 'Simon'
^ - says and to not do it if 'Simon' doesn't say it. One
^ person gets to be 'Simon' and call out the commands. If
^ the command is, 'Simon says jump up', you jump, but if
2 Simon simply says, 'Jump up' you don't. If the command
Q is, 'Simon says snap your fingers', you snap your fingers,
^ but if he says, 'Lift your right leg' you don't. The magic
_ phrase is 'Simon says'. If you do an action when 'Simon'
1/1 doesn't say you are out.

To be sure pupils understand the link between Simon
Says and verbs, get them to call out the verb (action
word) while they are doing the action. For example,
'Simon says clap your hands', the pupils clap their hands
and call out 'the verb is clap'. This helps to make Simon
Says a multi-sensory activity. Also allow the students to
be 'Simon' so that they have to come up with the verbs.
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It is important for children with dyslexia to obtain
practice at reading in order to improve reading fluency.
One way of working on fluency is to reread books they
are familiar with. It is preferable to develop a sequence
for this activity and to adopt a planned procedure.

Begin with children selecting some books they like,
are familiar with and are able to read reasonably well. iS)
Then ask them to select one book at a time and to tell ^
you, or write down, what they think the book is about. It O
is important to ask them to find new information or Q
details about the book that they have not previously 00
written about. Each time they read they have to find ^
some new information about the book. This activity can ^
be done using a chart with the key characters/events _
outlined. They can then write something new about the —J
characters and the events each time they read the book. ^r
It is possible to time the reading and try to encourage .
them to read in a shorter time, thereby also increasing ^
reading fluency.

LU

LJJ
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Dyslexic pupils often have difficulty with reading
accuracy but can develop good comprehension. They will
read for meaning rather than accuracy, making mistakes
when reading aloud, but still gaining a good level of
comprehension of the text. It is important to encourage
reading methods that can improve comprehension and

K/\ help them identify the key words in a passage. But it is
LU also necessary to show them strategies that highlight the
^ different purposes of reading. For that reason, try to
C provide the pupil with descriptions of different kinds of
~ reading techniques and how and when they can be used.

Some examples are shown below:

{J Skimming - reading only the main headings,
LLJ introduction and conclusion. Use skimming to check
* whether you want to read more of the text.

^ Scanning - looking for a particular key word or phrase.
~ Before you start scanning, 'see' the word or phrase in
Q your mind, then look quickly down the page. Try to focus
^ on the middle of each line as your eye moves down the

LU Page.

Reading for pleasure - you may want to use more visual
imagery, reading as a means of escape. You should be
relaxed when you do this.

Reading for detail - reading every word very carefully
and even rereading some words or sentences to ensure
you get the meaning accurately. You are focusing here on
accuracy.

Once the pupils understand this, provide them with
some examples of types of reading and get them to
choose the appropriate technique, placing them under
the right heading. You could use symbols for each
reading technique to give the exercise a visual feel.

28



Skimming Scanning Reading for pleasure Reading for detail

Which technique would you use for these examples?

o Finding a date in history (skimming)
o Making notes for an essay
o Deciding which chapter is the main one in a book
o Reading a novel
o Reading a newspaper article
o Reading a magazine.

29
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Spelling can be a daunting task for dyslexic pupils as the
English language has a number of complexities. It is
important that spelling rules and the irregular aspects of
the language are taught so that pupils can use their skills
to stop and think about which rules or concepts can be
applied to the word they are spelling. This way they can
use their cognitive abilities to make the best possible
choice. If pupils who struggle with spelling are taught the
spelling rules explicitly and have plenty of opportunities
to practise them, many common spelling errors can be
eliminated.

An example of teaching the 'Final e rule' is shown
below.

Words ending in an 'e':

o Drop the *e' before a suffix beginning with a vowel -
late + er = later

o Keep the 'e' if the suffix begins with a consonant -
late + ly = lately

Word

gate

grate

like

hope

spite

Suffix

-ed

-ful

-ly

-ing

-ful

Beginning with
a vowel or
a consonant?

V

c

Drop the 'e' or
keep the 'e'?

drop

keep

New
word

gated

grateful

Every spelling rule has exceptions, but these should
not be introduced until the concepts are secure
otherwise they may cause confusion.

Exceptions to the 'Final e rule':

o Keep the V to protect a soft V or a soft 'g'
(courageous, serviceable, peaceable)

o Keep the ce' to protect the meaning of a word
(singeing, dyeing, acreage).

32



The difficulty with teaching spelling rules is that often the
pupils have trouble remembering them. One way to support
them in remembering the rule is to allow them to have a
code representing the spelling rule or concept being taught.
You could use a code for the doubling rule (if you have a
one-syllable word, with one short vowel, ending in one
consonant, double the final consonant if the suffix begins
with a vowel - for example, run, running), such as:
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s=
c =

syllable; v =
= consonant;

vowel;
sf= suffix

Is lv lc
CC

sf-v

Teach the vocabulary:

o Syllable: a syllable is a word or a part of a word with
one vowel sound - run

o Short vowel: 'a' as in apple, V as in Ed, T as in
insect, 'o' as in hop and 'u' as in up

o Consonant: any letter that is not a vowel
o Suffix: a unit added to the end of a word that has

meaning and changes the meaning of a word. For
example, -ed, -ing, -er.

Teach specific suffixes that pupils will need to use the
rule, such as -ing, -ed, -er, -est, -ment, -ness. Use this
table to practise the rules.

LU
Q

o
u

in

Word
+ suffix

run + -ing

bump + -ed

hop + -er

fun + -y

smug + -ness

plan + -ed

1
syllable

yes

yes

yes

1 short
vowel

yes

yes

yes

Ends in 1
consonant

yes

no

yes

Suffix begins
with a vowel

yes

yes

yes

Double?

yes

no

yes

Spelling

running

bumped

hopper

Codes can be developed for all the spelling rules and
concepts and used as a memory trigger for pupils, but keep
them simple - the less the pupil has to remember the
better. Allow pupils to use a code card when spelling, even
during tests, until spelling becomes automatic. 33
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Block spelling is beneficial for pupils who tend to leave
out letters, put letters in the wrong place or add in extra
ones. It is most suitable for one-syllable words.

Give the pupil more markers (use beads, blocks,
bingo chips, happy faces) than are in the word. The pupil
then says the word, pushing one marker forward for each

(j| sound. He then knows how many sounds need to be
2 represented when he is spelling. Begin with consonant
— vowel consonant (cvc) words and add beginning and
^ j final blends as the pupil is able to spell with more
111 phonograms (letters or groups of letters representing one
^ sound) (ccvcc).
I/* For example, 'blast'. Dictate the word blast, the pupil
^ repeats the word and then pushes a marker forward for
{J each sound his mouth says.

cn iiiii
b l a s t

The pupil says aloud the sound of each phonogram, it
is not written for them.

Looking at the circles, he will know that when he
spells blast, he will need to have five letters on his paper.
For pupils who struggle with vowels, use a different
colour to represent the vowel.

b l a s t

Eventually he will know that when he hears 'ch' he
will need one marker (one sound) and that sound is
spelled with either 'ch' or 'ten'. These concepts need to
be carefully taught before using them in block spelling.
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Pupils often have more success if they can associate a
visual with a new or troublesome phonogram. For
example, the sound V can be formed into the shape of a
snake. You could have the pupil draw a picture of or
colour a picture of a snake in the form of an V .

Often the short vowel sounds are difficult for pupils
to discriminate. Giving them a key word and a visual can v/1
be a great aid. For example, if the short vowel sounds for —*
'e5 and T are causing difficulties for a pupil, use a visual ^
of a boy named Ed and a visual of an insect. You can —3
also give kinaesthetic clues (relating to active _
experiences) such as 'Insects make me itchy', and ^
'Scratch in an up and down motion like an "i'V F rom _^
that point forward, every time the pupil is unsure of the J"J
vowel sound you can give h im the key word or the ~\
kinaesthetic clue. When he is working independently he ^
can match the sound in his key words to the sound in the I/}
word he is spelling. In this way the learning is cognitive - O
the pupil must stop and think about what the correct OC
spelling is for the sound. O

You could let pupils choose their own key words and
visuals or develop your own.

LU
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Often when pupils are spelling they insert extra letters,
leave letters out, confuse vowel sounds or put letters in
the wrong place. They may spell 'felt' for 'left' - all the
letters are correct, but not in the right order. They may
confuse the short vowel sounds by spelling 'blemp' for
'blimp' or they may leave out letters as in 'spash' for

_J 'splash'.
—' If pupils sound the word as they are spelling it, they

are more likely to spell the word correctly so long as they
ijy have the phonetic skills to do so. Initially, they can sound

out loud as they are spelling and then when they are
—̂  more comfortable with the process, they can sound as
O they spell silently. When teaching this technique be sure
<" to demonstrate on a whiteboard that your hand will spell
IS) what your mouth says.
^ If pupils use this process at the start of their spelling
—. journey they will begin with consonant vowel consonant

(cvc as in run) and then move to ccvc (as in stun) which
will include the use of common beginning blends such as

—̂  'sp', 'st' or 'gP. The next step is to add final blends such
^ J as 'mp', 'nd' and 'xt' (ccvcc as in stump). Eventually they

will be able to sound as they spell with digraphs ('sh',
'ch', 'th'), diphthongs ('oi', 'ou') and multiple spelling
choices ('o', 'oa', 'ow').

One way to remind pupils to 'sound as they spell' is
to have a visual of a mouth and another of a hand
holding a pencil.
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A multiple spelling choice occurs when a pupil hears a
sound and must choose between more than one spelling
for that sound; for example, the sound 'ch' can be spelled
with a 'ch' or with 'tch'. If the pupil hears a short vowel
sound immediately before the 'ch' sound he will know
that the sound he is spelling will be 'tch' as in latch.

Develop word charts for multiple spelling choices. In
each word chart give the multiple spelling, the concept
behind each spelling, and an example of a word using
that spelling with a visual of that word. Then randomly
dictate words with those multiple spelling choices. Each
word should contain one of the spellings. For example:
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oa ow

Use a visual of
a boat here

Use a visual of
snow here

boat
middle spelling

snow
final spelling

Be sure that pupils are confident in using each
individual phonogram before introducing a multiple
spelling choice. For example, only introduce 'ow' as in
snow when you are certain 'oa' for boat is secure. Then
the pupils can be given words with both spellings and
asked to stop and think about which one they are going
to use - 'ow', as in snow, is a final spelling and 'oa', as in
boat, is a middle (or beginning) spelling.

in
LU
U
O
X
u

a.
in

LU

Q.
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Dyslexic pupils struggle with spelling high-frequency
words and so compromise their writing because they
don't know how to spell a word they want to use.
Providing a word list, made up of high-frequency words,
will help them overcome some of these spelling
difficulties. The pupil can then refer to the list for the
spelling of any words of which he is unsure.

Word lists can be quite general, composed of words
commonly used by pupils at certain ages. They can also
be in the form of specific lists focusing on the pupil's
own particular spelling difficulties. The list below shows
some common words for Year 2 pupils.

Other word lists can be made up for different subject
areas and are especially useful for subjects which involve
learning a considerable amount of specialized and
technical vocabulary.

1

and

the

a

home

me

to

my

was

is

with

like

it

went

in

there

dad

had

he

on

said

they

so

were

one

she

day

we

of

at
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Pupils who struggle with spelling need to be given
strategies for reviewing and learning the spelling of
words. The following strategy may be helpful in
memorizing word patterns and words which cannot be
sounded out.
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Look - this involves the active engagement of the writer,
who looks closely at the word with the intention of
reproducing it. It is important that this stage is not /*\
skipped or rushed through before the pupil has had an —
opportunity to develop visual strategies to help memorize . »
the visual features of the word. These can include tracing
the word with a finger, looking for shapes and patterns yj
and any distinctive features, comparing the visual J—
features and similarities of the letters and the word to 33
other words. For example, in the word 'window' there are
a number of visual aspects which could help with
memory, such as the first and last letter being the same *•
and the distinctiveness of the letter 'w\ At this stage it is ^
also possible to draw attention to words within words, ^
such as tent in attention and ask in basket. ^

Cover - this involves covering the word and also helps {J
strengthen the visual memory. *,

\£
Write - this is an important stage as it provides the pupil - ^
with kinaesthetic practice. At this stage, cursive TT
handwriting is often encouraged and there may well be a ^
link between clear cursive writing and good spelling.

Check - this provides the dyslexic learner with some
responsibility for his own spelling. It is important to
reduce the dependency on the teacher as soon as
possible and to promote self-correction.
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Dyslexic pupils often need to be taught in a multi-
sensory way. This means that they will have more success
if spelling is taught and reinforced using visual, auditory,
tactile and kinaesthetic strategies. Simultaneous Oral
Spelling, suggested by Lynette Bradley, is a strategy that
encompasses all of these. Ask the pupil to:

^ o look at the word written correctly, or made with
2 tactile letters
~ o say the word
_ J o write the word, sounding out each phonogram as it
LU is written (it is best to use a cursive script). As the
Q- pupil writes he must look at each letter and hear its
^ sound. He will receive kinaesthetic feedback through
J the movement of the arm and throat muscles
^ o check to see if the word is correct
0£ o cover up the word and repeat the process. Continue
Q to practise the word in this way, three times a day,

for one week. By this time the word should be
^ committed to memory. However, only one word will
^ have been learned.

LU The final step involves the categorization of the word
2 with other words which sound and look alike. So if the
^ word that has been learnt is 'round', the pupil is then
J— shown that he can also spell ground, pound, found,
—I mound, sound, around, bound, grounded, pounding, and
^ so on. He has learned eight or more words for the effort
3 * of learning one.
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Visualizing the word can be a successful strategy for
some dyslexic pupils. This process involves the following:

o Look at the word
o Cover the word with a piece of paper
o Try to see the word - visualize it - on the paper
o Copy the word as you see it
o Check to see if you have spelt the word correctly
o Have a ten-minute break and then repeat the

exercise
o A few hours later repeat this again
o Then repeat this at various times over the next few

days
o Add a new word to the list each week and repeat the

above sequence.
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The objective in a creative writing project is to get the
pupils to write. However, this doesn't have to be the
physical act of writing. Many dyslexic pupils have
fabulous ideas but they can't get them down on paper
because of their difficulties with writing. In this case it
may be necessary to provide a scribe for the pupil, not

^ just for exams but for writing projects.

^ Scribing is a way of helping the pupil produce a text
— of his own. The scribe can be the teacher, tutor, parent
~ or a classmate. The key is to write down what the pupil
Q£ says, not what you think he should say, and read it back
U to him so that he can hear it, and then let him make any
t/^ changes. The goal is to produce a piece of written

material that conveys what the pupil wants it to.
There are many ways to do this without affecting the

pupil's self-esteem. In a classroom you could put the
pupils into pairs or groups and have one pupil do the
writing. If you are working in a one-to-one situation
already, then simply tell the pupil you will scribe as you
just want him to think and not be distracted by a pen
and paper.

A pupil may need someone to scribe for them if they
have:

o dysgraphia - difficulty with handwriting and motor
control that can affect handwriting and pencil grip

o difficulties with spelling and grammar
o poor written output - often dyslexic pupils can be

good orally but have a difficulty in displaying this in
written form

o problems with pencil grip and handwriting fatigue.

(Idea 38 can be used as an activity to determine whether
or not a pupil would improve their writing with a scribe.)
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Brainstorming is a great way for pupils to develop their
vocabulary and to get them thinking more quickly. When
they are finished with a brainstorming activity, they will
have a list of ideas to work from for writing. Try to get
the pupils to write a good long list of at least ten or more
items.

It is important to note that spelling never counts in
brainstorming activities and it is often a good idea to
have someone scribing (see Idea 35) so that the pupil
can just focus on getting the ideas out. Try to vary the
activities by using a whiteboard or a chalk board to get
away from a regular lined piece of paper and pencil. You
may also let the pupils stand and toss a Koosh ball or
hacky sack (something that doesn't bounce) back and
forth as not all of them will think best when they are
sitting at a desk.

Choose a topic to brainstorm that will be of some
interest to your pupils, such as:

o Skateboard brand names
o Vacation destinations
o Things that are green
o Sports equipment
o Things to take to the beach
o Cars
o Types of dogs
o Musicians
o Favourite snack foods.

I D E A
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Mapping is a great way to organize ideas for a writing
project.

Have the pupils brainstorm a list of their ten favourite
things, then ask them to number the list from one to ten,
with one being their absolute favourite. Give the pupils a
blank sheet of paper and ask them to draw a cloud or

I/} circle in the centre of the page. Inside this they write 'My

O favourite things'. Next they must write their three top
2 favourite things coming out from the centre like a web,
•— and sketch a small drawing of each thing.
H^ The next step is getting the pupils to expand on each

of their favourite things with details and descriptive
^ words - the 'what' and 'why' of their favourite things.
I""" They should also continue adding visuals that represent
Cd what they are writing. Putting in a bit of colour will help
13 with the detail and the description when they move on to
Q the paragraph writing stage.
^ For example, one of their favourite things might be rain:

^ My favourite things

v . Rain
^ - o Feels good on my skin
^ - Tingly

- Cold
- Wet
- Taste (catching raindrops on my tongue)

o Smell
- Fresh
- Damp

o Sound
- Loud thunder
- Rain on rooftops.

Once the pupils are finished with their webs they can
develop them into an introductory paragraph, a
paragraph for each of their favourite things and then a
concluding paragraph. One of the keys to success with
this activity is to develop it slowly, without telling the
pupils that the final goal is to write several paragraphs.
Just give them the small steps, one at a time.
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Giving a pupil a visual image to write about is a great
way to stimulate ideas. Choose a picture that will be
interesting to the pupil and will provoke a discussion.
Allow two or three minutes for the pupil to study the
picture and then ask him to tell you what he sees.
Remember that this is an activity to stimulate
imagination and he may see something you didn't think
of, or his ideas may take him in a different direction to
that which you had in mind.

Be prepared with three questions about the picture to
ask the pupil in case you get an answer of 'I don't know',
and ensure that the questions are open ended so that he
can't simply answer with a yes or no.

Keep your goal in mind during the discussion - is this
going to be a descriptive paragraph or a narrative? The
discussion should involve details and prepare the pupil to
write a paragraph (or more) about the picture.

The picture could show:

o people with interesting facial expressions
o animals
o sports
o a beach scene
o interesting activities
a cartoon images.

Once the discussion is complete, give the pupil paper
and a writing tool to write his paragraph. It will be
interesting to note the difference between what the pupil
is able to tell you during the discussion compared with
what he is able to write. (This is a good activity to do
when trying to determine whether a pupil needs
someone to scribe for him when writing - see Idea 35.)
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Pupils with dyslexia often freeze up when they are asked
to write as it can be such a daunting task for them. If
they are given a creative way to express their ideas and
thoughts which then slowly leads into a writing exercise
they can be much more successful.

This exercise should be taken in small steps which
lead up to the final written piece. It can be particularly
good for those pupils who like to draw, but it isn't
necessary to be an artist to have success.

The first step is to build up some forest vocabulary.
Talk about the kind of things you might find in a forest
and encourage the pupils to use a thesaurus to develop
their vocabulary further.

Give the pupils a large piece of paper each and have
them draw the outline of a forest - it can be any shape
they like. Draw in the detail:

o Are there hills or mountains?
o Is there a shoreline - are there beaches or is the

forest at the edge of a steep cliff? Do the beaches
have sand or rocks?

o Are there streams and rivers? Are they wide and lazy
or dangerous, with white water rapids?

o What about lakes, swamps or marshes?
o Is it sunny or does it rain all the time?
o What kind of trees are in the forest?
o What sorts of insects, reptiles, birds or mammals live

in the forest?
o What do you smell?
o How does the air feel?

Encourage them to add colour to their forest drawing.
When they have completed their drawing they can
organize their ideas and write several paragraphs
describing their forest.
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Building on the idea of drawing a forest in Idea 39, you
can now use the drawing as inspiration for writing an
adventure story that takes place in the forest.

With their drawings in front of them on their desks,
say to the pupils something along the lines of: 'You want
to visit your forest, so how are you going to get there?
Can you fly, is there a place to land a plane or do you
need to take a helicopter? Do you need to take a boat or
maybe a floatplane? Can you hike, ride a bike, ride a
horse or drive in a jeep? You see a path, take a step and
you are in your forest! Keep walking but think about how
you are going to keep track of where you are and where
you are going. Suddenly there is a turn in the path - who
or what do you encounter? Are you worried, scared,
excited, apprehensive or anxious?'

Ask the pupils to write down key words that describe
their adventure. They can make a list of how they are
feeling, what they see and what they do on their walk
through the forest. They may choose to encounter
obstacles, creatures or people who may be make-believe
or real. This is their adventure and they should have fun
with it.
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Following the forest theme of the two previous ideas, you
could get your pupils to send a postcard from their
forest. Ask them to decide who they are going to send it
to and to think about what they want to say. Are they in
trouble and needing help? Are they having a wonderful
time and wanting to tell of their adventures? Are they

I/} inviting someone to visit their forest?

Q They should write a rough draft and then write their
Cd good copy on a provided outline of a postcard. On the
^ front they could draw a smaller picture of their forest or
{J some aspect of it, such as an animal or tree found there.
I— You could give them a small, square piece of paper for
^. their postage stamp and they could draw a visual of their
J~ forest on it and fill in the correct postage amount.

When the pupils have completed their postcards they
can exchange them with another pupil or send them
home to a parent or grandparent.
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A good way to stimulate creative writing is to get pupils
to go through magazines and cut out interesting pictures
(at least six) based on a theme. The theme may be
sports, a beach scene or it could simply be interesting
people. The pupils then create a collage by gluing their
pictures onto a sheet of coloured paper. This can be used
for writing either a narrative, descriptive or compare-
and-contrast paragraph. The type of paragraph will
depend on the pictures and the theme chosen.

Before the pupils start to write, they should
brainstorm a list of describing words based on the
collage. These can then be put into a web to help the
pupils organize their ideas.
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Put an object into a bag that is not transparent. If you
are doing this activity with a class, organize the class into
pairs and have each pupil choose an object to put into a
bag for a partner, without showing the other pupils. Ask
them to exchange bags.

The pupils then reach into the bag, without looking,
and feel the object. Each pupil has to come up with a list
of words describing the object (at least four words, more
if possible). They then have to write a paragraph
describing the object and end with a sentence saying
what they think the object is. These can be read aloud to
the class or to their partners. The object is taken out of
the bag and the pupils can see if their guesses were
correct.
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A Diamante-style poem provides an opportunity to
create a complete composition with little guidance and
prompting. Diamante poems are a wonderful tool for
incorporating the pupil's knowledge of nouns, verbs and
adjectives while building vocabulary and triggering the
imagination. The poem is arranged in a diamond pattern
using seven lines. For example:
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o Line 1 - one word |jj

(subject/noun) Q
o Lin e 2 - two words Q_

(adjectives) s | J J

o Line 3 - three L_
words (-ing verbs) ^

o Line 4 - four words ^
(nouns) ^

o Line 5 - three ~\
words (-ing verbs) ^

o Line 6 — two words Q
(adjectives)

o Line 7 - one word
(noun)

To prepare for this activity on, for example, a beach
theme:

o Teach the parts of speech (nouns, adjectives, verbs)
o Read a beach story
o Discuss a day at the beach - each pupil can tell the

group a story about the beach or a favourite beach
experience they have had

o Ask pupils to draw a picture of the beach (have beach
pictures ready to show)

o Pupils choose nouns, verbs and adjectives to describe
their pictures

o The poem should be written in rough and then a
good copy produced to accompany the drawing

o Pictures can be drawn around the poem.
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It is important when working with dyslexic pupils to
identify their preferred learning style - visual, auditory,
kinaesthetic or tactile. You can construct questions
similar to the ones below to identify their preferences.

Visual
o Do you prefer to find out information from a video

rather than listening to someone?
o Do you think of ideas or information in pictures?
o Do you like to draw and illustrate work?

Auditory
o Do you prefer to listen to obtain information?
o Do you like to read a lot of factual information?

Kinaesthetic
o Do you prefer to discuss information with others

while you are learning it?
o Do you prefer to learn through role-play and acting?

Tactile
o Do you prefer to learn by building models and

making things?

Use these questions to give you some idea of how the
pupil prefers to learn. Usually pupils with dyslexia have a
preference for visual/kinaesthetic learning.
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One of the main reasons why a pupil's learning style is
important is that it can be used effectively at the initial
stages when tackling new learning. If a task is demanding
it is always best to introduce it in a manner that is
consistent with the young person's learning preferences.
Dyslexic children will respond more readily and it will
help to maintain motivation through the difficult initial |—
stages of learning. i/^

If the pupil has a visual/kinaesthetic learning style,
introduce new words visually first, getting him to trace
the word with his finger in the air and on his desk. He LiJ
will need to see the word and experience its shape and 3C
then practise the way the word sounds. I""

The same applies when introducing a new novel - the ^Q
pupil may need to see pictures of the characters, the book |—
jacket, or even a video of the book if one is available. If the
child has an auditory preference then it is best to begin
with an audio tape of the book and then do some reading - ^
aloud from the book. Beginning with the best way of _
learning for a pupil can help to minimize the possibility (J
of failure and loss of motivation. LLJ

QQ
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Sequencing can be difficult for people with dyslexia. A
series of illustrations showing the sequence of events can
be a good, visual lead in to a story. The sequence can be
done with numbers or letters. It is usually better,
however, to draw the sequence - using stick figures - or
to obtain pictures from the book, if available.

Draw a row of boxes. The pupil will have to fill in
each box with a part of the story so you can decide on
the number you need. You can start with only two - one
for the beginning of the story and one for the end. Then
gradually increase the number of boxes to develop the
story sequence. Eventually you may want to aim for eight
or ten boxes.

As an additional prompt you can put a cue into each
box to show the kind of information that is required; for
example, the name of the main character or a key word
in the plot, or you can provide more detailed cues
depending on the level of the pupil's understanding. The
pupil can complete the boxes with pictures and a short
caption. It is sometimes an idea for the pupil also to put
in the page numbers in case he wants to go back and
check the information. This can also provide a guide to
the sequence.

58



I D E A

48
Over-learning is about repeating the same task, or piece
of learning, a number of times to help the pupil
consolidate the information. This can be important for
remembering spelling rules or facts and ideas which may
have to be repeated a number of times before the pupil
masters them. Research indicates that dyslexic children
need a lot of over-learning as it can take them longer to ^
master new rules, ideas or information. 2 ^

Make a list of the different ways you could use a new —
word. This is the basis of over-learning. You need to be Z
aware that over-learning is not the same as rote ^L
repetition. For over-learning you should reinforce the ^
new learning through the use of pictures, computer ~~
programs, getting the pupil to write a story with the i
word in it and through discussing the new word and G£
different ways it can be used. It is only through using the LU
word in as many different ways as possible that over- ^
learning can take place. The same strategies apply to any O
new learning for the dyslexic pupil.
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Dyslexic pupils can have difficulty in identifying the key
points in a piece of text. As a result they may ramble and
digress when reporting on information and may include
information that is not entirely relevant. It is therefore
important to get them to practise identifying key points.

When tackling new learning, start by presenting the
key points. This can be done in the form of a chart,
which can also help the pupil to follow the sequence. For
example:

Title Event/information Key points

At the end of the learning or reading the pupil should
also write down what he considers to be the key points -
these may be different from those you intended, but it is
important to recognize that young people with dyslexia
can be quite creative and often see things from a
different perspective. It is crucial that this creativity and
imaginative thinking is not stifled, so you need to discuss
with the pupil his reasons for identifying his key points.
The chart can be useful as it provides a source of
reference that the pupil can look back to when recapping
on the text or revising for exams.
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Chunking is a useful strategy with dyslexic pupils as it
helps them to remember information more efficiently
because it places together pieces of information that are
similar. Dyslexic pupils need to practise chunking and
ideally they should do this as they are learning new
material. This means they have to decide themselves the
information they want to chunk.

Select any topic they are working on, for example, in
biology - the life cycle of a bird; geography - climate
change; English - a novel they are reading; ICT - using
a photo/art program; science - recycling waste products;
history - the Industrial Revolution. Make a list of the key
pieces of information relating to the topic. This could be
in phrases or even single words. For example, in the life
cycle of the bird the phrases could be: name of the bird
family, fertilization, incubation, nesting the young,
feeding the young, independence, survival.

Get the pupils to put some of the phrases or words
together in one chunk. They now have to look for
common factors among these phrases or words and put
the common factors underneath. As they practise this
activity and are able to identify the common elements
they can then gradually begin to generate the key phrases
themselves and make up chunks just from the topic title.
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Dyslexic pupils often have difficulty in utilizing previous
knowledge because somet imes they cannot make the
connect ions between new learning and that which they
already know. Making these connect ions and using
previous knowledge is, however, necessary to ensure a
good unders tand ing of the topic and of the ideas and

LLJ concepts involved.
O Begin by asking the pupil what he already knows
Q about the topic. Ask how h e knows that information.
LLJ Identify the new information that will need to be learnt

J and place this in a blank box entitled 'New learning' on
the pupil's worksheet. Then help the pupil to compare

Q the new learning ideas with his previous knowledge of
^ the topic. Show him how much learning he has acquired.
u Get him to use this process when tackling a new piece of

learning by constructing two columns called 'What I
already know' and 'What I need to find out'. This will
give the pupil a framework for learning the new material.

CL
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Encourage pupils to use headings and sub-headings in
written work to help provide them with a structure.
Often learners with dyslexia have difficulty in developing
a structure and need guidance with this.

To begin with these heading and sub-headings can be
summaries of the events. Have the pupil summarize
different parts of the story or information that is being LU
learnt and then note one key word or phrase that can Cd
describe the summary. Once that has been done, explain ^
to the pupil that the word or phrase can be the heading h "
or sub-heading. It is often easier to do it this way than to vJ
get them to identify the heading words as dyslexic pupils ^
can have a word-finding difficulty. This method will give AC
them a context to help identify the key words for JT
headings.

<
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Ask the dyslexic pupil what type of environment he
prefers to work in. You can use headings for this for your
own guidance, such as sound, light, temperature,
classroom layout. Questions you can ask include:

o Do you prefer to work when it is quiet or with
background noise?

o Do you like to talk with people while you are working
or work quietly by yourself?

o Do you like to listen to music while you are working?
o Do you prefer to work with a dim table light or bright

lights?
o Do you like to work with a jacket or fleece on or do

you prefer a T-shirt or something cool?
o Do you like a lot of space in the classroom?
o Do you like to have your own desk and work space or

are you happy sharing this with someone else?

It is an idea to feed the results of this back to the pupil
so that he can have some appreciation of his learning
preferences - it is never too early to give pupils an insight
into this.

This can also be done with very young children by
using pictures instead of words. For example, show a
picture of a child reading on his own and another picture
of children reading together at the same table, or a
picture of a child reading with a table lamp and one with
a child reading with a bright light - then ask the child
which he prefers. Do this for all the questions listed
above.

You can also add to the list items relating to the time
of day and whether they like to move around while
learning. Many children with dyslexia prefer some
mobility when they are learning, rather than being seated
all the time. Ask if they prefer a chair with a back or
sitting on the floor or on a bean bag. Dyslexic children
often prefer to sit on the floor or on a bean bag as it is
less formal than sitting in an upright chair.
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Dyslexic pupils can have difficulty in planning,, preparing
and writing essay questions. As well as practice they need
some guidance in the sequence they should follow. Quite
often they have difficulty in making a start to an essay,
and they may need some prompts on what to do next. It
can be useful to provide a plan to keep them on track.

Provide a series of headings with directions and iS\
questions that can prompt them on what they should be 2!
doing when. They can also use this type of plan as a O
checklist after they have finished the essay to ensure that ~
they have considered all the different areas. [^

PREPARATION LJJ

o Examine the question, topic or issue. " ^
o Ask yourself what the question means. ^J
o Write down what you think the question is asking. ^
o What do you already know about the topic? ^
o What do you still have to find out? 1/1
o What is your answer to the question? ^
o What detail would support your answer?

GATHERING ^

o What sort of information do you need? _
o Where will you find it? —I
o What are the key points? ^
o Keep a record of where you obtained information. **J
o Organize your notes into sections and chunks. ^

STRUCTURING

o Develop an essay plan,
o Note the key points for the introduction.
o Interpret the question.
o Note the key points in each part of the essay.
o Which examples will you use to support your points?
o Make sure your conclusion is a firm answer to the

question and that it relates to your introduction.

CHECKING

o Identify the sub-headings.
o Make sure all notes fit into a sub-heading.
o Write out the key points from your essay.
o Put some detail under each key point.
o Check your key points with those in the essay. , c



o What are the implications from your key points?
o Remember, writing notes is an active way of learning

not passive.

WRITING

o Write simply and directly.
o Limit your sentence length.
o Ensure that each paragraph has a focus.
o Take care to acknowledge the work of others, and

include references.
o Proofread for meaning, then for grammar.
o Ask yourself if the presentation is clear enough.

66



S E C T I O N

6
Planning for
learning



I D E A

55
Young people with dyslexia can have difficulties with
time management. At secondary school pupils are
encouraged to work more independently without too
much teacher direction, so being aware of time and how
to manage it is therefore very important.

PRIORITIZING

Get the pupil to consider all the tasks he needs to do
& that week. Ask him to code them one to three, with one
| _ equal to very important, two important and three, can be

left until later. Then draw up three columns, one for each
^ category. The pupil must go through each of the lists and
^ place the tasks in rank order, with the most urgent first.
in Then after each task he must estimate the length of time
^ he thinks he might need to spend on it - this should be
^ in hours, half-days or days.

<£ PLANNING

j^> Now get the pupil to look at his timetable for that week
and decide when he will tackle the urgent tasks, and
insert them into the timetable. He should also note when
he is going to do the task next to the item.

REFLECTION

This is an important part of time management.
Reflection involves going through your work at the end
of each week and asking questions such as: Did I reach
my targets? Did I use my time efficiently? What factors
distracted me or prevented me from using my time
efficiently? How can I improve on my time management
skills. Put questions into columns and use the pupil's
answers to help him improve his time management skills.
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Vocabulary that is specific to a subject should be thought
about at the planning stage and presented to the dyslexic
pupil at the time of learning. It is an idea to display a
chart with subject-specific vocabulary on the wall.
Different colours can be used for different subjects. You
can also get the dyslexic pupil to make up his own
subject vocabulary and develop this as he meets new
subject-specific words. It might be advisable also to
indicate a brief meaning beside each word as this can
also help with retention.

Some subject-specific vocabulary is shown below:
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History

Revolution

Epoch

Dynasty

Chemistry

Compound

State

Experiment

Mutation

English

Metaphor

Literature

Syntax

Art

Easel

Texture

Sketch

Music
Score

Sheet

Orchestra

Notes

Geography

Terrain

Climate

Environment

Biology

Stem

Physiological

Cell

Mathematics

Calculate

Fraction

Formulae

Physical education

Words used in

specific sports such

as: line judge, putt,

ace, offside, substitute,

dugout, free kick

Modern languages
Accent

Culture

Customs

Parts of speech

GQ
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There are a number of computer games and other
commercial games that are readily available for dyslexic
pupils, but it is a good idea to prepare customized teacher-
made games. If the games are made by you they can easily
be tailored to reinforce new learning or difficult concepts
and can then be used as an over-learning activity.

Game ideas can include:

o Find the odd word out (see Idea 61)
o Match the pairs - this could be words with similar

sounds or meanings or word endings (see Idea 58)
o Circling letters on the board/worksheet - some letters

are more easily confused by the dyslexic pupil than
others. It is an idea to get the pupil to circle, for
example, all the letters 'p, b, d' in turn. These are
often confused as they have visual similarities

o Locating articles beginning with a certain letter or
sound

o Words that follow a spelling rule
o Grammar - is it a noun, verb, adjective, adverb?
o Sequencing activities
o Alphabetizing
o Multiple spelling choices - land on an incomplete

word and you have to finish the spelling. For
example, words with a long 'o' sound - use either 'oa'
or 'ow\

m_ s__P

gr__ m t - « - gL_ <*/
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If you keep a supply of blank game boards you can make
up a game with relative ease. Photocopy the game board
onto heavy paper and use fun shapes and colour to
make the games look more inviting. If you keep them in
a page protector (or laminate them), they will last a lot
longer. You may also want to make your own dice or
spinner so that only the numbers 1, 2 and 3 are used as
opposed to 1—6 which makes the game go very quickly.

Be creative, just about anything can be practised on a
game board.



This is an example of one of the games suggested in Idea
57. This activity can be beneficial for developing word
recognition skills and can also be used with pictures to
develop visual discrimination skills.

Find some pairs of words that can be linked for
meaning, sound beginning, sound ending, or even the
same initial letter. Put them into groups along with other
words that can be used as distracters - for example 'tree,
stone, field, knee' and 'cup, broken, saucer, hot'. It is a
good idea to pilot the lists first and check that there are
not any ambiguous items or more than one obvious
match. You should try to play this game with the
vocabulary the pupil is using at that moment so it helps
to reinforce the words. You can also do this to develop
concepts and categories as well as linking words together.
Pictures can also be used which can be effective with
younger children as they have to distinguish two pictures
that can go together.
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Another game you could prepare is Prepositional
Pictionary, a fun way of helping pupils understand both
what a preposition is and what a prepositional phrase is.
It is just like the board game Pictionary, where players
try to identify words based on their teammate's drawings.
The difference with Prepositional Pictionary is that all

^ - the drawings will be of prepositional phrases. The
rv* traditional game is played with four or more players but
^ it can be adjusted to play in pairs or with a class.
2 First, teach the vocabulary. Before playing this game
Q pupils must have an understanding of a preposition and
— a prepositional phrase. Prepositions are the words that
J™ we use to indicate location - on, in, under, for example.
_ A prepositional phrase is made up of the preposition, its
Q- object and any associated adjectives or adverbs.

I Materials needed include:

^ o Blank paper
^ o Pencils
O o Timer (hourglass with sand is least intrusive)
| _ o Prepositional phrases written on small cards or strips
•™ of paper .

O Each team chooses one person to do the drawing, and
Q . pupils take turns with each new phrase. T h e person drawing
LLJ chooses a prepositional phrase from the pile and doesn' t
^ show it to anyone. T h e timer is started and the pupil draws

while the teammates try to guess the phrase they are
drawing.

Below are only a few suggestions of possible
prepositional phrases to get you started:

o behind the tree
o on the table
o under the window
o beside the kennel
o under the staircase
o down the ramp
o in the soup
o above the fridge
o in front of the bookcase.

_. You can also let the pupils come up with their own
prepositional phrases.



Bingo is a great game to use because it can easily be
adapted to anything you are teaching. It takes a little bit
of preparation, but can then be used over and over again.
Try using it to reinforce the parts of speech.

Begin by teaching the different parts of speech -
noun, verb, adjective, adverb, and preposition. Then
prepare the bingo cards (one per pupil), writing words
on each card. For each word on the bingo card there will
be a matching word card.

Materials needed include:

o Bingo cards with a different combination of words for
each pupil

o Words on cards in a hat (or other container)
o Bingo chips.

Each pupil gets a bingo card and chips. The teacher
draws a card from the hat and calls out words under the
category of the parts of speech and then uses the word in
a sentence. For example:
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carefullyo Teacher chooses card -
o Teacher says, 'Under adverbs "carefully" - she

"carefully" unwrapped the gift/
o Pupils look at their cards and put a chip over the

word 'carefully' if they have it on their card,
o The first pupil to complete a line (up, down or

diagonally) wins.
o Make it more challenging by having to form an X or

fill the whole card.

CD

Nouns

house

boat

country

aunt

pony

Verbs

snap

crawl

yell

sniffle

sprint

Prepositions

near

behind

on

over

after

Adjectives

battered

dark

tiny

yellow

loud

Adverbs

quickly

patiently

boldly
carefully

slowly

The next step would be for a pupil to call out the
words and use them in a sentence.
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It is important to try to increase the reading fluency of
dyslexic pupils. This can be done through activities that
develop both word recognition skills and reading
comprehension skills. A good level of comprehension can
also compensate for difficulties in reading accuracy.

It is useful to develop games that can assist in the
|— development of word recognition and word meaning.
13 One good game to play is 'find the odd word out'. Give
Q the pupils a list of words where one is different from the

rest. They have to scan all the words and recognize the
^ one that is different. As well as applying reading accuracy

skills, they are also reading for meaning. This activity can
be done with words they are currently using in a class
topic, as this can help to reinforce learning of new words.
A timed element can also be introduced and this can

™" help to develop fluency.

o
LU
X
H
Q

74



Dyslexic pupils often get tasks and instructions confused,
so providing them with a glossary which clearly explains
them can be very useful. An example of a key task
glossary is shown below:

CALCULATE Find a numerical answer
COMPARE Identify differences and similarities
CONTRAST Compare pieces of information, with a

focus on the differences
DEFINE Give a precise description or meaning

for something
DESCRIBE Provide a series of points in sentences

that give an overview of the text or
event

DIAGRAM Construct a graph, chart or drawing or
visual portrayal of a piece of
information

DISCUSS Display the points for and against
a certain point and provide a
conclusion at the end

EXPLAIN Show that you understand a particular
point, text or piece of information

ILLUSTRATE Use examples to explain a piece
of information

JUSTIFY Provide a statement about why
something happened or why you have a
certain viewpoint

LIST Provide a number of items in a
sequence

OUTLINE Present a general summary of an event
or a text which will provide the key
points

PREDICT Show the cause and effect of something
or the likely outcome of an event

PROVE Show through a logical progression that
something is true

SUMMARIZE Provide a short account of a text or
piece of information that provides the
main outline.
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It is important to help dyslexic pupils with organization
and planning. In secondary school in particular there
may be a lot of equipment and materials to remember to
bring every day. This could include ruler, timetable,
books, pens, pencils, highlighters, paper - plain and
ruled - PE kit, materials for specialist subjects like
music, food technology, art, food and drink for
breaktimes. This can cause difficulties and considerable
stress and so the pupil will need some support to ensure
that he brings all the necessary equipment each day.

Get the pupil to make up a chart using lined paper
with three columns. One column will have the
equipment, another will have a space for a comment that
may refer to something particular about the item, and
the third column will have space for a tick when the item
has been brought. One item should be shown per line,
for example, gym kit.

Item

Gym kit

Equipment checklist

Comment

Remember spare shirt

In place

•

If there are a lot of remarks in the comment section
the pupil can then make a 'to do' list underneath the
equipment checklist.
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One of the main ways of ensuring success for dyslexic
pupils is to provide a range of means whereby they can
demonstrate their competence. This may not necessarily
be through writing, and it is important that other means
of displaying competence should be provided. For
example:
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o Investigation in groups ^
o Making posters Z
o Brainstorming —^
o Sentence completion ^
o Quiz and competitions ^
o Videoing LJj
o Worksheet activities - J
o Drama and role-play Q
o Fieldwork and enquiring yj
o Oral presentations |—
o Self-assessment ^
o Learning in pairs 7^
o Cartoons and comic strips ^
o Completing tables yj
o Tape-recording Q£
o Debating LJJ
o Computer work LJ-
o Drawing pictures .__
o Making crosswords Q
o Journal writing ^
o Songs and poems. - ^

These activities are usually very good for dyslexic young LJ-
people as they involve active participation and do not ^
necessarily require vast amounts of reading. Some key ^
instructions may be all that are necessary to get them I
started. Q.
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Doing it is better than hearing it! Dyslexic children are
usually experiential learners - they need to engage in
learning actively. Passive learning will not be successful
for them. This means that tasks need to involve making
or constructing things. Role-play, games and group
activities are successful because the pupils are actively

^ - learning. Computer games are also good because they
—J involve a degree of activity. When planning a lesson,
J^J make a detailed chart of the task that is to be carried out
^ and tick off the aspects of the learning that involve
|— activity. It is important to ensure that there is a balance
LJ between active learning and passive learning. Active
^ learning can involve:

i o Writing an account
o Performing a play

^ o Discussing in groups
~~ o Investigating a problem
^ o Conducting an experiment

, o Constructing a wall display
o Composing and performing a song or poem
o Reconstructing a battle
o Making an audio tape
o Illustrating a story
o Role-play and games.

One activity that works well and involves active learning
is to get pupils to compose a song about learning and
how they learn. They can use the tune to well-known
songs or nursery rhymes and fit in words that are
associated with their own learning.

To start with you can give them some basic
introduction to the anatomy of the brain; for example,
indicating that it consists of two hemispheres and parts
of the brain specialize in language, while other areas
focus on visual information. You can go into this in some
detail, depending on the age of the pupils. It is a good
idea also to mention the emotional part of the brain and
the need to feel good when learning.

Then help the pupils to select a tune - some
examples can be given but young people are usually very
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good at finding a rhythm and tune they can use. Rap
songs are often very popular.

Do not give them too long to compose the song -
they can usually do it quite quickly - but it is useful to
give them some of the key ideas about learning and some
of the main words and terms relating to the brain. Some
of the key words can include learning style, learning
actively, learning lists, writing things down, mind-maps,
brain cells, hemispheres, best time of day for learning,
music, lighting.

This activity provides a good opportunity for pupils
to learn actively and for the whole class to participate,
not just the dyslexic pupils.
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Children will learn more effectively when they are
relaxed. This is especially the case for those with dyslexia
who can become anxious about school work but may not
show it. Relaxation activities include:

o Eyes closed, listening to classical music
o Visualization techniques
o Allocating time for a favourite activity without any

form of structure or demand
o Exercises involving body flexing, such as yoga
o Games and sports
o Puzzles.

The key point regarding relaxation is that the pupil must
have a free choice and be able to choose his own form of
relaxation. For example, for some children reading may
be a good form of relaxation, but this may not be the
case for dyslexic pupils.

To prepare for relaxation, ensure that all items that
may be distracting are out of sight. If relaxation is to take
place in the classroom, clear the desks first and put away
any clutter. If the relaxation activity is involving music
and visualization, it is best to dim the lights as this will
minimize distraction. When you give instructions, speak
in a softer voice than usual, and when coming out of the
relaxation period, increase the volume of your voice
gradually and slowly break off the relaxation time.

You can include the whole class in relaxation sessions,
everyone will benefit and the dyslexic pupil will not feel
singled out.
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Mind-mapping can be a useful strategy because it uses
visual skills and can provide opportunities for lateral
thinking and creativity. It also helps the learner organize
the information into headings and categories. It can take
a range of forms, but it is best to start with a theme or
event that the pupil is familiar with, such as how he
spent the weekend. This is preferable to mind-mapping a ^
book or a piece of information he is working on. 2
Eventually you can work towards that, but a topic such —
as 'my weekend' is very personal and the pupil will have ™"
recent memories of it. It is a good idea to provide the ^
pupil with a plan for the mind-map. ^

Ask the pupil to make a mind-map of his weekend. &
Try to follow the sequence below to begin with. Once he ^
has done this he can add other items to the mind-map. _
Remember this is his own personal mind-map and will __
very likely be different from others in the class - even if ^
the child has done similar things at the weekend, he may
put it down in a different way. There is no right or wrong
way of doing this. The important point is what works
best for the pupil.

Next, ask the pupil to make a list of the main types of
activities and events that took place under headings such
as house, outside leisure, money, friends, school work
and other activities. Then break each of these down into
more detailed lists, such as house - vacuuming,
preparing food, helping younger brother get dressed,
talking with family. Each of these can be broken into
more detail, for example, with preparing food, the details
might be making breakfast, mixing up breakfast juice and
so on. Visuals can be added to the list, but ensure that
they are the pupil's own representation of the
information.

Once he has done this type of mind-map a few times
you can then try some school topics such as history and
specific details such as battles or kings, or a chemistry
experiment or a country he has studied in geography.
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One of the main difficulties experienced by dyslexic
pupils involves the use of short- and long-term memory.
It is important, therefore, that pupils have a personal
notebook, write down notes and make a daily 'to do' list.

When noting the information in his book the pupil
could:

^Z a write it down - the actual process of writing can help
U , strengthen the kinaesthetic memory
^ o recite it to himself, or to others - this strengthens the
LU memory through both the speech and auditory
Q£ channels
^ o repeat it a number of times - this can help to absorb
— the information through the auditory channel
^ o annotate the notes with visual symbols and key

words - this helps to develop the visual skills.
LU
| _ This method is multi-sensory as it involves the full range
— of learning skills - seeing, listening, writing, saying and
^ doing. Pupils can use this write, recite and repeat
^ method for most areas of work involving memory, such

as spelling rules, history facts and mathematics problems.

LU
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It is best to review notes the same day as the memory
trace recedes very quickly. If the pupil waits until the
next day or the end of the week the information will be
less meaningful.

Make a time each day for reviewing that day's work
and any notes that have been made. It is more likely that
the dyslexic pupil will be able to read notes he has
written himself - even if the spelling is wrong - rather
than read someone else's notes.

Ensure that not too much information is attempted to
be learnt in one sitting. The key to minimizing loss of
information from memory is little and often. That means
that study should be in short bouts and frequently. After
each short period of study review the notes before
moving on to the next piece of information.

To review the notes the pupil should ask himself some
questions about the notes. What are they about? What
new information do they provide? What strategies should
I use to remember the information (the best time to
decide on a memory strategy is at the point of learning)
and how valuable will they be to me? If the pupil thinks
they are really important he may want to colour code the
page.

Finally, the pupil should be able to write a summary
of the notes. It is best to do this every few pages or less.
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Dyslexic pupils often develop what is known as 'learnt
helplessness*. The pupil convinces himself that he cannot
do a particular task. Once 'learnt helplessness5 has been
experienced it is difficult to undo, so it is important to
try to prevent this through the development of a positive
attitude and a high level of self-esteem.

Provide learners with tasks that are achievable and
ensure they experience some success in what they are
doing. Success is the key to a positive attitude, and
providing appropriate tasks is the key to success.

Select a task that the dyslexic pupil finds challenging.
Identify the particular aspects of that task that he is
experiencing difficulty with and write out the main
barriers within the task that are preventing him from
succeeding. Once you have identified each barrier, break
these down into smaller more manageable tasks. Prepare
a checklist showing each of these tasks and make each
task a learning objective. Then teach to each objective
and as he succeeds he can tick each one off on the
checklist. This type of checklist can be useful when
teaching reading and spelling.

86



I D E A

71
Young people with dyslexia need to consolidate new
learning and this can take a considerable amount of
time. One way to do this is to use the new information
that is being learnt in as many different ways as possible.

When the pupil is learning to spell a new word it is
important that he uses the word and tries to construct
sentences with it. Try to ensure that the pupil carries this ^
out daily, even during weekends, as missing even one day ^
can mean that the new word will be lost. Continue doing —
this until the pupil has automaticity in the new word or Z
whatever activity is being learnt. Automaticity can be AC
evident when the pupil can do the activity or use the ^
word correctly and spontaneously on a number of ™"
occasions - usually around six to eight times. As an
additional reinforcer, a mnemonics spelling list can be ^D
encouraged (see Idea 73). For example, 'because' can be Z
remembered by the mnemonic 'big elephants can add up 7~\
sums easily' and 'necessary' by 'one collar, two sleeves' ^
(this can help to reinforce the one 'c ' and the double V £\
in necessary). | j _

This process can be used with reading and spelling ^ j
new words and also to learn new information - for —
example, historical facts in history or features of different
countries in geography.
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Self-knowledge can be the key to an effective memory.
Dyslexic pupils can become 'bogged down' in the
mechanics of a task and unaware of how they actually
carried it out. It is important, therefore, to help them
recognize the learning processes they have been using.
This can also relate to the learning environment and they
should be encouraged to develop an awareness of the
environments that are best suited for them and those
which are not.

To help the dyslexic pupil develop and become aware
of himself as a learner try this exercise with him.

o Make a list of the things around you that can distract
you when learning.

o List those aspects that are the most distracting.
o Indicate why you think these aspects are distracting.
o Is it possible to avoid these factors?
o Show how they can be avoided.
o Now list those aspects that help you concentrate

better when learning.
o Why do you think they help you concentrate better?
o Is it the same for every type of learning or does it

depend on what type of activity you are doing?
o Now make a self-study plan from your responses

above that will show your learning preferences.

Activity Aspects that help concentration Distractions

Reading

Spelling

Writing

Memory work

Brainstorming
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There are a number of different ways of constructing a
mnemonic activity, but it is best if the actual mnemonic
comes from the learner himself. The general rule is that
the pupil should construct it from his own imagination,
and the more ridiculous the associations are, the easier it
is to remember them.

One of the most well-known mnemonics is the body KS)
peg system. This involves identifying parts of the body - {J
hair, head, ears, eyes, neck, shoulders, hands, fingers, ^
stomach, chest, legs, knees, feet, toes - and associating ^
each one with an object or phrase to help remember ^L
them. Mnemonics can also be invented using items in a &
room, such as table, chair, wall, window, floor, door, ^
desk, drawer, cupboard, or objects well known to the ^
child, such as football, field, phone, backpack, friends. ^>

One example of a spelling mnemonic is 'walk'-
4we all like ketchup'. Mnemonics can also help for
remembering, for example, the top left-hand side of a
keyboard - 'qwerty', or that 'stationery' is spelt with an
'e' for envelope.

It is best to emphasize the fun aspect of the activity,
which is why the most ridiculous associations can be
more easily remembered. It is also an idea for children to
work in pairs or groups to begin with to ensure that no
one is left behind. This can be an effective strategy for
dyslexic pupils as they often have a good imagination
and it helps to boost their memory of lists, especially
items that have to be remembered in sequence.
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Information can be remembered more effectively if it is
organized at the point of learning. Dyslexic pupils are
often very concerned about getting the information down
but only try to understand and learn it later. When they
go back to review the information they have often
forgotten the context and may not be able to understand
the information fully. It is more effective to try to get
them to understand the information as they are writing it
down. This requires organizational skills and practice at
taking notes.

Get the pupil to practise this using the formula below.

Input - taking information in. The pupil needs to
organize the information as he is taking it in by reading,
listening or watching. He can put it into headings, sub-
headings or his own method of coding information - for
example, bullet points or colour coding.

Cognition - processing or learning the information. The
pupil puts the information into categories or groups of
ideas. This will relate to what is already known about the
new learning. At this stage he needs to absorb the new
information into his existing understanding of the topic
that is being studied.

Output - reporting on the information. Now the pupil
can prepare the information in some order for writing
about it or for presenting it orally:

o Introduction
o Key points
o Essential information
o Implications
o Additional information needed/questions still to be

answered
o Concluding comments.

Any type of information will be recalled more effectively
if it is organized - this is the key to a good memory.
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Acronyms can be a useful tool for dyslexic learners. They
can often remember an acronym more easily than a piece
of text. There are many types of acronyms and they can
be used for different purposes. In the examples below,
the letters of an entire word each stand for a concept to
memorize and recall.

Taking notes from an oral presentation: SLANT _

S: Sit up. v
L: Lean forward. - ^
A: Activate your 'thinking machine'. ^N
N: Name (verbalize softly) the key information. ^
T: Track the talker for non-verbal and verbal 11

information. ^

Taking a test/answering examination questions:
REMEMBER

R: Read questions carefully.
E: Eliminate tough questions and go for easy ones first.
M:Mark the key words to focus in on the question.
E: Eliminate irrelevant information that crosses your

mind.
M:Mark down the key words of what you want to say.
B: Breathe to give your brain/thinking machine oxygen.
E: Estimate the time you can take to answer the

question.
R: Respond and recheck your response.

Taking a test: listen and respond in writing: SPENT

S: Sit up front.
P: Pre-read the questions to anticipate the topic.
E: Eliminate panic thoughts and focus on the topic.
N: Normalize breathing.
T: Trace key words orally and look for them in print.

(Adapted from Crombie and Schneider, 2004 Dyslexia
and Foreign Language Learning, David Fulton Publishers,
with permission.)
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Try to avoid having dyslexic pupils copy information
from the board. It will take them a long time and they
may have to stay behind to finish. This will make them
feel different from others and as if they are failing in
some way. It is also very likely that they will copy the
information inaccurately. If it is essential to copy from

Q the board it is best to use different colours of chalk or
^ pen for each line. It is also an idea to pair a dyslexic
^ pupil with a partner.
Q Try to provide the class with a choice - copy from the
^ board or make notes from printed handouts. It is

especially important that homework exercises are
provided and given to dyslexic pupils in printed form.

, Instead of writing on the board, type out the same
notes and information and give these to the dyslexic

^> pupil. Ask him to underline or highlight in colour the key
Q points in these notes - remember to check that he has
Q£ indicated the most appropriate key points. If he has
LL difficulty in identifying these, give him two or three of
. - them - perhaps at the beginning, middle and end of the
_ notes - and ask him to fill in the rest. This exercise can
_ be differentiated more by asking the pupil to identify a
^ - key point for each paragraph or for each sentence. If he
Q- does not have to copy notes from the board, more time
O will be available for this type of activity.

u
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I D E ASpellcheckers can be very useful but they do not always
come up with the correct spelling as the dyslexic pupil's
spelling pattern may be quite individual. The pupil may
not know if the response from the spellchecker is actually
correct. For example, if he writes 'to' instead of 'two' the
spellchecker will show that as correct, even though it is
not. I/}

TextHelp is a particularly good spellchecking program 0£
for dyslexic pupils. This has a read-back facility and ^
includes a spellcheck option that searches for common ^
dyslexic errors. Additionally, there is a word prediction ^
feature that can predict a word from the context of the _
sentence and give up to ten options from a drop-down . .
menu. Often dyslexic pupils have a word-finding I
difficulty and this feature can therefore be very useful. _ l
The software also has a 'word wizard' that provides the LU
user with a definition of any word; an outline of a phonic ^m

map and a talking help file.
It's worth checking that the dyslexic pupil is able to

use the spellchecker appropriately. Make a list of words
he usually misspells. Put these into a personal spelling
notebook for him. He should then put the meaning of
the word next to it. This should include words that
sound the same but have different spellings, such as
'night' and 'knight'. The pupil then checks the spelling
alternatives from the spellchecker against his own
personal spelling list.
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Colour-coded timetables are particularly relevant for
dyslexic pupils when they reach secondary school. Try to
use a different colour for different subjects. It is
important that teachers recognize that dyslexic pupils
may have a poor sense of direction and can arrive late for
classes. They may even turn up for the wrong class at the

LJLJ wrong t ime. This can be particularly evident when they
• ^ have recently transferred to a large secondary school - in
™ fact it can take t h e m years to find their way around the
^ school without getting lost. T h e y should have several
[""" copies of the colour-coded t imetable, and the form
— teacher should have one readily available too. Timetables
^ can get lost easily so discuss with the pupil some possible
}— places to keep it, for example, taped to the inside of
- . his backpack or bag or pu t in a page protector at the

beginning of his binder. It may also be beneficial - for all
^ pupils , no t just the dyslexic ones - to display a large
^ colour-coded t imetable in the classroom.
T\ It is an idea to get the pupil to put some key direction

, indicators on the back of the timetable. This might
C£ include, for example, history class - first floor, above
^3 main door beside the two pillars. Try to get the pupil to
Q come up with these direction indicators himself as this
—J will be more meaningful and will help him to retain the
O information.

u
LU

X
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Avoid using red pen when marking a dyslexic pupil's
work. It is likely that there will be several spelling errors
and it can be very disheartening to have every wrong
spelling scored in red.

Ideally, homework and class work should be marked
more for the content than for the presentation and
accuracy. It is also important to appreciate that there is
little point in the pupil rewriting work correctly. This can
be time consuming and is not helpful. It may be better if
you write out the word correctly and the pupil can look
at this and note the mistakes that were made. He can
then write over the top of the corrected word and name
the letters aloud. This is a multi-sensory activity and this
is the most effective method of learning for pupils with
dyslexia, because it is visual, auditory and kinaesthetic.

Giving feedback after correcting work is very
important. Ideally, this should be done on a one-to-one
basis and in a constructive manner. Start with a positive
comment, then indicate how the work could be
improved. Feedback should be specific and realistic. It
should focus on content - the pupil knows spelling is
problematic so it isn't necessary to draw constant
attention to that issue.
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Ensure that the dyslexic pupil is familiar with the use of
word processors and tape recorders as these are better
for presenting work. The pupil's own voice can be a good
aid to memory and this also involves active learning.

There are some excellent word processing programs
available to help dyslexic people use word processors
more effectively - programs like TextHelp, which helps
with spelling and document presentation, and Inspiration,
which helps with identifying key points and presenting
work in a sequential and relevant manner. Both can be
suitable for younger dyslexic children, as well as those at

^ secondary school or college.

2 Get the pupil to try presenting the information orally
-— first. He should think about his audience. Who will they
LZ be? How much of the topic will they know already? Will

they all have the same level of knowledge? The
^ introduction should be an overview of the presentation.
LU This should be followed by a description of the main
Q£ body of the information - get the pupil to identify the
Q- key issues and suggest why these are important. Finally

comes the conclusion or summing up - this should also
reinforce the key issues.

If the pupil is giving a talk and slides are to be used
he needs to prepare them in advance and make sure they
can be read by the whole audience (a point size of 28 or
above is helpful). Only key words or phrases should be
included, and advise him to avoid too much technical
detail. Colour should be used appropriately - ensuring
that the text can be easily read.
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Often pupils with dyslexia will receive extra time in
examinations. It is important to help them practise using
this effectively and efficiently.

Allow the dyslexic pupil extra time from an early age
to complete work, before he starts undertaking
examinations. It is important, however, to ensure that the
learner does not fall behind the work of the class because
of the extra time being allocated to him.

Get the pupil to practise using extra time to:

o plan the answer
o check the content of the answer
o check spelling and grammar.

It is best to tackle each of these aspects individually at
first. This will give the pupil practice at using extra time
for that particular skill, such as planning, writing or
checking.

The checking part is important as dyslexic pupils will
need to read for both meaning and for punctuation,
spelling and grammar. This means they will have to read
over their work at least twice, and time needs to be
allocated for this.
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Dyslexic pupils often experience failure at an early age
due to their difficulties with reading and writing. This
can result in a loss of self-esteem, which can become a
major obstacle. It can be difficult to restore a positive
self-image, but attempts must be made to do this as early
as possible before this loss of self-esteem becomes too

\S) entrenched.

UJ Try this exercise with younger children. At least every
day for around 15 minutes - perhaps at the end of the

- ^ day - get a group of children to sit in a circle. Go round
_ the circle and get each child to say something positive
{J about the person on their right. Then pair the children
|— and get them to tell each other one thing they have
0£ learnt, or done that day, and why it is important. This
O gets them to think about each other in a positive way and
LL- also gets t h e m thinking abou t their work in a positive

^ manne r . T h e r e are m a n y other similar types of activities,

Q bu t this is good because it involves the whole class a n d

ij doesn't single out the dyslexic child. It is also an
opportunity for the children to receive positive feedback
and be part of a group.

100



I D E A

83
Pupils with dyslexia often spend a lot of time on the
basic skills of decoding print. This can be disheartening
for them as it can be at the expense of more advanced
learning and thinking skills. It is important to appreciate
that although they have a reading difficulty, dyslexic
pupils can also have a high level of intelligence. Activities
to stimulate their intelligence should be available to LU
them. KJ

Make a list of tasks that can stimulate intelligence. Z
These can include discussing ideas and beliefs, creative LU
thinking and reflection activities. Develop an extended ^D
worksheet focusing on these aspects. This might begin "^j
with fundamental questions such as: _ J

LU
o Why? ^
o How? 2
o Justify? —
o Compare? LU
o Evaluate? I—

<
These questions can become tasks that help dyslexic _ j
pupils develop higher order thinking skills and also allow ^)
opportunities for expansion of ideas. ^

Provide time for thinking and reflection. Try to _
provoke a follow-up response by giving positive feedback, h"
such as: ^

o 'Good thinking so far'
o 'Interesting thought, tell me more . . .'
o 'Why do you think so?'
o 'Good thought!'
o 'What else could we do or think here to explain the

situation or to remember/understand?'
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The classroom environment can have a significant
impact on dyslexic pupils. They may be having
difficulties with listening, hearing, looking, sitting still,
concentrating, writing and locating things they need. If
their classroom environment is not dyslexia friendly they
will have difficulty succeeding.

Dyslexia-friendly classrooms should be:

o arranged so that during class lessons, the dyslexic
pupil can sit near the front

o adapted so that, wherever possible, dyslexic pupils sit
alongside well-motivated pupils or a 'study buddy'
who they can ask to clarify instructions for them

o organized so that there is little movement around the
room, which is kept as quiet as possible for some type
of activities. Dyslexic pupils may find background
noise and visual movement distracting when they are
attempting to concentrate on challenging work

o equipped with clearly marked and neatly arranged
resources so that they can be found easily. A visual
can be used instead of a written label

o equipped with table lamps so that the main lights do
not need to be used all the time

o organized so that wall displays are large and spaced
out, not crowded in small areas

o adequately lit with as much natural light as possible
o equipped with a water supply so that water is readily

available.
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It is informative to listen to what young people with
dyslexia say about being dyslexic. This can give an insight
into how they see themselves and how they feel about
their education. This information can then be used when
developing teaching and learning materials.

Do this activity with a group of dyslexic pupils. Put
them into pairs and ask them to think aloud and to say
how they feel about the work they are doing, and how
being dyslexic affects them when they are doing this
work. You may get comments like those below.

o 'Languages are hard because everybody has finished
and I've just started.'

o 'School work is very difficult for me - even with support.'
o 'I like scoring work points, but unfortunately I don't

get too many.'
o 'I like it when an older student helps me and she is

dyslexic too.'
a 'Sometimes I feel frustrated.'
o 'I have a lot of anger inside me. The real trouble starts

at secondary school - they are too big and there is too
much pressure.'

o 'It helps because my mum is dyslexic and she
understands how hard school is for me.'

o 'I feel okay being dyslexic because I have a faster
brain than anyone else.'

o 'I never finish my written work and my spelling is
always wrong, even when I am copying from a book.'

o 'I am good at art, but I would rather be good at
writing because you write all the time in school.'

o 'ICT is hard because I have to look backwards and
forwards from the computer to the worksheet. I lose
my place all the time and it takes ages.'

o 'Sometimes I feel very confused.'
o 'I asked my mum "Am I dyslexic?" She said, "yes". I

said "cool".'

Use each comment as a way of following up how the
pupils are progressing in their work. From the
information you should be able to work out what they
find difficult and why, and the barriers that are
preventing them from succeeding.
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Dyslexic pupils have difficulty with abstract
mathematical concepts. It is necessary to use concrete
examples to explain new concepts or even simple
mathematical problems. This also applies to
multiplication and addition.

Use real money or plastic/paper money when doing
l/> additions and subtractions. Allow the dyslexic child to
LU use his fingers and use blocks and beads and other

concrete articles so he can touch and move them around.
_ Some children may actually need to draw the shape of
^ the numbers with their fingers in the air.
^ The important point to remember is that dyslexic
<v children tend to have a preference for a visual,
^ kinaesthetic and random processing style. This means
LJJ they will need visual and concrete learning aids and will
H~ have difficulty in following sequences - that is why it is
JH an idea to allow them to work out problems in a random
. . style as long as it suits their own individual preference. It
_ is also useful to ensure they articulate the process they

I

are going through and3 if possible, jot it down so they
can go back over their steps if they make a mistake.
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Mathematics can be a subject that is governed by rules
and formulae. Often this involves linear and sequential
processing. These are aspects of the learning process that
can be very challenging for dyslexic pupils. It is
important, therefore, that they are able to use their
strengths and their own strategies to do this. They will
develop their own inter-relationships and methods for |—
doing problems and, with practice, can become effective 3
at using these strategies. But it is important that they are Q
able to recognize how they tackle problems involving
numbers. _

Provide a series of arithmetical problems - addition, . _
subtraction, multiplication and division. Ask the pupils to _
write down how they obtained an answer to a particular __
problem. If they have difficulty in writing it down they ^
can tell you orally. Cd

Give them problems that are known to be demanding O
or confusing for dyslexic pupils. >

These can include sums such as 8 + 7. Many dyslexic
people will do this by working out 8 + 8 less 1. Another
one is 4 x 7 which can be derived from 2 x 7 x 2. It is
important that they write down how they arrived at the
answer, even if the answer is incorrect. You can also
provide some multiplication and division using single
and double numbers. Get them to note the steps they are
taking in solving more complex problems. They need to
be aware of these steps, and simpler activities such as the
one above can help them with this.
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Software can allow the pupil to work independently, but
make sure that the software:

o is flexible so that the pupil can move easily around
the program

o gives the pupil choice - voice output or graphics
o has clear voice output

LU .
-^ o uses clear images
^ o has information presented in a multi-sensory way.

To evaluate software for dyslexic learners, ask yourself
the following questions:

Is the design cluttered?
Does it irritate?
Does it have voice output?
How does it motivate, reward success and/or
entertain?
Is it age specific in design?
Does it address more than one way of learning?
Can the learner use it independently?
Does it have a record-keeping system?
Can the program be individualized?

o Does it include assessment and/or diagnostic features?

o
to

H
X

or
LU
X
•

Q

o
o

o
o
o

o
o
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Telling the time can be a challenging activity for dyslexic
pupils. Clock faces can be complicated because they
contain a variety of information.

One idea is to make two clock faces out of
cardboard - one has a long minute-hand and dashes for
minutes around the edge, the other has a short hour-
hand with the numbers 1-12 around its edge. This
separates the numbers from the minute-hand.
Emphasize that the minute-hand is long and equate it
with the word minute, which is also long. The minute-
hand goes around the clock quite quickly. The second
clock face has a short hour-hand emphasizing that the
word hour is short. The hour-hand moves slowly around
the clock.

A number of games and activities can be introduced
using the two clock faces, but the idea is to get the pupil
to recognize the different characteristics between the
hour-hand and its function and the minute-hand and its
function.

I D E A
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Getting children to sing their times tables can be a fun
activity and young children in particular react well to
this. It also takes away a lot of the anxieties associated
with rote memory experienced by dyslexic children. You
can make a tape of songs for each of the tables and the
children will quickly learn them. It can even form a good

iS) introduction to the lesson and can be on when the
LU children arrive and leave the class to encourage them to

sing along.
^ Worksheets can also be developed to accompany the
L_ tape, with spaces for the children to fill in the missing

letters or numbers. For example, use songs with words
such as, 'Two little caterpillars crawling on the floor, they

"~ were joined by two more then there were four. Four little
•"" caterpillars looking for the door and then they were
{0 joined by another two more.' Ask the children how many
Z a r e there now. Add drawings of caterpillars to the
~ worksheet.

(LO
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These activities are particularly effective for dyslexic
learners because they involve the pupil almost
immediately in active decision-making and problem-
solving processes.

Card-matching games can be used to engage
reluctant readers with substantial amounts of

IS) information, acting as an alternative to teacher-led
LU lessons. Groups are given a set of cards bearing key
TT information about a novel, such as the characters and the
K . plot and required to match this information to another
- ^ set of information, such as a description of a character or
Q_ a location of a scene. Participants have to draw on their

collective recall and understanding of the novel. The
*~̂  cards can be structured so as to encourage pupils to
^ draw appropriate inferences and conclusions from the
^ novel. This exercise can be used to establish the basic
^ sequence of the novel and can provide a helpful reference
2 point or memory trigger for dyslexic pupils in
— subsequent lessons.
IE Games can also be designed to enhance a dyslexic
vJ pupil's familiarity with key vocabulary and concepts from
^ a given topic. For example, a simple board game can
^ replicate the discipline, financial hardship and physical
^ pain suffered by poor people working in a textile factory
Q during the period of a Dickens novel. The pupils begin
^ the week with a full wage and a full set of limbs
^ displayed upon graphic cards. Landing on chance square
fi requires the pupil to read out his fate and surrender cash

and/or relinquish a limb.
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Pupils are given the constituent sentences of an essay
printed on separate strips of paper and are required to
reconstruct the whole. This is a particularly useful
exercise for helping weaker writers develop an
appreciation of how successful paragraphs are
constructed and how different kinds of paragraphs, such

as introductions and conclusions, have different J—
functions within a piece of writing. Presented as a puzzle, 2!
it helps solve the motivational difficulties which dyslexic LLJ
pupils can frequently present when required to ^ >
under take critical textual analysis. Th is can lead on to Q _
the following activities: Q

o displaying appropriate paragraph and sentence stems ^ ,
and similar p rompts and cues on the classroom wall ^
or board LU

o organizing peer help in planning and drafting Q
different kinds of writ ten work ^

o providing suppor t to alert pupils to possible 2 l
difficulties when introducing them to unfamiliar O
writing styles such as academic, journalistic, 7^2
bureaucrat ic , reminiscent {j

o setting clear, high expectations of technical accuracy ^
with regards to structure, grammar, punctuat ion and Q£
spelling in finished work, while providing support by |—
explaining demands precisely and planning in ^
sufficient t ime for drafting and amendment processes. 2—

o
u
LU

cc

X
LU
H
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Many dyslexic pupils enjoy English literature but often
find the background vocabulary in some novels
demanding. It is important that they are able to
appreciate and interpret novels and therefore it is a good
idea to provide this background vocabulary before they
start on the novel study. It may also be better to

* * LLJ introduce any new theme with a discussion to develop
^ Cd ideas and concepts and then present the theme for the
^ 3 novel in a visual way (possibly using drama) before the
_ j h" pupil actually starts reading the book.
^ *J Use strategies such as pointing out underlying
QQ —2 themes, encouraging the use of mind-maps, planning an
^ "^ overview and observing the connections between
{j •""" characters and the main ideas of the novel.
Q It is also important for the pupil to identify the key
^ Q points and structure his written work. This can be done

Z by drafting essay plans, identifying the purpose of each
" ^ paragraph, trying to ensure that each paragraph has a
21 _ specific focus and that there is no repetition.

§2

< ̂
en Q
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Provide opportunities for dyslexic pupils to talk
extensively in the history classroom. This can allow them
to engage in 'print-free' debate and utilize their strengths
in oral discussion. Talking through an issue also helps the
pupils to develop a theme in sequence, and practice in
discussion will improve the pupils' abilities to question,
infer, deduce, propose and evaluate. For example, a ^
topic on the origins ofWorldWarTwo might involve the —J
following: ^

o Question - why did the war break out?
o Infer - to what extent wasWWl responsible? ^
o Deduce - what was the motive for each of the

countries for joining in with the war? ^
o Propose - 'I propose the Treaty of Versailles was j"T

responsible for the outbreak of WW2.' —
o Evaluate - who were the real victors at the end of the HI

war? What was the real cost of the war?

A good history exercise which is effective in generating
talk is to do a group investigation of photographs of
typical families between 1880 and 1960. This requires
pupils to pool their collective knowledge of social history
in order to identify the key features of the families'
backgrounds. Exercises of this kind utilize the latent
historical knowledge of pupils who may be visually
literate and articulate, yet reticent to transfer their
knowledge into written form. This exercise provokes
a great deal of discussion and encourages pupils to
generate their own elaborate theories.
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In science the layout of the classroom environment is
very important. The science laboratory can have many
different containers of chemicals and other substances.
Ensure that everything is clearly labelled and that items
are kept in the same place all the time. Often the dyslexic
pupil will construct a visual plan of the room and

LLJ visually r e m e m b e r where everything is kept , b u t you

{J could encourage him to make a mind-map as well. It is
2 ! also an idea to pin a detailed plan of the laboratory on
LLJ the wall so it can be referred to from time to time.
^j Because some chemicals and compounds can be easily
I/} confused it is also advisable to pair the dyslexic pupil
^ with someone he feels comfortable working with so they
f^ can check each other's work.
U^ Some information in science can be clarified more

efficiently in a visual rather than a purely verbal form.
" This can be quickly demonstrated by putting pupils into
"H pairs, and giving each two or three objects to describe for
_ their partner to guess - no gestures or drawings or clues
Z are allowed, only words describing the shape, colour and
^ size of the object.
{J Diagrams are important in science as it is more of a
Q£ visual/symbol-based subject than some others. It is an
Q idea therefore to provide the pupil with practice at

making diagrams. When making a detailed diagram it is
^ preferable to make a plan to serve as a rough draft. Other
~ factors which should be considered include:

f̂  o deciding how much of the page is to be used - often
yj the drawing may extend to a larger area than first
rrj thought

o using colour purposefully - only if it will help the
pupil to understand the diagram better. It is
important therefore to have a consistent colour key

o using labels clearly and accurately — dyslexic pupils
can experience difficulties with word finding and
word retrieval. Labels presented clearly on a diagram
help to reinforce the organization, understanding and
retrieval of the information

o ensuring that the pupil obtains practice at doing

drafts before a final plan.
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Pupils with dyslexia can have a difficulty in generalizing
scientific concepts as many of the concepts occur across
different branches of science. For example, ecosystem,
respiration and homeostasis are all abstract concepts and
it can be difficult for the dyslexic pupil to recognize that
the same concept can apply to other areas of science.

Construct a chart and along the left-hand column \S\
insert each of the concepts that are relevant to the pupil's h"
current studies in science. In the next column insert

111

some key words relating to the concept that is being . .
learnt. For example, if the concept is respiration, key ^
words could be 'breathing5, the 'respiratory cycle', -^
'oxygen' and so on. In the next column get the pupil to S^
give specific examples of how these can apply to different
areas of science - for example, the respiratory system in ^J
mammals and fish. The idea is to generalize the concept u_
of respiration across the spectrum of science, including ~
animals and plants. LZ

LLJ

U
to
LLJ

N

LJJ

LU

117



I D E A

97
Some ideas that can help make modern foreign
languages more dyslexia friendly include the following:

o Get the pupils involved in the culture of the country.
Have a food day when they take pictures of and taste
examples of food from different countries and
regions.
Add mime and gesture to words to emphasize the
accent of the language.
Add pictures to text - use pictures from the country
of the language being studied.
Use colour to highlight gender, accents.
Use games to consolidate vocabulary - make packs of
pocket-sized cards and get the pupils to say the word
each time they see a card.
Combine listening and reading by providing text and
tape. This is particularly useful for dyslexic pupils as
they often need to see and hear the word.

i/1 o Allow a pupil to produce his own tape of himself
^ " speaking the language.
Q o Stimulate interest in the country by showing films,
I/} reading poems and discussing famous people from
LLJ that country.
[^ o Provide rules and other information about the
^ language in written form for further study and future
""5 reference.
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One of the best ways to start off a drama group is to
introduce some basic improvisation. This can be done in
the form of a game such as charades or statues.
The teacher can lead the way by asking the group to
guess what the actors are doing. Keep it simple and easy,
acting out scenes like window cleaning or a policeman
on traffic duty. The key to success is maintaining the 2
pupils' enthusiasm. Q

Some improvisations can be produced from a basic —
starting point - for example, a short piece may be JT
devised by the pupils working in pairs, based on ^*
something of their choice. This can make it meaningful —
to them and the quality of the improvisation will be >
enhanced because of this. This is really important for O
dyslexic pupils because they may be self-conscious of 0£
performing in front of the class, but an improvisation Q-
that involves fun and mime will be less threatening for ^>
them. —

One good way of getting the improvisation started is ^
to produce a photograph - something that can arouse "^
emotions - and have a discussion before the pupils ^
begin. ^

Other starting points may be an object or group of —.
objects - pupils can choose from a selection, and some
exciting, often hilarious, outcomes can result. This
approach takes much of the strain away from reading,
traditionally associated with drama studies, and helps to
build enthusiasm for the subject.
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In music dyslexic pupils can be faced with many
challenges - even if they have a good ear. Most of their
difficulties arise from reading musical scores. Visual
discrimination can be a problem, for example, when two
clefs have subtle differences. Unstable vision can result in
the apparent movement of lines and spaces, omissions

^ - and insertions.

—J To make reading music dyslexia friendly use large
Q stave music by enlarging a normal sized score. A colour
Z overlay may also help to reduce visual discomfort, or use
LU tinted paper. Mnemonics can also be used to reduce the
Q £ need to read every note — for example in the treble clef:
LL- Every Good Boy Deserves Favour, and in the bass
^ clef: Great Big Dogs F r o m Africa. It is also an idea to
_ remove any unnecessary information from the score,
^ such as repeated rhythms or melodies. T h e aim is to
UJ make the score as uncluttered as possible for the dyslexic
" r pupil by removing any notes that do not pertain to the
v instrument he is playing - certainly to begin with. These
Q can always be added later, once the pupil has mastered

the piece.

u
to
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Develop a dyslexia-friendly checklist for the school and
for colleagues who may know less about dyslexia. The
checklist could include the following:

o Is the teaching multi-sensory?
o Is the pace of work differentiated?
o Is the assessment of learning outcomes varied?
o Is the dyslexic pupil's learning style being taken into

account?
o Are you including study/memory skills in the daily

classroom activities?
o Are the worksheets in large type and well spaced, with

visuals and short sentences?
o Is non-white paper being used?
o Is the layout of the desks helpful in terms of

concentration and does it minimize distractions?
o Are pupils being encouraged to present their work

using a word processor?
o Are lessons well planned to take account of the

dyslexic learner? For example, does each lesson begin
with an overview?

o Is the lesson broken up to minimize fatigue?
o Are oral instructions kept short?
o Are there opportunities for pupils to reflect on their

learning?
o Is the environment in the classroom as stress free as

possible?
o Are all staff proactive in promoting dyslexia-friendly

materials and teaching?
o Is there whole-school awareness training in dyslexia?

I D E A
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A P P E N D I X

KEY ASPECTS OF DYSLEXIA

A definition of dyslexia needs to recognize the following:
Processing style - children with dyslexia can have

different processing styles from other learners. It is
important to recognize these processing differences in
the development of teaching and curricular approaches.

Problem-solving skills - it is important that pupils
with dyslexia are not limited on account of their
difficulties in literacy. It is crucial that they can access
problem-solving activities and that these are prioritized,
along with literacy. Having dyslexia should not limit the
learning potential of the individual, indeed there is
evidence that in some areas of the curriculum, such as
those which require visual, creative and problem-solving
abilities, pupils with dyslexia can be at an advantage.

Difficulties in phonological processing - many pupils
with dyslexia will experience difficulties in phonological
processing and this will have implications for how
reading is taught. This needs to be considered in an
operational definition of dyslexia. A range of teaching
procedures for literacy need to be considered and it
should be appreciated that one approach will not suit all
pupils with dyslexia.

Discrepancies in performance in different areas of the
curriculum - this can be readily noted and
acknowledged. It is important that pupils with dyslexia
are able to capitalize on their skills as this can have a
transfer effect to other areas of the curriculum and
additionally provide a necessary boost to self-esteem.

Observable behaviours - these are the characteristics
which are often noted in descriptive definitions of
dyslexia and can often be evident in reading, writing and
spelling. Again, it is important to acknowledge the
strengths as well as the difficulties associated with
dyslexia.

Implications for specific contexts - essentially dyslexia
is contextual. This means that information on the
dyslexic pupil needs to be gathered through observation
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in different learning contexts, such as the classroom
er ironment, different subject areas and at home.

A suitable definition of dyslexia may be: 'Dyslexia is a
processing difference experienced by people of all ages.
Often characterized by difficulties in literacy, it can affect
other cognitive areas such as memory, speed of
processing, time management, coordination and
directional aspects. There may be visual and
phonological difficulties and there is usually some
discrepancy in performances in different areas of
learning. It is important that individual differences and
learning styles are acknowledged since these will affect
outcomes of learning and assessment. It is also important
to consider the learning and work context as the nature
of the difficulties associated with dyslexia may well be
more pronounced in some situations.'

USEFUL WEBSITES

www. gavinreid .co.uk
www.reachlearningcenter. com
www. redroseschool .co.uk
www.bdadyslexia.org.uk
www. interdy s. org
www.das.org.sg
www. ogtutors. com
www. ldonline. org
www. learning-works. org
www.funtrack.com.au
www.dyslexiaassociation.ca
www.dyslexia.org.hk
www. doctorg. org
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