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What’s new about New Total English?

What makes New Total English different from — and better than - the first edition? Firstly, don’t worry — we
haven’t thrown the baby out with the bathwater! We haven’t changed everything. We've listened to what you
said you liked about the first edition and have kept the most popular features. You'll certainly recognise the
look, the format and some integral features from the first edition: the Lead-in pages, the easy-to-use lessons,

the comprehensive Reference and Review and practice sections, the popular video clips. Changing to the new
edition won’t mean that you have to get to grips with a completely new course.

Real solutions to real needs

Some things are different, however. We’ve looked at every aspect of the course and tried to find solutions for
some of your real needs. We've improved the flow of many of the lessons in the Students’ Book, integrating
more Can do statements and making sure that they all have clear ‘outcomes’. We've also given more space

to important aspects of language learning such as vocabulary, writing and listening. There’s a free online
Vocabulary Trainer with each level to help learners memorise new words and phrases; a complete Writing
bank at the back of the Students’ Book, covering different text types and writing sub-skills as well as new
semi-authentic listening extracts to help students gain confidence in dealing with features such as
redundancy, hesitation and ungrammatical speech. And, as you’d expect with a new edition, we’ve given the
grammar, vocabulary and pronunciation syllabus a complete overhaul as well as updating much of the content.

New digital components

We've also included new digital components in the course package. The ActiveBook component features the
Students’ Book pages in digital format and includes integrated audio and video as well as interactive exercises
for students to do in class or at home. The ActiveTeach component will help you get the most out of the course
with its range of interactive whiteboard software tools and MyTotalEnglishLab will help students get better
results with its range of interactive practice exercises, progress tests and automatic gradebook.

To sum up, we’ve kept all the best ingredients of the first edition, improved other features and added exciting

new digital components to make New Total English an even better package. We hope you and your students will
continue to enjoy using it.

The New Total English author team
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Students’ Book with ActiveBook and DVD

oL

The New Total English Students’ Books with ActiveBook and DVD
are divided into 1012 units that contain approximately 80-120
hours of teaching material. Each unit contains a balanced mix of
grammar, vocabulary, pronunciation and skills:

e clear aims and objectives linked to the CEFR
(Common European Framework of Reference)

i UPPER INTERMEDIAT

« revised grammar, vocabulary and pronunciation syllabus
¢ new reading, listening and video material

e new Writing bank with model texts and focus on sub-skills
e revised and extended Pronunciation bank

ActiveBook: Students’ BooK with ActiveBook

plus Vocabulary Trainer

« digital version of Students’ Book with interactive activities and
integrated audio and video

=
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« video clips can be selected when you use the ActiveBook in
k your computer, or play it in a DVD player
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Students’ Book with ActiveBook, DVD and MyLab

Packaged with the New Total English Students’ Book with ActiveBook
and DVD, MyTotalEnglishLab provides students with everything
they need to make real progress both in class and at home:

MyTotalEnglishLab:
o interactive exercises with feedback

¢ regular progress and achievement tests
e automatic marking and gradebook
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Class CDs "

The New Total English Class CDs contain all the recorded
material from the Students’ Books.
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Workbook and Audio CD ‘\\

The New Total English Workbooks contain further practice
of language areas covered in the corresponding units of the
Students’ Books:

e extra grammar, vocabulary, skills and pronunciation exercises UPPER INTERME
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e regular Review and Consolidation sections

e audioscripts and accompanying Audio CD
e with and without key versions available

Workbook with Key
&
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Teacher’s Book with Resource Disc

The New Total English Teacher’s Books provide all the
support teachers need to get the most out of the course:

* background notes and instructions on how to exploit
each unit

* suggestions for warm-up and extension activities

Resource Disc:

* extensive bank of photocopiable and printable
classroom activities

* editable and printable progress and achievement tests
* audio and video scripts

1S Book with Resource Dis¢
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ActiveTeach and DVD

The New Total English Teacher’s Books will be further
enhanced by the ActiveTeach component which features:

¢ Students’ Book in digital format with all the material
from the ActiveBook

¢ all the material from the Resource Disc
¢ interactive whiteboard software tools

¢ video clips can be selected when you use the
ActiveTeach in your computer, or play it in a DVD player

Vocabulary Trainer

The New Total English Vocabulary Trainer is a new online
learning tool designed to help students revise and
memorise key vocabulary from the course.

Check this exciting new component out on
www.newtotalenglish.vocabtrainer.net

e
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Website

New Total English has its own dedicated website. In
addition to background information about the course and
authors, the website features teaching tips, downloadable
worksheets, links to other useful websites as well as
special offers and competitions. Join us online at
www.pearsonlongman.com/newtotalenglish
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Each unit of the New Total English
Students’ Books has the same structure:

Lead-in page

- acts as a springboard into the topic of the unit and engages
learners’ interest.

- introduces essential vocabulary related to the topic so that
learners start with the same basic grounding.

Input lessons

—three input lessons, thematically linked, offering interesting
angles on the unit topic. Lessons are double-page at lower
levels and triple-page at Intermediate and above.

- each input lesson leads towards a Can do learning objective
in line with the CEFR Can do statements.

- each 9o-minute lesson focuses on a specific grammar area
and includes vocabulary and skills work.

- each unit usually contains at least two reading texts, a
substantial listening element (including semi-authentic
listenings) and pronunciation work.

- How to... boxes develop students’ competence in using
language, in line with the CEFR.

- Lifelong learning boxes offer tips and strategies for
developing learners’ study skills.
Communication page

- revises language taught in the previous three lessons in a
freer, more communicative context.

- each communication task practises a range of skills and has
a measurable goal or outcome.

Vocabulary page (Intermediate and above)

- focuses on vocabulary systems and word-building.

— helps learners to expand and develop their vocabulary.

Reference page

- summarises the main grammar points covered in each unit
and provides a list of key vocabulary.

- helps learners to catch up if they miss lessons and is an
essential revision tool.
Review and practice page

- provides a range of exercises to consolidate key grammar
and vocabulary covered in the unit.

- can be used to check progress, enabling teachers to identify
areas that need further practice.
Writing bank

- provides models and tips on how to deal with different
types of writing (reports, emails and so on).

- provides guidance on different writing sub-skills such as
formality, connotation and paragraph construction.
Pronunciation bank

- provides a list of English phonemes, guidance on
stress, connected speech and intonation.

- summarises the pronunciation points covered in each unit
of the Students’ Book.

axordxmy
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A range of support components help
you get the most out of each unit:

Students’ Book with ActiveBook and DVD
— digital version of Students’ Book with interactive activites.

- integrated audio for Students’ Book listening activities
(including Reference pages and pronunciation activities).

- wide variety of video clips (including drama, documentary
and comedy) which can be selected when you use the
ActiveBook in your computer, or play it in a DVD player.

- interactive video activities.

Workbook with Audio CD
— consolidation of work covered in the Students’ Book.

- extensive practice of grammar, vocabulary and skills,
including pronunciation.

—regular Review and consolidation sections.

—can be used in class or for self-study.
Students’ Book with ActiveBook and MyLab

- interactive Workbook with instant feedback and automatic
marking.

- progress and achievement tests with automatic marking
and gradebook.
Teacher’s Book with Resource Disc

- provides step-by-step teaching notes including ideas for
warmers and extension activities.

- includes background notes and tips for dealing with
particularly difficult language points.

- Resource Disc features an extensive bank of photocopiable
and printable classroom activities as well as editable and
printable progress and achievement tests.

ActiveTeach

- digital version of the Students’ Book to be used in class.

- video clips that can be selected when you use the
ActiveTeach in your computer, or play it in a DVD player.

- all the material from the Teacher’s Book Resource Disc.
—arange of interactive whiteboard software tools.
Vocabulary Trainer
www.newtotalenglish.vocabtrainer.net

-new online learning tool designed to help students revise
and memorise key vocabulary from each unit of the course.

Website
www.pearsonlongman.com/newtotalenglish

- features background information about the course and
authors as well as teaching tips, downloadable worksheets
and links to other useful websites.
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Grammar

New Total English places a lot of emphasis on providing
learners with the grammar ‘building blocks’ they need
to communicate confidently. It aims to give learners a
thorough foundation in grammar and, at the same time,
provides plenty of structured and free practice. Each unit
deals with grammar in a broadly similar way:

¢ Clear presentation and analysis

Each lesson has a clear grammar aim which is stated at the
top of the page. Lessons are double-page at lower levels
and triple-page at Intermediate and above. New language
items are presented in context via reading and/or listening
texts and grammar rules are then analysed and explained
via the Active grammar boxes, which are a key feature of
each lesson. New Total English takes a ‘guided discovery’
approach to grammar and learners are actively invited to

think about grammar and work out the rules for themselves.

Active grammar

1 An original comic book was bought for $1.5million.
Someone bought an original comic book for $1.smillion.

2 One of Michael Jackson’s gloves was bought by
36-year-old Hong Kong businessman Hoffman Ma.

36-year-old Hong Kong businessman Hoffman Ma
bought one of Michael Jackson’ s gloves.
Meaning
We use the passive when we want ...

A to talk about actions, events and processes when
who or what causes the action, event or process is
unknown or unimportant. This is often the case in
writing (or more formal speech).

B to put the focus of what Is important at the
beginning of the sentence and need to change the
sentence to do so.

Form

verb to be + past participle

¢ Varied, regular practice

Once learners have grasped the important rules, all new
language is then practised in a variety of different ways so
that learners are able to use the grammar with confidence.
Practice activities include form-based exercises designed
to help learners manipulate the new structures as well

as more meaningful, personalised practice. Additional
grammar practice exercises can be found in the Review
and practice sections at the end of each unit as well as in
the Workbooks and MyTotalEnglishLab. This component,
which features the Workbook exercises in digital format,
also provides learners with extra guidance, tips and
feedback. The Teacher’s Book provides a lot of guidance
on how to deal with tricky grammar points. It also contains
a Resource Disc with an extensive bank of printable

and photocopiable classroom grammar activities which
are designed to practise the language in freer, more
communicative contexts.

¢ Easily accessible reference material

In addition to the explanations contained in the Active
grammar boxes, there is a Reference section at the end

of each unit which provides a summary of the grammar
rules as well as extra language notes and examples. Audio
recordings of the rules and examples are available on the
ActiveBook and ActiveTeach components.

Vocabulary

New Total English recognises the central role that
vocabulary plays in successful communication. The
emphasis is on providing learners with high-frequency,
useful vocabulary which is regularly practised and revised.
New vocabulary is presented and practised in a variety of
different ways.

¢ Lead-in pages

Each unit starts with a Lead-in page which provides a
springboard into the topic of each unit. Featuring a variety
of attractive picture prompts and related exercises,

the Lead-in pages are designed to help teachers elicit
vocabulary that learners already know as well as pre-teach
essential vocabulary for the rest of the unit.

¢ Topic-based vocabulary

Each unit focuses on useful vocabulary relating to the
topic of the lessons as well as vocabulary arising from the
listening and reading texts. Items are generally presented
in context and practised through a variety of exercises.

Vocabulary | food and cooking

& Put the words from the box into the
correct place in the word map.

saucepan oven sweet bake cooker
beef scramble bitter frying pan
salty fry peach roast cabbage
boil sour wooden spoon grill

savoury parsley plate
Ways of
cooking

Kitchen
equipment

Additional vocabulary practice is provided in the Review
and practice sections of the Students’ Book and in the
practice exercises in the Workbook. Photocopiable vocabulary
activities are also available on the ActiveTeach and on the
Resource Disc which accompanies the Teacher’s Book.

e Vocabulary pages (Intermediate and above)

At the lower levels there is a lot of emphasis on building
learners’ knowledge of high-frequency words and phrases
as well as common lexical sets. Learners are introduced

to collocation work at a very early stage and from
intermediate level onwards, there is a greater emphasis on
vocabulary systems and word-building.

¢ Vocabulary Trainer

Each level of New Total English is accompanied by a
Vocabulary Trainer. This unique online learning tool
focuses on the key vocabulary in each unit and helps
learners memorise new words and phrases.



Speaking

The key aim for most learners is spoken fluency. However,
most learners find it difficult to talk about topics which
hold no interest for them and many cannot express
themselves easily without support. New Total English
develops spoken fluency in a number of ways - by giving
learners discussion topics they want to talk about;

by setting up situations where they are motivated to
communicate in order to complete a specific task; by
providing clear models and examples of how to structure
discourse and by encouraging them, wherever possible, to
express their own ideas and opinions.

¢ Fresh angles on familiar topics

Topics in New Total English have been chosen for their
intrinsic interest and relevance. Obscure topics, i.e. those
which are only likely to appeal to a minority audience,
have been avoided and discussion questions have been
deliberately chosen to encourage learners to draw on their
own lives and experience. Inevitably, many of the topics
have been covered in other ELT coursebooks but wherever
possible, we have tried to find a fresh angle on them.

¢ Structured speaking activities

Many of the lessons in New Total English culminate in a
structured final speaking activity in the form of a survey,
roleplay etc. Learners are given time to prepare what they
are going to say and prompts to help them. The activities
often involve pair and group work to maximise learners’
opportunities to speak in class. Many of the structured
speaking activities are linked to the CEFR Can do statements.

¢ How to... boxes
There are regular How to... boxes throughout the course
which focus on the words and expressions learners need to

carry out specific functions, e.g ordering food in a restaurant.

How to... give and check instructions

Use : , you make a pancake mix.
sequence , you fry lots of pancakes.
words

, you bake it in the oven.

Give detailed | You must make it's not too
instructions/ : thick.
suggestions : ypy should be not to put too
. much spinach mix in one layer.
{The _____thingis not to overcook it
- at this point.

Check
instructions

Is that there are lots of layers?

. Soyou you pour the sauce
. over the whole thing?

. Soit like there are quite a lot
. of layers?

e Communication pages

Communication pages feature at the end of each unit and
engage learners in a variety of problem-solving tasks and
activities. These give learners practice in a number of
different skills including speaking.

¢ Photocopiable class activities

The photocopiable activities on the ActiveTeach and on the
Resource Disc are also specifically designed to promote
speaking practice.

Pronunciation

New Total English pays particular attention to
pronunciation, which is integrated into lessons which
present new language. The pronunciation syllabus includes
word and sentence stress, intonation and connected
speech. The Pronunciation bank at the back of the
Students’ Books provides a summary of all pronunciation
points in the book as well as a list of English phonemes,
guidance on intonation and weak forms. The ActiveTeach
includes audio to accompany the Pronunciation bank.
There is additional pronunciation practice in the
Workbooks and Workbook Audio CD.

Listening

Listening is one of the most difficult skills to master and
New Total English places particular emphasis on developing
learners’ confidence in this area. Listening texts include
short scripted dialogues as well as longer, unscripted semi-
authentic listenings. There is additional listening practice

in the Workbooks and the video clips on the ActiveBook

and ActiveTeach components further enhance learners’
confidence in understanding the spoken word.

e Scripted listening activities

Scripted listening activities include short dialogues as

well as longer extracts including conversations, interviews
and stories. There are lots of simple ‘Listen and check

your answer’ exercises as well as longer, more challenging
extracts where learners have to listen for specific information.

¢ Semi-authentic listening activities

As well as the more traditional scripted listening activities,
New Total English also includes a range of semi-authentic
listening texts, i.e. recordings of one or more people
speaking in an unprepared, unscripted way, although they
are aware of the relevant level and therefore have adapted
their own language to a certain extent accordingly. Learners
benefit from listening to a semi-authentic recording because
the spontaneity of spoken English means that it is full of
false starts, hesitations, redundancy and ‘ungrammatical’
sentences. Learners need to be aware of these features and
they need to develop confidence in dealing with them in
order to cope with listening in the ‘real world’.

¢ Video clips

New Total English provides a video clip to accompany each
unit of the Students’ Book. The videos feature a range

of authentic material from a variety of different sources
including short films and clips from TV documentaries and
drama. The video clips expose learners to real English and
are designed to motivate learners to ‘raise their game’ in
terms of developing their listening skills.

To make the material more accessible to learners,
photocopiable activities for each video clip are available
on the ActiveTeach and on the Resource Disc. There are
additional interactive video exercises on the ActiveBook and
ActiveTeach which students can complete in class or at home.

The video clips are available on the ActiveBook which
accompanies each Students’ Book and on the ActiveTeach.
You can select the video clips when you use the discs in
your computer, or you can play them in a DVD player.




Reading

Many learners need to be able to read texts in English — for
their studies, for work or simply for pleasure — and New Total
English recognises that reading is an extremely important
skill that can have a beneficial effect on all aspects of
language learning including vocabulary, spelling and writing.
New Total English encourages learners to read as much as
possible — in most units there are at least two substantial
reading texts — and care has been taken to introduce
students to as wide a range of text types as possible,

from simple forms and advertisements to short texts from
newspapers and magazines.

Reading texts are accompanied by a range of activities that
are designed to check comprehension as well as develop
key reading skills such as reading for gist, reading for
specific information, guessing the meaning of words from
the context and so on.

¢ Choice of texts

As with the listening material in New Total English, texts
have been chosen for their intrinsic interest as well as for
their usefulness in providing a vehicle for the particular
grammar and vocabulary points in focus. Many of the texts
have been adapted from authentic, real-life sources such
as magazines and websites, and where texts have been
adapted or graded, every effort has been made to remain
faithful to the orignal text type in terms of content and style.

e Exploitation of texts

Each reading text in New Total English is accompanied by a
number of exploitation exercises that have been carefully
selected to develop learners’ reading skills. Activities
include comprehension and vocabulary work as well as
practice in dealing with different reading sub-skills such as
reading for gist. There are also a number of jigsaw readings
where learners work together and share information.

Check your ideas by reading the story.
Student A: read story 1 on page 149.
Student B: read story 2 below.

Story 2

An ambitious burglar broke into a vast mansion on
Millionaires’ Row at Bel Air, Los Angeles. He went
through the house room by room, putting anything
of value that he could see and carry in the large bag
he’d brought with him. Having completely filled his
bag, he decided it was time to leave.

He started to realise that he wasn’t sure of the way
out but moved on quickly, through a large dining
room, past an indoor gym and through another room
filled with exotic parrots. By now, he was beginning
to panic. Then, having run through a large library
and a small room full of art, he began to get quite
desperate.

¢ Length and complexity

The length and complexity of the reading texts in New Total
English get more challenging as the course progresses. At
lower levels, the texts are very short and the emphasis is on
training learners to read for specific information. At higher
levels, learners are introduced to a a greater range and variety
text types and more emphasis is placed on textual analysis.

Writing

In these days of electronic media, it is easy to forget that
writing is not simply speech written down - effective
writing has all sorts of conventions that differ from speech

and that are necessary to learn in one’s own language as
well as in a foreign language.

New Total English pays particular attention to the
important skill of writing. One of the most important

new features of the revised edition is the Writing bank

at the back of each Students’ Book which contains 10-12
lessons that focus on different types of writing — emails,
blogs, formal and informal letters and so on. Each lesson
also provides additional advice and guidance on different
writing sub-skills such as formality, connotation and
paragraph construction.

¢ Model text types

Each Writing bank lesson has a Can do statement which
refers to the written output that students complete at the
end of the lesson. The lesson usually starts with a warmer
that engages students in the topic. Learners then go on to
focus on a model of the text type and in most cases, there
is some comprehension work to ensure that students are
familiar with the content before they start working on the
format and related sub-skills. The lesson always finishes
with a contextualised written output.

¢ Writing sub-skills

One of the most important aspects of the Writing bank

is that it examines the sub-skills of writing in detail. This
is important as it helps learners to build on and develop
their writing skills, rather than simply providing practice
in writing. Among the sub-skills covered are punctuation,
grammatical cohesion, paragraphing and features such as
varying the vocabulary used to both enhance interest and
ensure lexical cohesion.

¢ How to... boxes

How to... boxes are a particular feature of the Writing bank.
They usually focus on a particular sub-skill of writing and in
some cases on written conventions, such as email or letter
layout, appropriate formality of language for the text type or
order of presentation of the content (such as in a review).

How to... write a successful CV

Promote . I have problem-

yourselfina solving skills.

positive way  :/ provided a service
. to customers.

Include . lam looking fora

appropriate : trainee position.

details Iworkedina team

. sometimes under pressure.

Write concisely . / enjoy the dedication and
and clearly : of karate.

. Spanish (____ ) and
2 French (good).



Learner training

New Total English places a strong emphasis on learner
training and good study habits are encouraged and
developed via the Lifelong learning boxes which are
featured in many lessons. The Lifelong learning boxes
provide useful tips and suggestions on how to continue
learning outside the classroom.

Understanding the news ™
P . =S
¥ Keeping up with the news is a very good way of .C_E
improving your English. g
1 How do you keep up with news in English: online, on 0Q
TV, on the radio, by reading newspapers? it
2 Which of those ways do you think you could do g
more? Why? =
3 Which parts of the news are you most interested in? E
How do you think you could use the news to improve (@

your vocabulary in English?

Revision and testing

There are plenty of opportunities for revision in New Total
English and language is constantly recycled throughout the
course. At the end of every unit, there are special Review
and practice pages which take the form of mini-progress
checks, enabling learners to identify areas where they
might need further practice. Interactive versions of the
activities on these pages are available on the ActiveBook
and ActiveTeach. The Workbook and accompanying Audio
CD provide further practice in grammar, vocabulary and
skills covered in the corresponding Students’ Book. The
Workbook is available in with key and without key versions.

For learners who are really serious about making rapid
progress in English, MyTotalEnglishLab provides the
perfect solution. This exciting component features the
Workbook exercises in digital format as well as tips and
feedback on common errors.

Regular progress and achievement tests are provided on
the ActiveTeach, Resource Disc and MyTotalEnglishLab.
MyTotalEnglishLab also includes automatic marking and
a gradebook.

- wwwrﬁytot
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New Total English and exams

The table below shows how the different levels of New
Total English relate to the University of Cambridge ESOL
main suite examinations in terms of the language taught
and the topics covered.

7
Elementary
Pre-Intermediate
Intermediate
Upper Intermediate Useful for FCE
Advanced
i

While New Total English is not an examination preparation
course, a student who has, for example, completed the
Upper Intermediate level would have sufficient language
to attempt the Cambridge ESOL FCE (First Certificate in
English) examination. Many of the exercises in the New
Total English Students’ Books and other components are
similar in format to those found in the Cambridge ESOL main
suite examinations but specific training is required for all
EFL examinations and we would strongly recommend this.

New Total English and the CEFR

New Total English is correlated to the CEFR (Common
European Framework of Reference). Please see the New
Total English website:
www.pearsonlongman.com/newtotalenglish for details of
CEFR Can do statements for each level of the course.

CEFR




UNIT

Grammar

Do you know ...? p 6

1

Connect

p 7-20

Vocabulary p 17
Communication p 18
Writing bank p 150

2

Explore

Phrasal verbs
Talk about past and present members of your family
Write about personal experiences How to... use informal language appropriately

p 21-34

: Vocabulary p 31
Communication p 32
Writing bank p 151

Old or new

P 35-48

Vocabulary p 45
Communication p 46
Writing bank p 152

ol g
Expressionswithgo

Ask and answer questions in an inte
Write about recent news in a blog How

Making nouns
Tell a short anecdote
Write a clear, engaging narrative How to... engage your reader

Communication p 74
Writing bank p 154

Distances and dimensions
Participate actively in a debate How to... make sure your point is heard
Write a report How to... outline arguments and make recommendations




Vocabulary Speaking and Pronunciation Listening and Reading




The past

p77-90

Vocabulary p 87 Idioms to describe people
Communication p 88 Give your opinions and justify your choices How to... justify your choices
Writing bank p 155 Write a review of a book or film How to... convey your opinions clearly

7

Excess

P 91-104

Prefixes : : :
Communicate clearly in a restaurant, shop and hairdresser’s
Explain a problem and request action How to... explain a problem and request action

a

8

Success

p 105-118

Phrasal verbs with three parts
Communication p 116 Take an active part in a discussion
Writing bank p 157 Write a positive description of someone

9

Crime

p 119-132

News headlines il
Communication p130 Solve problems with other people
Write a factual account How to... summarise clearly and concisely

10

Mind

p 133-146

Commonly misspelt words
Communication p 144 Describe what kind of person you are and how you think/learn
Writing bank p 159 Write a ‘for and against’ essay How to... introduce the topic and state your conclusion

Communicat




Vocabulary Speaking and Pronunciation Listening and Reading

R

R/L

Audioscripts p 162-176




Overview

Lead-in Vocabulary: Family / Relationships
1.1 Can do: Take part in a conversation

and make small talk

Grammar: Overview (1): the present

and future

Vocabulary: Ways of speaking

Speaking and Pronunciation: How
to... make a good first impression

Reading: First impressions

1.2 Can do: Express your opinion and

manage a conversation

Grammar: Overview (2): the past
Vocabulary: Making adjectives from

nouns

Speaking and Pronunciation:
Intonation: sounding tentative

How to ... manage a conversation

Listening: A juggling family
Reading: Who comes first?

1.3 Can do: Talk about obligations and

abilities

Grammar: Obligation and ability
Vocabulary: Keeping in touch
Speaking and Pronunciation:

Connected speech (1)
Reading: Mobile mad

Vocabulary Phrasal verbs

Communication  Can do: Talk about past and present

members of your family

Writing bank
significance of experiences

How to... use informal language

appropriately
Extra resources  ActiveTeach and ActiveBook

Write personally, highlighting the

p
CEFR Can do objectives

1.1 Take part in a conversation and make small talk

1.2 Express your opinion and manage a conversation

1.3 Talk about obligations and abilities

experiences
-

Communication Talk about past and present members of your family
Writing bank Write personally, highlighting the significance of

( CEFR Portfolio ideas

(e.g. having the same zodiac sign).

and record it on video.

hobbies and any other interesting information.

Laccommodation, etc.

a) In pairs, write a list of as many things as you can that you
have in common. Try to think of interesting or unusual things

b) Imagine your partner is looking for a new flatmate. Introduce
yourselves and try to get to know each other. Try to make a good
first impression. Use the language in the How to... box on page 10

¢) Create a family tree for you and your relatives. Under each
name, include notes containing details of their personality,

d) You have returned from a language course. Write to a friend
describing it. Include details of the school, social activities, your

Lead-in

-
OPTIONAL WARMER W

Write the following headings on the board:

family relationships and non-family relationships. Ask Ss
to decide under which heading these words should go:
colleague and cousin (cousin = family relationships;
colleague = non-family relationships). Give Ss one minute

to brainstorm words under each heading in pairs.
\ _/

1 » Sslook at the photos and discuss what they think the
relationships could be between the people.

Suggested answers

Main photo: an extended family (aunts, uncles, cousins, etc.)
Top photo: sisters or close friends

Middle photo: colleagues

Bottom photo: friends or neighbours

2 » Focus Ss on the words from the box. Elicit the
meanings of these expressions: partner (someone you

are having a serious relationship with); step-sister (a girl
or a woman whose father or mother has married your
father or mother); half-brother (a brother who is the child
of only one of your parents); sibling (a brother or sister);
acquaintance (someone you know, but not very well);
soulmate (someone you feel close to because you share or
understand the same emotions and interests); close friend
(someone you are good friends with). Focus Ss’ attention
on the hyphens in step-sister and half-brother.

» Ask Ss to talk in pairs about two of the people from the
box and their relationship with them.

> Get feedback from various Ss. Ask: How many of you are
closest to a sibling? How many to a friend?

3a » Ask Ssto read the sentences, focus on the
underlined phrases and try to work out what they mean.
Do the first one as a whole class, especially if Ss are not
used to this type of exercise. Ss read Sentence 1. Ask: Is
the speaker a confident or a shy person? (shy) What do you
think ‘come across as’ might mean? (to give an impression
to others based on the way you behave) What word(s) help
you guess the meaning? (but I’m shy really).

» Ss complete the rest of the exercise individually. Check
the answers with the whole class.

Answers

seem to be

meet by chance

make people think well of you when they first meet you
have similar attitudes and views on things

stay in contact with

make decisions about people based on what they look like
talking in person

like someone as soon as you meet them for the first time
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b » Ssdiscuss the sentences in small groups. Elicit
opinions during whole class feedback.



1.1 First impressions

In this lesson, Ss read a website where various people give
their views about the importance of making a good first
impression. Ss practise greetings and making small talk.

(" )
OPTIONAL WARMER

Ask Ss to talk in pairs and compare and contrast the
following situations: going to a party where you know
almost everyone and going to a party where you know
hardly anyone; sitting beside someone you have never
met before at a dinner party and sitting next to your best
friend; accepting a lift from a colleague to a work meeting
you don’t know well and driving alone.

. J

Reading

1 » Ask Ssto look at the photo. Elicit where the people
are (a garden party) and whether the people know each
other well or not (they are standing quite far apart so they
probably don’t know each other well). Ask Ss to compare
the relationship between the people at the front of the
photo and the people behind them (the people standing
behind are closer and might be good friends).

» Ss look at the four situations and decide which one
might apply to the photo. They then discuss with a
partner the type of things they might talk about in each
situation (e.g. / would talk about my boss with work
colleagues but not with new neighbours; | would talk
about public transport in my area to both new neighbours
and classmates, etc.). Get feedback from the whole class,
focusing on the topics that could be discussed in each of
the situations.

2 » Ask Ss to read the website and answer the question.
Let them compare with a partner.

Suggested answers

Ana: shy, nervous

Mark: likes meeting new people, confident

Jelena: nervous but aware that others are feeling
nervous too

3 » Ssread the website again and answer the questions.

Answers

1 afew seconds

2 she thinks it is a good way to start a conversation

3 she feels more confident when she is wearing clothes
she feels good in

4 yes, they form an instant opinion about people

5 he doesn’t like it when people are either too formal or
informal when they meet people for the first time

6 to treat people as you want them to treat you

7 no, she thinks it is important not to dominate the
conversation and to listen to other people.

4 » Ssdiscuss the questions in pairs. Go round the class
monitoring their conversations and note down any errors
you hear which you may like to deal with during feedback.

Grammar | overview (1): the present and
future

S P Explain to Ss that you are going to quickly review
present and future verb forms. Ss should be fairly familiar
with this grammar already.

» Ss match the underlined verbs in the sentences to the
uses in the Active grammar box. Ss compare their answers
with a partner, then get feedback from the whole class.

Answers
1 e 3 ) 5 b 7 ) 9 h
2 g 4 a) 6 d 8 f) 10 ©)

» Focus Ss’ attention on the difference between state
and active verbs. Ask: Which of the following are state
verbs: run, speak, believe, own, buy, remember, laugh,
understand? (believe, own, remember, understand).
Explain that we do not usually use state verbs with
continuous forms. If you feel that Ss are ready, write
the following sentences on the board: The rose smells
beautiful and I am smelling the rose. Ask Ss to distinguish
between the two uses of smell (the first is the state of
the rose, not an action and the second is the action of
someone smelling the rose).

6 » Ssfind and correct the mistakes in pairs. Get
feedback from the whole class, asking Ss to identify the
use from the Active grammar box for each correct sentence.
Explain to Ss that it is often possible to use both will and
going to in order to make predictions; it depends on how
sure the speaker is that something will happen.

Answers

'l make (h)

He’s meeting (f)

She always arrives (a)
I'm going to study (i)
My cousin is living (e)
I'm going to have (j)

I like (b)

He’s listening (d)
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'7a » You could start the discussion by asking various Ss
questions about the first topic (e.g. Do you live in this area?
Where are you staying while you are doing this course?
How do you get here? Do you have your own room? etc.).

b » Get feedback from the whole class. For large classes,
Ss can work in big groups (8-10 students) for this activity.

8 » Focus students on the Lifelong learning box. Point out
that good language learners notice things about language
and think about the choice of words used in texts and
conversation. Ss read the Lifelong learning box and discuss
the questions with a partner.




> Encourage Ss to notice the choice of language used

by native speakers, thinking about why a particular
grammatical form was used (or not used) and what its use
implies about the speaker’s attitude.

Possible answers

1 In a), the speaker is making an instant decision based
on their first impression. In b), the speaker is giving
advice. In c), the speaker has thought about what
they plan to do at the next party.

2 Ina), I’m going to avoid you. In b), Don’ t talk down to
them. In ¢), I’ ll do that.

3 Ina), /’m going to avoid you could be used if the
speaker has a sure intention of doing this. In b), Don’ t
talk down to them could be used for stronger advice.
In c), I’ll do that could be used if the plan is just an
idea and less thought through. )

Vocabula,ry | ways of speaking

( )
OPTIONAL LEAD-IN

Tell Ss you are going to focus on an imaginary new word:
blutted. Write or say the following sentence: My friend
leaned over and ‘blutted’ her news in my ear because
she didn’ t want the other people on the bus to hear what
she was saying. Ask Ss: Is ‘blutted’ a verb, a noun or an
adjective? (a regular verb ‘to blut’ with an -ed ending).
Then ask: What do you think ‘blutted’ means? (speak
quietly). Ask: How do you know? (we know it is a verb

in the past tense and the surrounding context helps

with the meaning: didn’ t want others to hear, did it in
someone’s ear, etc.).

_J

9 » Explain to Ss that you are going to focus on verbs and
expressions which describe different ways of speaking.

Ss find the words in the box in the website on page 8.

Tell them they cannot use their dictionaries but they

must use the surrounding words to guess what the verbs
and expressions mean. Ss compare their answers with a
partner.

Answers

chat: have an informal conversation

gossip: talk about other people and what is happening in
their lives

make small talk: talk about unimportant things, often to
someone you don’t know very well

greet someone: say hello

give someone a compliment: make a remark that
expresses approval or admiration about someone

boast: tell others how good/successful you are

mumble: speak indistinctly

speak up: ask someone to speak more loudly

talk down to someone: speak in a superior, patronising
way to someone

stumble over your words: make mistakes when speaking
or not speaking clearly, perhaps due to nervousness
or shyness

10a » Ss choose the best option for each of the
sentences. Ss compare their answers with a partner.

Answers
1 chatting
give them a compliment
make small talk
mumbled
talking down
stumble over my words
greeting
Boasting
speak up
Gossiping
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b » Ssdiscuss the ten statements with a partner. Get
feedback from the whole class, focusing on two or three of
the statements which might generate most discussion.

» If you are moving on to exercise 11a, leave statement 3
till last and use this as a transition to the listening text in
exercise 11a. Ask Ss: Who thinks hobbies and the weather
are the best topics for making small talk? What other topics
are good for making small talk?

Speaking

( A
OPTIONAL LEAD-IN

Direct Ss’ attention to the box of words. Ask Ss: Are these
topics good for making small talk? Elicit ways of starting/
continuing a conversation using these topics (e.g. travel
— How long did it take you to get here today? weather —
The weather has been lovely recently, hasn’ t it?). Write
Ss’ suggestions on the board. Then Ss discuss topics/
phrases with a partner and decide which they would or

wouldn’t use.
\_ J

11a » €):2 AskSs to read through the questions then
play the recording. Ss listen and answer the questions.

Answers

1 waiting for a Spanish lesson to start

2 yes, because they agree to go home together
afterwards

3 hobbies (learning Spanish); work; travel; where you
live; how you feel

b » Focus Ss on the How to... box. Play the recording
again. Ss listen and note an additional phrase for each
heading. Get feedback from the whole class.

Answers

Greet someone: Pleased to meet you; A pleasure to meet
you too.

Try to find out what you have in common: Did you come
by bus? What’s your job? What do you do? What
about you?

Sound interested in the person: That sounds fun!

Finish the conversation politely: /t’s been really nice
talking to you.




» Focus on the stress and intonation patterns of these
phrases and demonstrate how to use your voice to sound
interested and polite. Ss practise saying the expressions.

12a » Give Ss a few minutes to prepare what they
might say in a conversation with someone they haven’t
met before. Focus on the headings and expressions from
exercise 11b.

b » Sswork in pairs. Try to ensure that each student is
working with someone they haven’t met/worked with
before. Ss practise meeting and starting conversations.

C » Ss and give each other feedback on their first
impressions and how they might improve their small talk
skills.

4 ™
OPTIONAL EXTENSION

Tell Ss to imagine they are at a party where they have
to meet and spend three minutes talking to at least five
people they don’t know. Ss mingle in large groups or
as a whole class. Signal to Ss when each three-minute
stage begins and finishes. After each three-minute
conversation, Ss move on to talk to someone new.

1.2 Family ties

In this lesson, Ss listen to a radio programme about an usual
family of jugglers, the Boehmers. They read an article about
birth order and its effects on career choices and personality
and then discuss key issues relating to this topic.

Listening

The Boehmer family is the world’s largest family of
jugglers and has won a number of awards, performing
all over the US and beyond. They have been performing
to audiences with their varied juggling, gymnastics and
unicycling skills for over a decade.

OPTIONAL WARMER

Introduce the idea of circus skills with the class. Elicit
different types of circus skills and write them on the
board (e.g. juggling, tightrope walking, acrobatics,
trapeze, plate-spinning, clowns, knife-throwing, fire-
eating). Ss discuss the following questions with a
partner: Have you even seen these circus skills in action?
Which ones do you like/not like to watch? Why/Why not?
Can you do any of these skills?

Y,

1a » Sslook at the photo and discuss what they think
the Boehmer family does.

b » @ 13 Tell Ss they are going to hear the recording
twice. The first time, they must listen to get the general
idea of the text. Then they will listen a second time for

more detail.

» Ss look through the questions. Then play the recording.
Ss listen and answer the questions. Then they compare
with a partner.

Answers

1 eleven

2 They are the largest family of jugglers in the world.
3 Theyloveit.

2 » Ssread through the more detailed questions.
Then, play the recording again. Ss listen and answer the
questions. Then they compare with a partner.

Answers

1 His job meant he had to travel a lot and he found long
periods in hotel rooms boring so he decided to take
up a new hobby and teach himself how to juggle.

2 Larry demonstrated his juggling to his children and
they wanted to learn too.

3 At an amusement park.

4 He was born with only one arm but is a champion
juggler in his own right.

5 Anybody can do it if they practise and persist at it.




3a, » Tell Ss that they are going to focus on some of the
expressions from the radio programme. Ask Ss to look at
the underlined expressions in the audioscript on page 162
and work out what they might mean. Remind Ss that using
the context and the sentences around the expressions will
help them. Get feedback from the whole class.

Answers

juggle several tasks at once: to be able to do several
things at the same time

take up a new hobby: to begin a new pastime activity

only too happy about that: was very willing to do it

it all went from strength to strength: got better and better

they picked up on different things: learn easily

to put your mind to it: to make a firm decision to do
something and focus on it

b » In pairs, Ss summarise what they heard on the
radio programme using the phrases in exercise 3a as
appropriate. Encourage them not to include every detail
but just to give a summary of the most important points.

4 » Ssdiscuss the four questions in small groups of three
or four.

Grammar | overview (2): the past

5a, » Ss read the extract and identify the underlined
verb forms. Quickly review the positive, negative and
interrogative forms for the Past Simple, Past Continuous
and Past Perfect Simple.

Answers

Past Simple: taught, went, showed

Past Continuous: was working, was feeling
Past Perfect Simple: had spent, had mastered

b » Ss match the tenses with their uses. Then they
compare answers in pairs.

Active grammar

w N>

1
2
3

» Draw Ss’ attention to the Reference on page 19. Give Ss
time to read through the section relating to this language
point. Answer any questions that might arise. Alternatively,
Ss could read this for homework.

6 » Ss choose the correct form in order to complete the
sentences. Ss check answers with a partner.

Answers

A B

1 was living 4 were waiting
2 wanted 5 had started
3 had taken 6 bought

'7a » Ss complete the story by using the correct form of
the verbs in brackets. Then they compare with a partner.

Answers

1 had heard 7 went

2 hadn’t thought 8 realised

3 were living 9 had given

4 had 10 didn’t know

5 started 11 had learned

6 were working 12 were growing up

b » Ss write sentences about themselves using the
prompts given.

C » Ss compare their sentences with a partner.

Reading

4 N\
OPTIONAL LEAD-IN

Give the four corners of the room the following titles:
oldest child; middle child; youngest child; only child. Ss
go to the corner which corresponds to their place in their
family. Ss then discuss the questions in exercise 8 with
other students in the same corner. If there is only one
student in a corner, allow them to choose another birth-
order group to join.

J

8 » Ssdiscuss the questions in pairs. Get feedback from
the whole class and ask: How many of you feel it is best to
be the oldestyoungest/middle/only child in a family?

9 » Explain to Ss that they are going to read the article
twice. The first time, they will read very quickly, just to

get the general idea of the article. They will then have

an opportunity to read the article again more slowly and

in more detail. Direct Ss to the summaries in exercise 9
before they read. Give Ss two minutes to get an overview of
the article and choose the best summary.

Answer
3

10a » Ssread the article again and decide if the
statements are true or false. Encourage them to underline
the part of the article which tells them the answers. Ss
compare their answers in pairs.

Answers
T

Vi W N
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b » Ssdiscuss the statements. Encourage them to justify
their opinions with examples from their own family or a
family they know. Elicit opinions and examples from two or
three Ss during feedback.



e )
OPTIONAL EXTENSION

Write the following definitions on the board. Ask Ss

to find words in the article which correspond to each

definition.

1 what you think/hope will happen (paragraph 2 -
expectations)

2 wanting to keep someone safe from harm or danger
(paragraph 3 - protective)

3 the negative part or disadvantage of something
(paragraph 3 — downside)

4 apositive opinion about someone or something
(paragraph 4 - approval)

5 doing something which might have dangerous or
harmful consequences (paragraph s - risk-taking)

6 deliberately not obeying rules or people in authority
(paragraph 6 - rebellious)

7 to bein a tight space between two other things
(paragraph 7 - sandwiched)

_ J

Vocabulary | making adjectives from
nouns

11 » Write these words on the board: intellect and
intellectual. Ask: Which one is a noun and which is an
adjective? (intellect = noun; intellectual = adjective). Focus
Ss’ attention on the table and ask them to complete the
missing words. Ss check their answers in the article.

Answers

1 intellectual 5 responsible
2 artistic 6 success

3 jealousy 7 frustrating
4 loneliness 8 skilful

12 » Sscomplete the sentences with the most
appropriate word from the table. Ss compare their answers
with a partner.

Answers

1 skill 5 intellectual
2 artistic 6 jealous

3 lonely 7 frustration
4 responsibility 8 successful

Speaking

13a » £) 1.4 Play the recording. Ask Ss to decide what
the topic of conversation is and whether the speakers
agree or disagree with each other.

Suggested answer

They are discussing relationships between older and
younger siblings and attitudes of parents to children
depending on their position in the family. They disagree on
whether younger children look up to an older sibling and on
whether parents are more liberal towards younger children.

b » Ssfocus on the language in the How to... box. Play the
recording again. Ss listen and complete the sentences in the
box. Ss check answers in pairs, then as a whole class.

Answers

What do you think about that?

So, you're the middle child then?

That’s not the experience that | had ...

I think it’s quite similar.

That’s quite interesting.

| suppose it must be the case for some ...

Pronunciation | intonation: sounding
tentative

( A
OPTIONAL LEAD-IN

Write the following sentences on the board: Only children
are lonely. and Parents are very strict on the oldest child.
Say the first sentence as a statement you firmly believe and
the second in a more tentative way, using a wider range of
intonation, dragging out words a little more and pausing
between words. Ask Ss: Which statement do | feel more
confident about? Say the two statements again, being more
tentative about the first. Ask: Which do I feel more confident
about now? How do you know? Elicit how we use our voice
to convey we are tentative/sure about things.

J

14a » {) 15 Play the recording. Ss listen and decide
which extracts are more confident statements and which are
more tentative. Ss-compare their answers with a partner.

Answers
confident: 2, 3
tentative: 1, 4

b » Play the recording again. Ss read the underlined parts
of the audioscript on page 162 as they listen.

» Ss practise saying the sentences with a partner.

OPTIONAL EXTENSION

In pairs, Ss take turns to say one of the sentences from
exercise 15 in either a confident or a tentative way. The
other student must guess whether they are sure/not very
sure about what they are saying in each case.

15 » Before starting the discussions, ask Ss to read
through the five sentences individually and to decide how
strongly they agree/disagree with each one using a scale
of 1 to 10. Ss then discuss two of the statements they feel
strongly about in small groups. Encourage them to use
expressions from the How to... box and to be conscious of
their intonation as they speak.

» Get feedback from the whole class, focusing on the
statements which the Ss disagreed most strongly about.




13

1.3 Mobile connections

In this lesson, Ss will read about the increased use of
mobile phones in Japan and some of the implications of
this, particularly for children. Ss discuss these issues and
practise talking about their obligations and abilities in
relation to keeping in touch with friends and family.

Mobile phones, instant communication and new
technology are dominating people’s lives more and
more. While there are clearly many benefits from these
innovations, there are also potential disadvantages,
which we don’t yet fully understand.

Reading

( )
OPTIONAL WARMER

Ask Ss to take out their mobile phones and show them to
a partner. They explain to each other why they chose this
particular phone (colour, mobile provider, range of Apps,
etc.); what ringtones they have chosen; what they have
chosen as the screensaver for their phone.

If a student doesn’t have a mobile phone, they can

explain why not.
J

1 » Ssdiscuss the questions in small groups. Ask for
two or three opinions from the whole class. In whole class
feedback, elicit the advantages and disadvantages of
mobile phones for children.

2 » Read through the topics with the class. Ss then read
the article and tick the topics which are referred to. Ss
check answers in pairs, then as a whole class.

Answers
1,3,6,7,9,10

3 » Ssread the article again and make brief notes about
each of the topics ticked in exercise 2. Ask Ss to stop
after they have made notes about the first topic so that
you can give feedback and demonstrate to Ss the level of
detail required. Ss then complete the rest of the exercise
individually. Then Ss compare answers with a partner.

Answers
1 one third of 4~15-year-olds in Tokyo; over half of
Japanese high-school students
3 ‘lifestyle’, parents, to keep in touch with friends
6 22%talk at least 10 times a day; 45% send at least 10
messages a day
7 mobile phones may lead to superficial rather than
genuine conversations and affect the quality of
relationships
9 children read less
10 increased health risk for children from using handsets

OPTIONAL EXTENSION

Write the following sentence on the board: There are

a number of worrying issues that have arisen from the

increasing use of mobile phones among young people.

Explain that this is the first sentence in a short summary

of the article. Ss use their notes from exercise 3 to

practise the skill of summary writing. First, Ss identify the

main points of the article. They must only choose three

or five points. Ss discuss which points they have chosen

with a partner.

Then Ss write one paragraph in which they summarise

the main points of the article beginning with the sentence

on the board. Remind Ss to only include the main points

and not too much detail.

Tips for summary writing:

1 identify the main points first;

2 avoid repeating sentences/phrases directly from the

original text — make notes of the main points and try

to explain the idea in your own words;

organise your ideas in a clear and logical way;

4 do notinclude examples, quotations or additional
details from the text in the summary;

5 keep the summary brief — try to use fewer words than
in the original to describe the main points;

k6 do not give your own opinion in the summary. )

w

4 » Ssdiscuss the questions in small groups. Elicit Ss’
opinions during whole class feedback.

4 N
OPTIONAL EXTENSION

If Ss have access to the Internet, they could do a mini-
project to find out more predictions about how mobile
phones will change in the next five years. Ask them to
think about the following topics: usage; design; banning
phones in cinemas, etc.

L Ss report back on their findings in the next class.

Vocabulary | keeping in touch

5a » Ssfind the verb phrases in the article and use the
surrounding sentences to work out what the different
phrases with touch mean. Do not give feedback yet.

b » Ss work with a partner to answer the two questions.
Get feedback from the whole class on the meaning of these
verb phrases.

Answers
1 to stay in touch; to keep in touch (to maintain contact)
2 to bein touch/to be out of touch (to be in/out of
contact with someone)
to get in touch/to lose touch (to contact someone/to
no longer be in contact with someone)
to touch base means to contact friends or home just
to check for any news




6a » Ss delete the incorrect word from each sentence.
Then they compare answers with a partner.

b » @ 15 Play the recording. Ss listen and answer
the questions.

Answers

1 of 4 am 7 base
2 in 5 in

3 the 6 be

b » Ssread the sentences again and tick which ones are
true for themselves. Point out that they can change the
wording of the other sentences to make them true.

C » Ssdiscuss their sentences with a partner. Encourage
Ss to ask for and give details about how they feel about
keeping in touch/losing touch/touching base with friends
and family.

4 )
OPTIONAL EXTENSION

Write the following headings on the board: Mobile phones

on the bus/train; mobile phones while driving; mobile

phones on holiday;, mobile phones in the cinema/classroom;
mobile phones at the dinner table/while talking to someone
else. Ss discuss their views on mobile phone etiquette for

these situations. Encourage Ss to use phrasal verbs from
exercise 5a when describing their views. Get feedback from

the class about any rules for using mobile phones.

Answers

1 Her parents bought her a phone because they worried
about her when she was out.

2 She likes having a phone and she feel safer because
she can keep in touch with her parents.

C » Focus Ss on the underlined verbs in the audioscript on
page 162. Ss then complete the remaining headings in the
Active grammar box. Then they compare with a partner.

Active grammar

C general ability — past
D ability in the past on one specific occasion
E obligation - past

» Remind Ss how to form sentences using modal verbs for
present and past time.

» Focus Ss on the Reference section on page 19.

8 » Ssrewrite the sentences by replacing the underlined
words with verbs from the Active grammar box. Ss compare
their answers with a partner.

Grammar | obligation and ability

4 )
OPTIONAL LEAD-IN
Write the following modal verbs on the board: can, can’t,
have to, don’ t have to, should, shouldn’ t, must, mustn’t.
Ask Ss to make sentences using one of the modal verbs as
you call out the following situations: pay for calls by monthly
bill (e.g. you don’t have to pay for calls by monthly bill);
charge the battery regularly (e.g. you have to charge the
battery regularly); use the Internet (you can use the Internet
on your phone); text friends during class (e.g. you shouldn’t
text friends during class); turn off your phone on an airplane
(e.g. you must turn off your phone on an airplane).
After demonstrating one or two cues and answers, extend
this activity by dividing the class into two teams. Each
team thinks of five situations relating to mobile phones.
Then, each team takes turns to call out a situation and the
other team makes a correct sentence using a modal verb.

J

'7a » Ss complete headings A and B in the Active
grammar box.

Active grammar

A general ability - present
B obligation - present

Answers

... should do more exercise.

... | could/was able to read when | was three.

... didn’t have to wear a uniform when | was at school.
... have to/should turn your phone off in the cinema.
... shouldn’t have apologised to her so late.

... was able to make her understand the problem.

... I had to eat things | didn’t like.

... mustn’t use your phone during the performance.

oON OV S~ W N R

Pronunciation I connected speech (1)

9a » Sslook at the sentences. In pairs, Ss decide on the
main stress, consonant-vowel and consonant-consonant
connections for each one.

b » €) 17 Play the recording. Ss compare their answers
with a partner and take turns to say the sentences to each
other.

Answers
| crﬁlldn’t\phone them.
i w';suable t'g phone from there.
I know | should'v'{a been more careful.

/ v/ A\
| wasn’@ble to tell them where | was.
You have t'g phone me when you getJhere.
He had to get in touch with his boss.

N ) v “/

00 N O > W N

A: C&Id\you speak English when you were five?

B: Yes, | could.
o/

» Focus Ss on the section on Connected speech in the
Pronunciation bank on page 161.




10a » Read through the list with the whole class. Tell Ss
to choose five of the prompts and write them a clue to the
answer on five separate pieces of paper. Remind Ss not to
write or say which piece of information is being referred to,
as the idea is for other Ss to guess the prompt.

b » Ssread the example dialogue before they start.
Remind Ss to give the clues in a jumbled order. Ss take
turns to look at their partner’s words and ask questions in
order to elicit which prompt each clue refers to. Encourage
Ss to use the language from the Active grammar box during
this activity.

4 ™
OPTIONAL VARIATION

Ss do this as a mingling activity. Ss stand up and walk
around the room and show their clues to different Ss.
They ask questions and try to guess which prompt the
clues refer to. They can only make one guess for each
clue. Give a one-minute time limit for each partner
change. Ss try to guess as many prompts as possible in
the time given and note down the number they got right
each time. The winner is the student with the highest

number of correct guesses.

\ y

@

1 Vocabulary | phrasal verbs

In this lesson, Ss listen to a conversation and focus on a
number of common phrasal verbs, their meaning and their
form. Ss use the phrasal verbs to talk about people and
relationships.

e D
OPTIONAL WARMER

Write the following sentences on the board.

1 | take after my father — we’re both really lazy!

2 My brother always takes my things out of my room.
Ask Ss to discuss in pairs what the verbs mean and which
one is a phrasal verb (take after is a phrasal verb — it
means to look or behave like someone in your family;

take is not a phrasal verb).
\_ J

1 » Focus Ss’ attention on the photo. Elicit what the
relationship between the two women might be (close
friends or sisters; they are sitting close together and
leaning towards each other). Explain that they are the
sister and girlfriend of Tim.

) :8 Play the recording. Ss read as they listen to the
dialogue. Then they answer the two questions and
compare with their partner.

Answers
1 Kevin
2 her friend Sally

2a » Sswork in pairs and think about the meaning of
the underlined phrasal verbs in exercise 1. Ss look at the
example and write similar short definitions of the verbs.

b » Ss check their definitions using an English-English
dictionary. Ss compare definitions with a new partner. Get
feedback from the whole class.

Answers

to look up to - to admire and respect someone

to grow up - to develop from being a child to being an
adult

to show off - to try to make people admire you and think
you are clever, funny

to bring up - to look after children until they are adults

to get on - to have a good relationship with someone

to go out - to have a romantic relationship with someone

to split up - to end a marriage or a relationship

to fall out - to have a quarrel

to make up - to become friends with someone again after
an argument

» Remind Ss that a good English—-English dictionary helps
with the following points: meaning (giving a definition

and often an example ); grammar (including, in the case of
phrasal verbs, whether it is transitive [T] or intransitive [1]);
pronunciation (stress, sounds and number of syllables).



3 » Sscorrect the mistakes in each sentence. Then they
compare answers with a partner.

Answers

1 going out with?
get on with
made it up
bringing us up
looks up to you
take them after
grow ett up
fallen out with
show en off

O ON OV B> W N
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o

split it up

43a, » Read through the sentences with the class. Ask
them to decide which of them are true for themselves and
to change the others to make them true.

b » Ss compare and discuss their sentences with a
partner. Encourage Ss to ask for and to give additional
information during the discussion (e.g. Who do you get

on best with in your family? Why? Do you spend a lot of
time together? How are you and your Dad similar?, etc.)

Get feedback from the whole class by asking each pair to
report back about the most interesting sentence discussed.

1 Communication

In this lesson, Ss listen to a man talking about his family
tree. They talk about their own family history and describe
family members in detail.

A family tree is a kind of ‘map’ of the members of a
family and how they are connected back through the
generations. In recent years, genealogy, or tracing your
own family tree, has become a very popular hobby.

OPTIONAL WARMER

Draw the family tree of a famous family on the board,
using only first names, e.g. Homer (father), Marge
(mother), Bart, Lisa, Maggie (three children). Ask Ss:
Who are this famous family? (The Simpsons). Elicit other
famous families (e.g. the British royal family; the Gellers
from the TV show Friends). Ss prepare a family tree for a
famous family with a partner. Ask one or two Ss to draw
the family tree on the board using only first names. The
whole class guesses which family it is.

J

1a » £) 19 Explain to Ss that they are going to listen to

a man talking about his family tree. The photos represent
some of the people from his family. Focus Ss’ attention on
the photos. Ask Ss speculate briefly as to who the people
could be.

> Play the recording. Ss listen and identify who the people
in the photos are.

Answers

Left photo: Cicely and John
Middle photo: Leon

Right photo: Aunt Sue

b » Play the recording again and ask Ss to complete the
family tree. Ss compare answers with a partner.

Answers
(from top down) John, Julian, Sue, Leon

2a » Ssto draw their own family tree going back to at
least their grandparents (or further back if they want to),
using the one in exercise 2 as a model. Tell Ss not to show
their family tree to other Ss at this stage.

b » Sstake turns to describe their family trees to each
other. One student draws the family tree as they listen to
their partner describe their family. When Ss have finished
drawing their partner’s family tree, they should compare
theirs with the original and check how much they have
drawn correctly.

3a » Ss choose two people in their family tree to focus
on, one from the present and one from the past. Ss think
about various details of their lives and prepare what they
will say about them.
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b » Each student takes turns to describe a family member

to their partner, giving lots of details about their lives.
Encourage Ss to ask each other questions.

~

OPTIONAL EXTENSION

Draw the following chart on the board. Ss work in small
groups and discuss the three questions in relation to
their immediate and extended families.

1 Review and practice

1»

1

2
3
4

Answers

go

I’'m listening
doesn’t usually rain
He’s playing

0N W

Does the moon go
speaks

don’t know

is staying

Immediate
family

Extended
family

How many
people?

Who you are
closest to?

How often you
get together?

2»

Wi W N =

Answers

’'m going to get
’ll pass

’'m meeting

’s going to hurt
’ll get

3»
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Answers
... while | was watching

... he had left.
v/

... had broken the kitchen window.

... was following me
... had arranged to do

4 »

1
2

3
4

Answers

both
can’t
was able to
both

oN oW

were able to
can

wasn’t able to
both

5»

oON AN D~ W NP

Answers

should have
mustn’t

had to

doesn’t have to
should

didn’t have to
shouldn’t have
must

6 »
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Answers

fell et out

seen eye on to eye
frustrated frustration
comes #p across as
make take after
jeatous jealousy

have get on really well
he shows ot off




1 Writing bank

1 » Ssread the email and answer the questions.

Answer
1 Friends who haven’t seen each other for a long time.
2 Fernanda’s brother

2 » Ssread the email again and answer the questions.

Answers

1 how she made contact with her friend; news about
work; questions about her friend’s life

2 informal language

3a P Sslook at the ‘informal’ features in the How to... box
and find examples in the email.

Answers

Love it!

So some of my news
you know

or something
What’s he up to?
*cos (because)

:-D

Fernanda!!

all those years ago!!

O ON ANV W N B

b » Ssdiscuss the questions in pairs. Get feedback from
the whole class.

Suggested answers
Friends. It would not be appropriate to write a formal
letter in this way.

4 » Ss write the email.
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Overview

Lead-in Vocabulary: Travel
24 Can do: Talk in detail about your
experiences

Grammar: Present Perfect Simple and
Continuous

Vocabulary: Describing situations and
feelings
Speaking and Pronunciation:
Connected speech (2)
Reading: Bitten by the jungle bug!

2.2 Can do: Ask for information and give
detailed answers
Grammar: Questions
Vocabulary: Weather

Speaking and Pronunciation:
Connected speech: linking sounds

How to... add detail
Reading: Guide to Bhutan
Listening: Visiting Bhutan

2.3 Can do: Express opinions about places
and make comparisons
Grammar: Modifying comparatives
Vocabulary: Verb phrases about
moving/travelling
Speaking and Pronunciation:
How to... describe two things which

change together
Reading: On the move!

Vocabulary Expressions with go

Communication  Can do: Ask and answer questions in
an interview

Writing bank Write about recent news in a blog

How to... choose vocabulary according
to precise meaning

Extra resources  ActiveTeach and ActiveBook

~
CEFR Can do objectives

2.1 Talk in detail about your experiences

2.2 Ask for information and give detailed answers

2.3 Express opinions about places and make comparisons

Communication Ask and answer questions in an interview

L Writing bank Write about recent news in a blog

(" CEFR Portfolio ideas

a) Write a fact file similar to the one on page 26 for a ‘A trip deep
into the Amazon Jungle’. Include details about the weather, what
clothes to bring, the landscape, wildlife, food, accommodation,
what to do and see, etc.

b) You are part of the organising committee for a conference

on tourism. Think of two places you know well in your country.
These have been selected as possible venues for the conference.
Prepare a presentation comparing and contrasting the two
venues in terms of accommodation, facilities and entertainment,
transport, etc.

¢) A local radio station has a show where people phone in.
Today’s topic is ‘My favourite place in the world’. Take turns being
the caller and the D). Ask for and give details about the place and
why it is so important to you.

Lead-in

a )
OPTIONAL WARMER

Write on the board: Methods of transport. Elicit as many
different methods of transport as Ss can think of and
write them on the board. Encourage them to include more
unusual ones, e.g. glider, rickshaw, camel. Ask Ss: Which
of these methods of transport have you tried? When? Did
you enjoy it? Would you do it again? Why/Why not?

1 » Ssdiscuss the questions in pairs.

Suggested answers

Main photo: the Antarctic

Top photo: the Grand Canyon, US

Middle photo: local markets, South America
Bottom photo: underwater, Great Barrier Reef

2 » $J 110 Read through the questions with the class.
Play the recording. Ss listen and answer the questions.

Answers

1 She saw her friend’s holiday photos.

2 To learn Spanish and get used to being away from
home.

3 She found it hard because she experienced culture
shock; everything was very different; lots of things
went wrong and she was homesick.

4 She loved it.

3 P Ask Ssto read through the sentences before they
listen. Encourage them to guess what the missing words
might be. Play the recording again. Ss listen and complete
the expressions. Ss compare answers with a partner and
guess what the meanings might be.

Answers

1 to have itchy feet: to want to go somewhere new or do
something different

2 went as an independent traveller: to travel on your
own, not as part of an organised group or tour

3 wandering around: to walk slowly around an area,
usually without clear direction or purpose

4 bitten by the travel bug: to have a strong urge to
travel to new places

5 experienced real culture shock: to feel confused or
anxious when you visit a place that is very different
from the one you are used to

6 was really homesick: to feel unhappy because you
miss being with your friends and family at home

4 » Ssdiscuss the questions in small groups.

EXTEND THE LEAD-IN

Write on the board: independent traveller and
package holiday tourist. Ss list the advantages and
disadvantages of these approaches to travel.




2.1 The jungle bug

In this lesson, Ss read an article about a journalist who
spent 19 weeks making a documentary TV programme
in the jungle. Ss describe unusual/interesting travel
experiences they have had.

Reading

Dr Charlotte Uhlenbroek was born in England but grew
up mostly in Ghana in Africa and Kathmandu in Nepal.
After doing a PhD in Zoology, she went to Tanzania to
study chimpanzees with the world-famous Jane Goodall.
She has been part of several programmes for the BBC,
including Cousins (about chimps), Talking with Animals
(about animal communication), Secret Gorillas of
Mondika (about gorillas) and Safari School (a reality TV
programme about game rangers). In 2003, she made
Jungle, in which she explored the rainforests of South-
East Asia, the Amazon and Africa. For more information,
go to: www.bbc.co.uk/nature/programmes/who/
charlotte_uhlenbroek.shtml

a N
OPTIONAL WARMER

Play a quick game of word association. Write the word
jungle on the board. Ask Ss to work in pairs and to write
down as many words/phrases associated with the jungle
as they can. You could give them examples to get them
going (e.g. snakes, rainforest, sweat). Group the words

together as a mindmap. J

1a » Ssfocus on the photos and title of the article. Elicit
from Ss what they think the article will be about.

» Ss discuss the questions. Get feedback from the whole
class and ask: What would be the hardest thing for you in
the jungle - insects or snakes?

2 » Tell Ss that the woman in the photo is Charlotte
Uhlenbroek and that she spent over four months in the
jungle. Ss read the article and check their answers to the
questions in exercise 1.

Answers

1 the jungle (in the Amazon, the Congo or Borneo).
Charlotte says the jungle is ‘extraordinary’ and
‘like a city’.

2 things she found difficult: climbing high trees;
sand fly bites; sweat bees on her face; being bitten
by leeches

3 things she wanted to do: have long, hot showers;
see her family; enjoy her favourite meal

3 » Ssread the article again and decide if the statements
are true, false or the information is not given. They
compare their answers with a partner, giving their reasons.

Answers
F
F (she was worried the ropes would break)

F (the sand flies were the itchiest)

NG (it mentions ‘tears’ but we don’t know if she cried)
NG (they might have done, but they also wanted to
film the leeches)

T

7 NG (there wasn’t much water, but we don’t know if it

was dirty or not)

8 NG (she enjoys eating with her family, but the article

doesn’t mention cooking)

Vi W N R
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4 » Write the following headings on the board positive
things and unpleasant things. Elicit from the whole class
things about a jungle expedition (e.g. positive things:
adventure, seeing rare plants and animals, sense of
achievement; unpleasant things: insects, the heat).

» Ss then discuss the question in pairs, describing
what they would like/not like about a jungle expedition.
Encourage them to give reasons for their answers.

Grammar | Present Perfect Simple and
Continuous

-
OPTIONAL LEAD-IN T

Write the following sentences on the board: She’s made
TV programmes about the jungle during her career and

She made TV programmes about the jungle during her
career. Ask Ss to choose which of these sentences probably
refers to a woman who is retired from her job. (the second
sentence —the use of the Past Simple indicates that her
career is finished now, so she won’t be going to the jungle
again as part of her job. The use of the Present Perfect
Simple in the first sentence shows us that she may return to
the jungle as part of her job, so she is not retired yet). Ask
Ss to think about the sentences and the questions, but you
may prefer to delay giving feedback until after Ss have read
the Active grammar box in exercise 5.

Then, write the following gapped sentences on the board:
She’s worked . and She’s been working
Ask Ss to choose which of these phrases best completes
them: in three different jungles or in the jungle for four
months, and to give reasons (She’s worked in three different
jungles. —the focus here is on the number of times she has
done this. She’s been working in the jungle for four months.
—the focus here is on the activity itself; the use of the
Present Continuous suggests that she is in fact still in the
jungte). Ask Ss: Which sentence suggests she is still in the
jungle and has not finished her trip there yet? (She’s been
working in the jungle for four months. - the continuous form
suggests that the action is not finished yet).

Again, Ss think about the sentences and the questions.
However, you may not want to give feedback yet but to
return to the sentences after they have completed exercise 5.

J
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Ba P Ssread the examples given to illustrate the first
two rules in the Active grammar box and then choose the
correct verb forms in order to complete rules A and B. Ss
compare their answers with a partner.

Active grammar

A Past Simple; Past Continuous
B Present Perfect Simple; Present Perfect Continuous

b » Ssread rules C and D in the Active grammar box and
then complete the examples using the correct form of the
verb to live. Ss compare their answers with a partner.

Active grammar

1 has lived
2 have been living

» Focus Ss’ attention on the Reference section on page 33.

» Point out the difference between for (duration/length of
time) and since (when an activity/state started).

» Highlight the difference in meaning between already
(happened sooner than expected), just (happened a
very short time ago) and yet (hasn’t happened as soon
as expected).

6 » Ss choose the correct form of the verb. Ss compare
their answers with a partner.

Answers

went

has bought

have visited

have you been doing

Have you seen (if it is still morning time) / Did you see
(if it is afternoon or evening of the same day)

started

7 have been going

8 was waiting

Vi W N
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7 » Ssidentify the two correct sentences and delete
the extra word from the remaining sentences. Let them
compare their answers with a partner.

Answers
1 going
2 been
3 correct
4 been

5 having
6 did

7 correct
8 lived

Pronunciation | connected speech (2)

8a » Ss look at the sentences and mark the weak forms,
vowel-consonant and consonant-consonant connections.

Answers
2 l‘ﬂe always wanted t's travel a'/s much 51; possible.
v ) / v A\
3 Whatutime ch(d 1 you get to the airport?
4 I’\'/G\peen learning_;inglish f'o)r' three years.
5 A: H{sV she b'e/en working here fo/r long?
B: Yesuf»he hé/s.

6 1 vigs walking in the mountains when | fell\;nd broke
w v
my leg.

b » €) 1 Play the recording. Ss listen and check
their answers. Then they practise taking turns to say
the sentences.

» Focus Ss’ attention on the section on Connected speech
in the Pronunciation Bank on page 161.

9 » Ssask and answer the questions from exercise 7.
Encourage Ss to ask their partner for more details about
the events. Get feedback from various Ss on the most
interesting thing they found out about their partner.

OPTIONAL EXTENSION

Ask Ss to write one or two paragraphs about an
experience of their own or their partner’s experiences
based on the questions in exercise 7.

Vocabulary | describing situations and
feelings

10a » Sswork in pairs. They find the adjectives in the
article on page 22 and discuss what they think they mean.
Encourage them not to use dictionaries for this exercise
but to use the context around the words to help work out
the meaning. Get feedback from the whole class.

Answers

1 fascinating = extremely interesting

2 daunting = making you feel concerned that you might
not be able to do/achieve what you want

3 challenging = difficult in an interesting or enjoyable way

4 petrifying = extremely scary/frightening, especially so

that you cannot move or think

annoying = making you feel slightly angry

disgusting = extremely unpleasant and making you

feel sick

7 inspiring = giving people a feeling of excitement and a
desire to do something great

8 worrying = making you feel concerned/unhappy
because you keep thinking about a problem or
something bad in the future

[« S, ]




b » Ssdiscuss the question in pairs.

» Ask Ss to compare: He was fascinated. and

He was fascinating. (The first sentence describes how he
felt about something - he really enjoyed the story/film/
book. The second sentence describes how he behaved - he
made other people feel this way.)

Answers

adjectives with -ed endings describe feelings
(interested; amused; bored)

adjectives with -ing endings describe situations/states
(interesting; amusing; boring)

11a » Ask Ssto read each dialogue and then complete
them with the most appropriate form of the adjectives from
exercise 10a. Then they compare with a partner.

Answers
petrified
daunting
worried
inspiring
annoyed
disgusting
fascinating
challenging
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b » Sswork with a partner. They take turns to ask each
other the questions in the mini-dialogues from exercise
11a. Encourage them to use adjectives from exercise 10a
and exercise 10b. Get feedback from the whole class.

OPTIONAL VARIATION

Ss stand up and mingle with the whole class, asking
different Ss one question from exercise 11a before moving
on to another student.

12 » Ask Ss: What is the weather like today? What
about in Alaska/the Sahara desert? Elicit stronger words
to describe how cold/hot it is (cold - freezing; hot —
scorching).

» Focus Ss’ attention on the pairs of words from the box.
Ss read the Lifelong learning box and the example given
for fall/ plummet. In pairs, they decide which of the four
categories might apply to the choice of word to use for the
other three pairs of words.

Answers

interesting/fascinating: fascinating is a stronger feeling than
interesting

difficult/daunting: daunting is used to describe difficult jobs
and tasks which have to be done, describing a situation
where you feel you might not be able to finish/achieve
something; difficult is more general in meaning and can
apply to all situations which are not easy

get used to/become accustomed to: become accustomed to
is a more formal expression than get used to

2.1
kL

Speaking

13a » @ 112 Ss read through the situations. Teach the
meaning of sanctuary (a safe place). Play the recording. Ss
listen and identify the situation which applies to Oliver.

Answer
3

b » Ssread through the questions. Play the recording
again. Ss listen and answer the questions. Let them
compare with a partner.

Answers

1 inavillage in Kenya

2 teaching mostly Maths in the village school on a
voluntary basis

3 He has mixed feelings about leaving

4 seeing his family

5 the children in the village

14a » Ss work with a partner. They choose one of

the situations and use the questions in exercise 13b to
prepare what they might say about their experiences there.
Encourage them to be inventive and imaginative about
what happened or how they felt.

b » Ss work with a new partner. They take turns to ask
each other about their experiences using the questions in
exercise 13b. Remind Ss of ways of sounding interested
which were covered in Lesson 1.1.

4 )
OPTIONAL EXTENSION

Write the following on the board: most relaxing/

most romantic/ most exciting/ most interesting/most
challenging/most boring. Ss work in small groups and
take turns to tell each other about places they have been/
would like to go to, which fit these categories (e.g. Paris is
the most romantic place I’ ve been to.), giving reasons for

L their choices. Get feedback from the whole class. )




2.2 A magical kingdom

In this lesson, Ss read a short text about Bhutan and then
listen to people asking for more information about the
culture, the weather and what you can do there. Ss ask and
answer questions about other interesting holidays.

Reading

Bhutan is a country of about 750,000 people in the
eastern Himalayas, between India and China. It is a very
private country where culture, tradition and nature are
all flourishing. The Bhutanese people believe that all
forms of life, human and non-human, are precious and
sacred. People live in harmony with each other and with
nature, creating a clean country with a huge variety of
plant and animal life and virtually no discrimination at
all. In order to safeguard this rich natural environment
and peaceful culture, Bhutan has adopted a cautious
and controlled approach to tourism. In 2010, the number
of foreign tourists to Bhutan was limited to 30,000.
However, it has been reported that the government is
planning to dramatically raise the number of tourists
permitted in Bhutan. So far, no independent travellers
have been permitted in Bhutan; all tourists must goon a
pre-planned, prepaid, guided, package tour.

g )
OPTIONAL WARMER

Write these words on the board: Africa, Colombia,
Europe, Austria, Asia, Australasia, New Zealand, Tanzania,
South America, China. Ask Ss to work together and to
divide them into two groups: Continents and Countries.
Ask Ss: Which country is in which continent? Ask Ss to
add two more countries to each continent group. Then
get feedback from the whole class. (Tanzania is in Africa;
Austria is in Europe; China is in Asia; New Zealand is in
Australasia; Colombia is in South America.) Ss work in
pairs to discuss these questions: How many continents
have you been to? If you could go anywhere in the world

L for two weeks, where would you go? Why?
_J

1a » Ssfocus on the photo and discuss the questions in
pairs. Get feedback from the whole class but do not accept
or reject any ideas at this stage.

b » Ssread the website extract and check their ideas. Get
feedback from the whole class.

2 » Direct Ss to the three points about Bhutan which
they have to summarise. Ask Ss to read the website extract
again and make notes.

» Write the three points on the board. Get feedback from
the whole class, adding Ss’ ideas under the different
headings on the board.

Possible answers

important beliefs of the Bhutanese people: all forms of
life are sacred and precious; live in harmony with each
other and with nature

nature in Bhutan: pristine environment; flourishing
natural environment; a very wide range of flora and
wild-life

tourism in Bhutan: a cautious and controlled approach
to tourism; no independent travellers allowed; only
organised trips; few tourists; worth the effort of
getting visa and arranging the trip

Vocabulary | weather

@ )
OPTIONAL LEAD-IN

Ss speculate about the weather in Bhutan. Ask them to
look again at the photo and compare their ideas. Remind
them of Bhutan’s location in the eastern Himalayas. Do
not accept or reject any of their ideas at this stage but
encourage Ss to give reasons for their ideas. You may
want to tell Ss that they will come back to the topic of
Bhutan (and its weather) later in the lesson.

_J

3 » £) 113 Focus Ss’ attention on the two questions. Play
the recording. Ss listen and decide which of the questions
each of the three people is talking about. Get feedback
from the whole class and ask Ss to say which words and
phrases helped them decide.

Answers

1 question1
2 question 2
3 question1

43a, » Draw a table with six columns on the board. Give
each column one of these headings: cold, sky, windy, rain,
warm, weather in general. Using the audioscript on page
163, Ss categorise the underlined words. Do not explain
the meanings at this stage.

Answers

cold: cool, chilly, sub-zero temperatures
sky: clear, bright, overcast

windy: breeze

rain: pours, showery, drizzle

warm/hot: mild, humid, scorching
weather in general: changeable




4b » Ask Ss to write definitions for each word. Encourage
them to use dictionaries.

Answers
cool (adj) = low in temperature but not cold, oftenin a
way that feels pleasant

chilly (adj) = cold enough to make you feel uncomfortable

sub-zero temperatures (n) = below zero or freezing

clear (adj) = no clouds

bright (adj) = sunny and light

overcast (adj) = when the sky is dark with clouds

breeze (n) = gentle wind

pour (v) = to rain very hard

showery (adj) = when the weather has short periods of
rain

drizzle (v) = light rain

mild (adj) = fairly warm

humid (adj) = if the weather is humid, you feel
uncomfortable because the air is wet and it is usually
hot

scorching (adj) = extremely hot

changeable (adj) = when the weather is likely to change,
or changes often

5 » Get feedback from various Ss.

Pronunciation | connected speech:
linking sounds

OPTIONAL LEAD-IN

Write the phonetic symbol /j/ on the board and
demonstrate the sound. Elicit one or two words which
contain this sound (e.g. year, used, flying). Now write

the following sentence on the board: He is very hot.

First, enunciate each word individually (not in connected
speech). Ask Ss: Do you hear a [j/ sound? Next, say the
sentence normally. Ask: Do you hear the [j/ sound now?
Where is it in the sentence? (between He and is).

Next, say: Tom is very hot. Ask: Do you hear the [j/ sound
now? (no). Explain that we insert the /j/ sound between
He and is in order to make a smooth link between the two
vowel sounds. It is not necessary between Tom and is
because there are not two vowel sounds together.

6a » Focus Ss’ attention on the three examples in
exercise 6. Enunciate the individual words in each
sentence. Remind Ss of the word ending for summer (the
fact that the letter ‘r’ is in the spelling of the word might be
confusing).

b » €) 114 Ss listen and check their answers. Then they
take turns to practise saying the sentences in pairs.

( N

Answers

1 Jr/ 2 /w/ 3 /j/

Listening

OPTIONAL LEAD-IN

Ss write a list of everything they can remember about
Bhutan and compare their list with a partner. Get
feedback from the whole class.

'7a » Ssdiscuss the question in pairs. Get feedback from
the whole class.

b » €) 115 Explain to Ss that they are going to listen to an
expert on Bhutan and some people who are considering a
trip there. Ss read through the items in the box. Play the
recording. Ss listen and number the items in the order they
hear them. Let them compare with a partner.

Answers
1 b 3 e 5 ¢
2 d 4 f 6 a

8 » Ssread through the notes quickly. Play the recording
again. Ss listen in order to complete the notes. Let them
compare with a partner.

Answers
1 it's cold and snow makes travelling difficult
it's very hot and often wet
plants
walking boots
sunglasses
food
camping equipment
chilli
offer thanks to their gods
communicate with the heavens

OV ON NV &™WN
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9 » Ssdiscuss the questions in small groups. Get
feedback from various Ss.

e 2
OPTIONAL EXTENSION

Ss prepare a leaflet similar to the one in exercise 8 about
an area they know well. They can replace the section on
‘FLAGS’ with another heading more appropriate to the
destination they have chosen. If Ss have chosen a variety
of different locations for this activity, you might like to
put their leaflets around the room. Ss can then mingle,
looking at the different leaflets and deciding which place
they would most like to visit.




Grammar questions

( )
OPTIONAL LEAD-IN

Ask Ss to think back to the listening in exercise 7b. In pairs,
Ss try to remember the questions that the Bhutan expert
was asked. Elicit answers from the whole class. Then, write
the following two questions on the board: When is the best
time to go? Can you tell me when the best time to go is?.
Ask: Which is more direct? (the first question) and Which

sounds more polite? (the second).
1\ ,

10 » Sswork in pairs and complete the questions in the
Active grammar box. Then direct Ss to the audioscript on
page 163 to check their answers.

» Check that Ss understand the difference between object
and subject questions. Ask Ss to identify the subject in

the following two questions: Who wants to go to Bhutan?
(who) Who do you want to go to Bhutan with? (you)

4 N
Active grammar

Would we need

Do they

do you recommend
is

goes

they are

the food is

if there are
whether we need

O OON OV & W NP
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» Focus Ss’ attention on the Reference section on page 33.

11a » Before starting the exercise, ask: Are these direct
or indirect questions? (direct questions). Ask Ss to correct
the mistake in each question. They then compare with a
partner.

Answers

Where are you living at the moment?
Has he ever been trekking before?
Who gave you those lovely flowers?
What time will you be here tomorrow?
Are you having a holiday soon?

AV bW IN =

When was this company started?

b » Sschange the direct questions in exercise 11a into
indirect questions using the prompts given. Encourage Ss to
think about word order. They then compare with a partner.

Answers

where you are living at the moment
if/whether he has ever been trekking before
who gave you those lovely flowers

what time you will be here tomorrow
if/whether you will be having a holiday soon
when this company was started

AV B W N =

Speaking

12 » Sslook at the six extracts in the How to... box. Ask
them to choose a heading for each pair of sentences. They
then compare with a partner.

Answers

A Add extra information to illustrate further what
you mean

B Use different words to make your description
more precise

C Give details of personal experience

13a » Put the Ssin groups (A and B) and tell them that
they are going to find out about two other types of holiday:
camel trips and bird-watching in exotic locations. Ss A work
in pairs to prepare questions to ask about camel trips in
Egypt. Ss B work in pairs to prepare questions to ask about
bird-watching in Mexico. Focus Ss’ attention on the list of
prompts to help them think of questions to ask. Encourage
them to prepare indirect as well as direct questions.

b » Explain to Ss that they are now going to prepare
answers to their partner’s questions. Ss A read the text
about bird-watching in Mexico on page 147; Ss B read the
text about camel trips in Egypt on page 149. Encourage Ss
to use the tips from the How to... box when preparing what
they will say.

14a » Put the Ssin pairs (A and B). They take turns to
ask and answer questions about the holidays.

b » Sstell each other which holiday they would prefer
when they have finished asking and answering questions
about the two locations. They should give reasons for their
preferences. Get feedback from the whole class. Ask: Who
would prefer a camel trip in Egypt/bird-watching in Mexico?

(" )
OPTIONAL VARIATION

Organise a mingling activity. Explain to Ss that they are
representatives for different travel agents. They imagine
they are at an exhibition where they have to promote a
particular holiday and choose two holiday destinations to
include in their new brochure. Prepare a card containing
one type of holiday for each student (e.g. hill-walking

in Ireland; wine-tasting in California; a tai-chi course in
China; spa treatments in Thailand; a wildlife safari in
Kenya; tango lessons in Argentina, etc.). Give Ss a few
minutes to prepare what they will say to promote their
holiday. Then Ss mingle, asking and answering questions
about each others’ holiday. Ss then decide which holidays
they will choose for their brochure.

J




2.3 On the move

In this lesson, Ss read an article about emigration, including
facts about what kinds of people emigrate and their reasons.
Ss practise comparing places and discuss issues relating to
emigration and integrating into a new culture.

Emigration is not a modern phenomenon. Over the last few
centuries, many thousands of people from many different
countries have gone to find a better life abroad. Emigration by
British people to North America started as long ago as 1585
and the first successful settlement there was in Jamestown

in 1607. Since then, British people have principally emigrated
to places such as the US, Canada, Australia and New Zealand
and more recently to Spain. Their reasons are many and
varied: some were sent to work, some were sent as convicts
(mainly to Australia), some were escaping hardship, famine
and persecution and some were just seeking a better life. The
trend to move abroad continues today.

OPTIONAL WARMER

Ss work in small groups. They discuss their personal
experiences on the following topics: longest time in one
home; longest time away from home; longest flight/train

journey; longest holiday.
N Y

Vocabulary | verb phrases about
moving/travelling

1 » Ss match the underlined verb phrases with the correct
definitions a~h. Encourage them to use dictionaries.

Answers
c
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2 » Ss complete the questions with the correct form of a
phrase from exercise 1. Let them compare with a partner.

Answers

leave home
see you off

set off

abroad
emigrated
moved house
are you off
roamed around
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3a P Prepare the following table as a handout for Ss
(or draw it on the board for the Ss to copy).

You What you think your | Your partner’s
partner will say answers

IN ||V D> |W N |=

» Ss look again at the questions from exercise 2. They
think about their own answers and also make a note in the
table about what they think their partner’s answers to the
questions might be under the appropriate headings.

b » Now Ss ask and answer the questions from exercise 2.
They give their own answers and complete the table by
noting their partner’s actual answers to the questions.

Then, Ss compare answers and discuss whether their
predictions were right or not.

Get feedback from the whole class. Ask Ss: How many of
their predictions did you get right? How well does your
partner know you?

Reading

OPTIONAL LEAD-IN

Ask Ss why people emigrate to another country. Get
feedback from the whole class and write any suggestions
on the board. Ss then sort these reasons into the following
categories: personal choice and external influences.

4a » Sslook at the photos on page 29 and discuss the
questions as a whole class.

b » Focus Ss’ attention on the statements. In pairs, they
discuss whether they think the statements are true or
false. Get feedback from various Ss but do not accept or
reject any of the ideas at this stage.

C P Ssread the article quickly and check their answers.
Encourage them to correct the ones that are false. Remind them
to read only to check their answers and not to worry about
other details at this stage. Let Ss compare with a partner.

Answers

1 false (towards the end of the 19th century)
2 false (over 400,000 British people emigrate every year)
3 true

4 false (after three years)




S » Ssread the summary sentences. They then read the
article again in order to match each paragraph with the
most appropriate summary a-g. Tell them that three of the
summary sentences cannot be used. Ss check answers in
pairs, then as a whole class.

'7a » Ask Ss to look at the Active grammar box. Ss ignore
the blanks A, B, and C for now. Focus Ss’ attention on the
language in the box and find examples of this language in
the article on page 29. Get feedback from the whole class
and write one example of each phrase on the board.

Answers
1 d

(a2 -]

2
3
4

6 » Ssdiscuss the questions in small groups. Encourage
Ss to ask lots of questions and to give as much detail as
they can in their answers.

> Get feedback from the whole class. Ask each group to
report back on one interesting aspect of their discussion.

(" N
OPTIONAL EXTENSION

You might like to do some further work on vocabulary
from the article. Write the following words/phrases on
the board: prestigious; funding; recognition; appealing;
fed up of;, romanticise about; take for granted. Ask Ss to
find them in the article. Ask them the following questions
for each word/phrase:

1 What part of speech is it (noun, adjective or verb)?

2 What does it mean?

3 How do you pronounce it?

4 Can you make a sentence using it that is relevant to you?

Encourage Ss to use the surrounding words to help them.

.

Grammar modifying comparatives

g )
OPTIONAL LEAD-IN

Prepare a handout with the following sentences, or write
them on the board. Ask Ss to use the sentences to review
the rules for forming comparative and superlative adjectives.
It is sunnier in Spain than in England.

It can be cheaper to buy a house in another country.

Home is the nicest place to be.

His new job was more interesting than his job at home.
Emigrating was the worst decision I’ ve ever made.

She has a much better quality of life in her new home.

It is much hotter in this country.

The rules are as follows: add -er and -est to one-syllable
adjectives (cheaper/cheapest); add -r and -st to one-syllable
adjectives which end in -e (nicer/nicest); add -er and -est to
two-syllable adjectives which end in -y (sunnier/sunniest);
use more and most for other adjectives with two or more
syllables (more interesting/most interesting); good and bad
are irregular adjectives (better/best; worse/worst).

If Ss find this difficult to do, write the rules on another set of

cards and ask pairs to match them to the example sentences.
\ _J

Answers

1 the numbers are much bigger; people take work much
more seriously here; I've got a far nicer life than before;
the weather is sunnier and a lot warmer

2 By farthe most popular reason for emigrating is ...;
Places with a more laid-back lifestyle were easily the
most popular

3 opportunities were not nearly as good

4 they think life is going to be a little better; the cost

of living is a bit lower than in Britain; salaries are

slightly higher

living overseas is not quite as attractive as it first seems

they think it will be nearly as good as this all the time

7 getting work abroad can be just as difficult as it is
at home

[« W~ ]

b » Ss now match the headings with the correct section in
the Active grammar box. Let them compare with a partner.

Active grammar
A 2
B 3
C 1

» Focus Ss’ attention on the Reference section on page 33.

8 » Ssread the example. They then complete the
sentences. Ss compare their answers in pairs.

Answers

much more easily

quite as wet as

easily the most expensive
slightly less adventurous than
by far the best

just as good as

AWV W N B

OPTIONAL EXTENSION

Ask Ss to make comparisons between the country/city
they are in now and another country/city (e.g. Coffee
tastes much better in Italy. There are far more buses in
London). Write the following headings on the board as
suggestions: weather; food; nightlife; work; shopping;
public transport; people; things to do. If Ss are from a
variety of different countries, they can compare where
they are now to their own country. If Ss are from the same
area, they should all compare where they are now to
another city/country in the area. Encourage Ss to modify
the comparatives using the language from the Active
grammar box.




Speaking

9a » €) 116 Explain to Ss that they are going to listen to
two people talking about living abroad. Ss read through
the statements before they listen. Play the recording.

Answers
5and 4

b » Play the recording again. Ss listen and identify the
phrases they hear in the conversation.

Answers

The more time you spend abroad, the easier you’ll find
integrating ...

The more you explore a country, the more you find out
about it ...

> Focus Ss’ attention on the How to... box. Demonstrate
the rising-falling intonation pattern typically used with this
language. Ss practise saying these sentences in pairs.

» Use the following examples to illustrate how a noun,
an adjective or a verb phrase can follow the more ... and
the less ....

The more you prepare for the new culture, the more
enjoyable it will be.

The more prepared you are for the new culture, the more
enjoyment you will gain from the experience.

The more preparation you do about the new culture, the
more you will enjoy the experience.

» Explain that the normal rules for single-syllable
comparatives apply (e.g. the bigger the problem).

10 » Put Ssin groups and ask them to look at the topics
in exercise 9a again. They choose one to discuss. Ss take
turns to exchange views on the statement they have
chosen. If one group finishes quickly, they can move on to
another statement to discuss.

4 ™)
OPTIONAL EXTENSION

Ask Ss to choose a destination where they might consider
moving to (either in their own country or in another
country). They then use the following questions to make
notes about moving there.

Where is the place you might consider moving to?

How similar to/different is it to where you live now?

What are the positive things about moving there?

What are the negative things about moving there?

Ss compare their notes with a partner, then write a short
essay outlining the advantages and disadvantages of

emigrating to this place.

2 Vocabulary | Expressions with go

1 » Elicit expressions and phrasal verbs with go (e.g. go
for a walk; go on with your work; It’s your go; red and blue
go together). Ss will know many expressions containing
go. Focus Ss’ attention on exercise 1. Ss check if they had
thought of any of the underlined expressions. Ss then
match the underlined expressions with go with the correct
definitions a-j. Let them compare with a partner.

Answers

1 e 6 b
2 j 7 i
3 a 8 g
4 d 9 f
5 h 10 ¢

2 » Ask Ssto look at the example. They take turns to
describe an expression from a-j in exercise 1. Their partner
then guesses which expression is being described.

3 » Ss choose the correct word. Encourage them not to
look at exercise 1 while they are doing this.

Answers

1 have 6 on
2 away 7 on
3 saying 8 down
4 on 9 for
5 make 10 great

4a » Read through the three example sentences with the
class. Tell Ss that they are going to describe an experience.
Their story can be true or false but it must include one of
the sentences and five of the expressions from exercise 1.
Give Ss time to prepare their story, and encourage them to
make brief notes.

b » Sstake turns to tell each other their stories. The
student listening must guess whether the experience being
described is true or not. Get feedback from the whole class.
Ask: Who told a true story?

OPTIONAL EXTENSION

Ss write about the experience they described in exercise 4b.
Remind them to include the sentence and the five expressions
they chose and to organise their story into paragraphs.




2 Communication

In this lesson, Ss talk about types of holidays they like.
Then they do a quiz to find a good travelling companion
who likes/dislikes the same things as they do on holiday.

4 a
OPTIONAL WARMER

Write the following words/phrases from the quiz on the
board: a package holiday, a travelling companion from
hell, a penknife, a tent, an intrepid adventurer, arts and
crafts, the locals, scuba diving, open-ended, mosquitoes,
dread, a souvenir. Ss work in pairs to explain the

L meanings of the words/phrases.
J

1 » Ask Ssto look at the photos and discuss the questions
in small groups. Get feedback from the whole class: conduct
a quick survey to establish which photo appealed to Ss in
the class.

2a, » Tell Ss that they are going to try to find someone in
the class who would make a good travelling companion.
Read through the introduction paragraph of the quiz with
the whole class. Ss match the questions with the possible
answers. Elicit the meaning of dread in question 5 (to feel
anxious or worried about something that is going to happen
or may happen). Ss compare their answers with a partner.

Answers
1 c 3 e 5 d
2 b 4 f 6 a

b » Ss now think about their own answers to the
questions. Point out that they can also add their own ideas
to the different boxes.

C » Ask Ss to mingle, conducting the quiz with as many
Ss as possible in the time given. Try to ensure each student
speaks to four or five other Ss. They will need to have
paper to write notes on. Ss compare answers, explaining
the order of importance they chose and any additional
ideas. Ss should make notes for each student they

speak to.

3a » Ssread the descriptions on page 147. Explain who
Stanley and Livingstone are (two explorers, famous for
their expeditions into parts of Africa previously unknown to
the British public). Elicit the meaning of creature comforts
(a pleasant living environment).

b » Ssdiscuss their ideas with a partner. They decide who
would make a good travelling companion for each other.
Get feedback from the whole class. Ask: Who is a ‘love
your creature comforts’ traveller? Who falls into the ‘love a
touch of adventure’ category?, etc.

4 )
OPTIONAL EXTENSION

Put Ss in small groups. Try to ensure that the groups are
made up of Ss with different approaches to travelling. Ask
Ss to plan a holiday together which will provide something
for everyone in the group. They must decide on the
following categories: where; when; how long; activities;
and accommodation. Get feedback from the whole class.

\_ J

2 Review and practice
1»

Answers

1 ‘ve been writing
2 saw
3 for
4

ever
've lived

’s been working
just

O~N oV

visited

2»

Answers

He’s already phoned me three times this morning.
We went to India for three weeks last summer.
I’ve just seen a really fantastic musical.

Have you heard the news yet?

I’'ve been decorating the living room all day.

I’ve known my best friend since primary school.
Have you ever read the Lord of the Rings books?
How long have you been living abroad?
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3»

Answers

1 How long have you had your motorbike?

2 What'’s she going to study at university?

3 How tall are you?

4 Can you reach that box on the top shelf for me?

4 »

Answers

1 Canyou tell me / Can | ask you what time this shop
closes?

2 I'd like to know if | can buy theatre tickets here.

3 Would you tell me what time you’ll finish your
homework?

4 Canyou tell me what the most interesting country
you’ve ever visited is?

Answers

1 much 5 louder
worst 6 friendly
as 7 a

easily 8 as

HWN

Answers

ptitting — setting
seratehy — itchy
make — have

of — with
speaking — saying
eotntry — culture
to— on

away — off
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2 Writing bank

1 » Ssread the blog and answer the questions.

Answers

volunteer on the project
3 his blog readers

1 inIndia; to do voluntary work with elephants
2 the family he is staying with and Alex, another

2 » Ssread the blog again and answer the questions.

Answers

nerwN R
m a4

3a » Ss complete the How to... box with words from

the blog.
Answers
Difficult Nice
1 challenging 1 friendly
2 exhausting 2 fun
3 demanding 3 rewarding
4 hard 4 amazing
5 tough 5 fascinating
6 tricky 6 fantastic

b » Ss work alone to rewrite the blog.

Suggested answers

challenging/hard

travelling on my own was daunting/hard
travelling on buses was exciting but daunting/

finding my way to the village was tricky/hard/tough
an amazing/fantastic/fascinating

everyone |'ve met has been so friendly

quite an exhausting/demanding/tough

seems like an amazing/fascinating/fantastic

C » Ss compare answers.

4a/b » Sswrite a blog or diary entry.




Overview

Lead-in
Lead-in Vocabulary: Describing old things/
buildings, etc. e A
34 Can do: Tell a clear and engaging story OPTIONAL WARMER
Grammar: Past Perfect Simple and Introduce the topic of old and new. Ask Ss to think about
Continuous a place they know well and discuss what they know about

the following topics: one of the oldest buildings; and one
of the newest buildings. Prompt Ss by asking questions
(e.g. Where is it? When was it built? What’s it for? Who built
it? Is it open to the public? What do you like about it?).

Vocabulary: Time expressions
Speaking and Pronunciation: How
to... engage your listener

Reading: Film heroes

32 Can do: Talk about inventions and 1 » Focus Ss’ attention on the photos and ask them
reach an agreement to discuss the questions in pairs. If Ss do not know the
Grammar: Articles places, give the information below.
Vocabulary: Materials

Speaking and Pronunciation:

Suggested answers
Connected speech: elision 88

Main photo: the Glass Pyramid serves as the entrance to

How to... reach an agreement the Louvre museum, Paris. Built entirely of glass and

Listening: China metal, it is surrounded by three smaller pyramids. It
3.3 Can do: Give a clear, well-prepared was designed by the architect I. M. Pei and has become

talk expressing personal opinions a landmark symbol of Paris. It was built about 1989.

Top photo: the Temple of Kukulkan, Mexico, is often
referred to as El Castillo (the castle) and is located
in Yucatan state in the ancient Mayan city of Chichen
Itza. It is a step pyramid built over an earlier pyramid.

Grammar: Adjectives and adverbs
Vocabulary: Verb phrases with take
Speaking and Pronunciation: Speech

units It was built about 1200.

Reading: The good old days? Middle photo: Sydney Opera House in Sydney, Australia

Listening: A prepared talk has become an Australian icon. In the late 1950s, a
Vocabulary Making nouns competition was held for its design. The winner was

Danish architect, Jorn Utzon whose evocative design

Communication  Can do: Tell a short anecdote of a ship at full sail creates a dramatic view. It was

Writing bank Write a clear, engaging narrative built about 1973.
How to... engage your reader Bottom photo: the Taj Mahal in Agra, India is often seen
Extra resources  ActiveBook and ActiveTeach as a symbol of eternal love. Shah Jahan fell in love
with Arjumand Banu Begum at first sight, when he
~ N was in his teens. Five years later he married her.
CEFR Can do objectives

From that time onwards, she became his inseparable
companion. After she died while giving birth to their
14th child, Shah Jahan constructed this beautiful

3.1 Tell a clear and engaging story
3.2 Talk about inventions and reach an agreement
3.3 Give a clear, well-prepared talk expressing personal opinions

Communication Tell a short anecdote monument in her memory. Both of them are entombed
L Writing bank Write a clear, engaging narrative ) there. It was built about 1653.
(" CEFR Portfolio ideas ) 2a » Ask Ss: What is the opposite of ‘old’ ? If Ss say
a) You have been asked to participate in a TV programme entitled ‘young’, ask: What about a pair of jeans? If Ss say ‘new’,
The Greatest Heroes of the Past. Choose a historical figure and ask: What about a child? Point out that different adjectives
prepare a short presentation explaining why you think this person collocate with different things. Focus Ss’ attention on the
is a hero using the language in the How to... box on page 38. The table. Ss find the three incorrect underlined adjectives.

class can vote on the greatest hero.

b) Think of a new invention (e.g. a machine for choosing which

programmes to watch on TV). Make an advert, promoting this Answers

;:)/:j Ezct)duct. Include the name, key features and benefits of the 1 ancient - antique
¢) Look at the photos on page 43. Imagine you work for a 4 eldefly —old )
research company and are conducting a survey on people’s 6 antigue — ancient

shopping habits. Write a questionnaire on when, where and how

people like to shop.
d) Write a short essay about a hero, explaining why the person is
L2 hero and why you chose him/her.

b » Ss work in pairs to ask and answer the questions. Get
feedback from various Ss.




3.1 Heroes

In this lesson, Ss read a blog entry about the film Avatar.
They discuss what it means to be a hero in today’s world
and choose a hero to describe to a partner.

Reading

a T
OPTIONAL WARMER

Teach the meaning of these words: blockbuster (a book
or film that is very popular, especially because of its
exciting content) and ingredients (what you use to make
a dish, e.g. flour, water, salt). Put Ss in pairs. Ask them

to write a list of ingredients for a blockbuster film

(e.g. a handsome hero, a villain, a beautiful girl in danger,
a chase of some kind, a fight between the hero and the
villain, etc.). Get feedback from the whole class by writing

Ss’ suggestions on the board.
N J

1a » Ssdiscuss the first two questions in pairs. Get
feedback from various Ss and write up on the board the
adjectives they use to describe their heroes.

b » Sslook at the film poster and discuss the film. Get
feedback on whether the majority of Ss have seen/liked
this film.

2 » Read through the list of topics with the class. Ss then
read the blog entry quickly to find out which topics are
mentioned. Give a two-minute time-limit for this. Explain to Ss
that they will have an opportunity to read in more detail later.

Answers
1,2,4,6

3 » Ssread again, this time more slowly. They decide
whether the statements are true or false. Encourage them
to correct the false statements. Let them compare with a
partner.

Answers

1 T

2 F(The old story of heroes and villains is brought into
the 21st century by the vision and technological skill
of the director)

3 F(He worked on the script in 1994 but not for

several years)

T

F (Avatar was the first film to do this.)

F (We do not know that the writer is irritated by this)

T (Sully decides to do the right thing, even though this

puts him in danger)

N oV o

4 » Ssdiscuss the questions in small groups. Get
feedback from the whole class.

OPTIONAL EXTENSION

Write the following words on the board: a hero, a celebrity,
a champion, an idol. Ask Ss to discuss what they think
the difference is between these words and elicit adjectives
to describe each one (hero = a person who is admired for
doing something extremely brave; a celebrity = a living
person who is famous and often in the news; a champion
= a person who has won a competition, especially in sport;
an idol = a person who is loved and admired by many
people). Ss then write a definition for each term and give
three examples of people in each category. Get feedback
from the whole class.

\ ,

Vocabulary | time expressions

5 » Write the following sentences on the board.
As | was watching the film, people behind me were talking.
Then, | decided to leave the cinema.

Ask Ss if the underlined words refer to: a time before; a time
after; a specific time; or actions at the same time. (As = actions
at the same time; Then = a time after) Elicit that these are

time expressions.

» Ss find the time expressions in the blog. They look at the
surrounding words and decide what category each refers to.

Answers

a time before: until | actually saw it; for the previous 12 years

a time after: after that; he decided; since he saw the epic
film; from that point on

a specific time: in December 2009; at that time the
technology wasn’ t available

actions at the same time: throughout the whole film; during
its release; while | was watching

6 » Ss choose the correct option in each sentence.

Answers

1 During 6 After that
2 From that point on 7 Since then
3 For 8 until

4 in 9 Atthat time
5 throughout 10 While

Grammar | Past Perfect Simple and
Continuous

'7a » Focus Ss’ attention on the four examples in the
Active grammar box. Without looking back at the blog, ask
them to complete the sentences with the correct form of
one of the verbs. Don’t ask for feedback at this point.

Active grammar

1 had heard
2 had started

3 had been looking
4 had been thinking

b » Ss check their answers in the blog.




T4

C P Ss now complete the rules in the Active grammar box.

Active grammar

A Past Perfect Simple
B Past Perfect Continuous

d » Ssdiscuss the questions about the four sentences
in the Active grammar box with a partner. Deal with any
difficulties during feedback.

Answers

Question 1

1 seeing the film Avatar (before | saw it)

2 2009

3 the release of the film Avatar (before it came out)

4 the point when Cameron began to work on the script
for the film (before he started writing the script)

Question 2
sentence 4

OPTIONAL EXTENSION

Write the following sentences on the board.

1 When he arrived at the cinema, the film started.

2 When he arrived at the cinema, the film was starting.
3 When he arrived at the cinema, the film had started.
Elicit the sequence of events in the three sentences

(1 first he arrived and then the film started; 2 he arrived
during the opening scene of the film; 3 first the film
started, then he arrived).

Write the following on the board: When he arrived at the
cinema ... Ask Ss to think of a suitable ending using the
Past Perfect Continuous (e.g. ... the film had been running
for 10 minutes/he was disappointed because he had been
hoping the others would wait for him.).

Ask Ss to suggest other example sentences and finish
them in suitable ways to illustrate the time reference.

o _/

» Focus Ss’ attention on the Reference section on page 47.
8 » Ss choose the best option in each sentence.

Answers

had read

had been looking
had used

had been working
hadn’t seen

had been watching’
had been wondering
hadn’t thought

ON AV > W NP

9a, » Ss complete the sentences about themselves. Give
one or two examples about yourself before they start to
encourage them to write interesting information.

b » Ss compare their sentences with a partner. They ask
each other questions and give further detail about their
answers. Get feedback from various students.

Speaking

4 )
OPTIONAL LEAD-IN

Write the following jobs on the board: fire-fighter, nurse,

heart surgeon, musician, teacher, TV presenter, soldier,

actor, cleaner in a hospital, top model, mountaineer,
ambulance driver, bus driver, taxi driver. Put Ss in small
groups. First, they decide which of these jobs has the
highest/lowest earning potential. Then, they rank the jobs

in order of who they think should earn the most money. Get

feedback from the class and encourage Ss to give reasons.
_J

10 » Focus Ss’ attention on the photos. They discuss the
two questions in pairs. Get feedback from the class and
elicit three or four examples of ‘modern-day heroes’.

11a » €) 117 Ask Ss to read the questions. Play the
recording. Ss listen and answer the questions. Let them
compare with a partner.

Answers
1 someone from ‘real life’ - his father
2 Ss’own answers

b » Direct Ss to the extracts in the How to... box and
explain that these are ways to keep your listeners
interested in what you are saying. Teach the phrase
rhetorical question (a question used for stylistic purposes,
no answer is expected). Play the recording again. Ss listen
and put the extracts in the order in which they hear them.
Ss compare answers with a partner.

Answers

1 ... many people have different definitions of what a hero is

2 ...Iwould think of people who do things that we can
learn from.

3 ...hewas born in a mud-brick house in the Kalahari.

4 ... hetold me that his father had once explained to him
that...

5 Now, what did he do?

12a » Elicit the names of famous heroes from the whole
class. These can be heroes from the past, books or films,
modern times, etc. Accept all suggestions. Ask Ss: Can
you think of heroes who are not famous? Elicit one or

two examples of this. Ss choose a hero that they will talk
about. It does not have to be someone famous.

> Give Ss time to prepare what they will say. Explain that
they should think about why this person is a hero, what
heroic deeds they have been involved in; what they know
about the background and life of this person and why they
chose this person as their hero. Alternatively, ask Ss to
prepare for homework so that they can research particular
details about their chosen hero before continuing with
exercise 12b in the next lesson.

b » Sstell their partner about the hero they have chosen.
Encourage Ss to ask questions as they listen.



3.2 Land of invention

In this lesson, Ss listen to a radio programme about China,
including facts about life in both ancient and modern
times and with a particular focus on Chinese inventions. Ss
describe various objects and inventions and the materials
they are made of. They discuss the most important
inventions of all time.

Listening

China is a huge country with an incredibly long and rich
history. One of the things ancient China is famous for

is being a ‘land of invention’, credited with inventing
many important things, from paper and umbrellas to
gunpowder. Modern China is a fascinating place too, with
1.3 billion people - a staggering one fifth of the world’s
population. Agriculture has always been important but
now there are many booming industries too, including
the production of such things as toys, clothes, cars and
electronic goods.

OPTIONAL WARMER

Introduce the topic of China by asking Ss to answer the
following questions with a partner. Encourage them to
guess even if they don’t know.

Which 14 countries share a land border with China?
(Mongolia, Russia, North Korea, Vietnam, Laos, Myanmar,
Bhutan, Nepal, india, Pakistan, Afghanistan, Tajikistan,
Kyrgyzstan, Kazakhstan)

What’s the population of China? (1.3 billion)

What percentage of the world’s population lives in
China? (20%)

What’s the capital of China? (Beijing)

What are the official languages? (Mandarin and
Cantonese - there are also many dialects)

What famous Chinese people do you know?

1a » Write the following headings on the board:
buildings, people, food, cities, transport. Ss work in pairs
and discuss the questions in relation to modern-day and
ancient China. Get feedback from the whole class, writing
Ss’ ideas on the board. Elicit a list of things Ss think were
invented in China. Accept all suggestions at this stage and
write them on the board.

b » @) :18 Play the recording. Ss listen to see if the
speakers mention any of the things they talked about.
Get feedback from the whole class, writing Ss’ ideas on
the board.

\_ J

2 » Ssread through the statements. Then, play the
recording again. Ss check answers with a partner, giving
their reasons.

Answers

1 T

2 NG (it is now the third-biggest economy in the world
but how important it was before is not mentioned)
F (around 105 AD)
T
NG (loads could be carried by one person but who
invented it is not mentioned)
T
T
F (15% of the economy is based on agriculture)
NG (these things are produced but we don’t know if
they are exported)
10 T
11 NG (it is growing but we don’t know by how much)
12 T

(S I V)

O ON O

3 » Ssdiscuss the questions in pairs. Get feedback from
various Ss.

4 » Ask Ss: Did you find the listening easy or difficult? Which
questions were the most difficult/easiest to answer? Direct Ss
to the listening strategies in the Lifelong learning box. Ss read
through these, then discuss the questions in pairs.

Grammar | articles

é )
OPTIONAL LEAD-IN

Write these groups of sentences on the board.

A 1 Chinais huge country.

China is a huge country.

China is the huge country.

Iron is an important export.

An iron is an important export.

The iron is an important export.

Ask: Which sentence in each group is correct? (Group A: 2;
Group B: 1). Don't ask for feedback at this stage — you
might like to return to these sentences later in the lesson.
Elicit what the grammar focus of this lesson will be
(artictes). Check that Ss know specific terms (the = definite
article; a/an = indefinite article; no article = zero article).

o]
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S P Sslook at the list of nouns in the box and then use
them to complete the Active grammar box.

Active grammar

the Chinese

the story | told you before
the simplest invention
the moon

the Himalayas

the Republic of China

the Yangtze River

an inventor

a machine for making cast iron
China

cars

rice

wealth

ZTr X" IToHoMmMMmonNnw
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» Focus Ss’ attention on the Reference section on page 47.

6 » Ss complete the sentences using the, a/an or the zero
article. Ss compare their with a partner.

Answers

1 The/- 5 a/the

2 The/the 6 a/a/The
3 —/an/the 7 The/-

4 The/the 8 a/-

Pronunciation | connected speech: elision

'7a » Write the following on the board: fish and chips
and comfortable. Ask Ss: How do you say these?Ss
should be familiar with how we pronounce /fifantfips/
and /kamftabl/. Explain what we mean by elision (when
vowel sounds, consonant sounds or whole syllables are
swallowed into the surrounding sounds so that they are
omitted, particularly in connected speech).

» &) 119 Focus Ss’ attention on the three sentences. Play
the recording. Ss listen and identify the sounds which have
almost or completely disappeared when these sentences
are spoken in connected speech.

Answers
the words a, the, I, for, of, that, and are understressed
and almost disappear

b » Sslisten again and repeat the sentences.

8 » Write the following topics on the board: cuisines of
the world; wild animals; countries to visit. Ss read the
three statements in exercise 7a again and then think about
their own preferences in relation to the three headings. Ss
then compare their ideas with a partner. Get feedback from
various Ss.

Vocabulary | materials

9a, » Focus Ss’ attention on the photos. In pairs, they
describe the objects using the words from the box. Get
feedback from the whole class, checking Ss understand all
the words.

Answers

metal, plastic, rubber

metal, leather, rubber, plastic, glass
paper

metal, plastic, rubber

gunpowder; plastic

metal, rubber, wood

glass, metal

OMMmMoONwW>»

b » Ss decide whether the words from the box are types
of fabric or metal. They check answers in pairs, then as a
whole class.

Answers
fabric: cotton, denim, lycra, silk, wool
metal: bronze, gold, iron, silver

10 » Ask Ss to think of five things they own. In pairs,
they describe each thing to each other using the words
from exercise 9.

4 B
OPTIONAL VARIATION

Put Ss in pairs. They take turns to ask each other about
five of their possessions (e.g. bag, watch, jacket, hat,
pen, iPod). Ss have one minute to ask questions about
each object without their partner saying what the object
is. Then they guess what it is. You might want to give

an example first. Use one student and ask about one of
his/her possessions: How long have you had it? Was it a
present? Who gave it to you? Why? Where did you buy it?
What do you like about it? What is it made of?

Get feedback from various Ss.

J

11 » Ss match the underlined adjectives with the correct
definitions. Ss check answers in pairs, then as a whole
class.

Answers

1 a 5 f
2 d 6 h
3 8 7 b
4 ¢ 8 e

12 » Elicitimportant inventions and write them on

the board (e.g. the computer, the TV, the airplane, the

elastic band, money, the washing machine, etc.) Accept all
suggestions. Ss think of an invention. In pairs, they take turns
to guess each other’s invention by asking yes/no questions.
Encourage them to use the materials and adjectives in the
previous exercises in their questions and to ask about where
it was first invented (e.g. Is it made of leather? Is it stretchy?
Was it invented in Japan?).




Speaking

13a » €) 120 Play the recording. Ss listen and answer
the questions. Then they compare with a partner.

Answers
1 which is the most important invention
2 paper

4 N
OPTIONAL EXTENSION

Ask Ss: Apart from paper, which other inventions do they
discuss? (gunpowder; the computer; the lightbulb; the
wheel; the telephone). Write these on the board. Play
the recording again. Ss make notes about what the two
people say about each invention. (Gunpowder: a negative
influence but very significant because it changed the
power relations in global communities. Didn’t have

equal importance in every country; not influential

from a positive perspective. Paper: changed how we
communicate and document things; without paper, we
wouldn’t have other things, like computers; we still use
paper. Computers: changed our lives fundamentally. The
lightbulb, the wheel, paper: have become normalised,

all invented a long time ago so we don’t notice them. The

computer, the telephone: we notice them.)
J

b » Focus Ss’ attention on on the How to... box. Play

the recording again. Ss identify the phrases they hear.

Ss compare answers in pairs, then in the audioscript on
page 164. Get feedback, demonstrating typical intonation
and stress patterns for this language. Remind Ss how to
use intonation in order to sound tentative/confident in their
opinions (Lesson 1.2).

Answers

If you take into account what a negative influence it'’s had ...
But then again, so is the lightbulb.

Communication, yes as you say, ...

Birthday cards, yeah you're right.

OK, paperit is.

14a » Make a list of all the inventions which have been
mentioned in the lesson and write them on the board
(gunpowder, the umbrella, the wheelbarrow, paper,
fireworks, machine for making cast iron, the computer,
the lightlbulb, the telephone, the wheel, etc.). Ss choose
one invention (it doesn’t have to be on the list) which they
consider to be the most important invention of all time.
Give Ss time to prepare notes about their reasons for
choosing this invention.

b »Put Ss in small groups. They each put forward the
invention they chose and explain their reasons. Ss must
discuss the different inventions and try to agree on which
one is most important. Remind them to use the language
from the How to... box. Get feedback from each group.

4 )
OPTIONAL EXTENSION

Put Ss in groups. Ask them to try to come up with an idea
for a new invention (e.g. a machine for peeling oranges;
a machine for turning pages of your book while you are
lying on a beach). Elicit one or two ideas first, then Ss
prepare to give a presentation about their invention.
They must include the following points: the name; the
key features (e.g. what it is made of, how it works, what
it is used for, etc.); and the benefits of the invention. Ss
present their ideas to the whole class. Then they vote for
the best invention.

J




3.3

ood ) b » Ssregroup into pairs so that Ss A work with Ss B.
3.3 The g old da'ys° Ss tell each other about what they read.

In this lesson, Ss read several blog entries on the topic of

glob.alisatic')n and t!1e so-called ‘good ?l.d days’ of thg past. Answers

Ss give their own views about thg positive and negative Student A’s text

effects 9f these changes on our ltyes. They also prepare 1 mostly disagrees

and deliver a short oral presentation. 2 ‘the tyranny of geography’ - when people had

restricted choice according to where they lived
Over the last few decades, the phenomenon of 3 There is a huge amount of choice in his high street.

globalisation has changed the world. Many people now 4 to shoYv tl!at there‘ are shops from many different
complain that ‘every high street is the same’ with the countries in one high street

same shops appearing in high streets in London, Tokyo, 5 He says we can now choose much more how we want
Moscow and Buenos Aires. Some people fear that the to tze am.i what we wapt to do (not defined by our
individual character and culture of different countries is nationality/place we live)

being eroded and that the world is becoming too uniform.
Others view it differently, however, seeing globalisation
as a positive thing, with increased choice and diversity
available to a much larger number of people.

Student B’s text

1 mostly disagrees

2 She says that different variations of food are being
created and that is good.

no

4 atype of English which is used for people to
Reading communicate with other non-native speakers

5 Asingle language is when everyone speaks one

( ™ language (e.g. English) and a common language is
OPTIONAL WARMER when people speak their own language but can also
speak English, so can communicate with each other.

w

Focus Ss’ attention on the photos. Ask: Which photo
depicts modern shops? How do you know? Put Ss in pairs.

They discuss how Shopping has Changed in the past 3 > Explain that people often refe.r to.this.period.as the
40 years. Write the following headings on the board to good old days. Ask: Why do you think is this? Ss discuss
help focus their discussion: types of shops; the Internet; the three questions, giving their reasons.

opening hours; locations; money; price.
L Y, e ™~

OPTIONAL EXTENSION

Ask Ss to think about their grandparents’ generation. Ask:
Would you like to have lived in that period? Why/Why not?

1a P> Ssdiscuss the question in pairs. Get feedback from
the whole class.

b » ss read the blog and discuss the questions. Put Ss in small groups. They make a list of five advantages
2a P Tell Ss that they are going to read two different and five disadvantages of living in the ‘good old days’
responses to Oliver’s blog. Put Ss in pairs (A and B). Ask Ss L when their grandparents were young. )

A to read the text on page 148 and answer the questions;
B to read the text on page 149 and answer the questions.
Ss then compare their answers with a partner who read s .
the same text. Go round the class monitoring. Don’t ask for Grammar adjectives and adverbs

feedback at this point. — ~

OPTIONAL LEAD-IN

Write the following sentences on the board and ask Ss what
the difference is between the underlined words and why.

I have strong opinions about this.

| disagree strongly with what he’s saying.

(strong = an adjective, describing the noun ‘opinions’;
strongly = an adverb describing the verb ‘disagree’)

Then, write the following words on the board: differently,
good, ugly, well, different, never, hard.

Ask Ss to put them into two groups: adjectives and
adverbs (differently: adv.; good: adj.; ugly: adj.;

well: adv.; different: adj.; never: adv.; hard: adj./adv.).

4a » Ssread the example and then choose the correct
options in the Active grammar box.

Active grammar
A nouns B before




b » Read through rule C with the whole class. Remind Ss
that we can use adverbial phrases as well as adverbs (e.g.
in the corner, last year).

> Explain that there are different positions for adverbs
(and adverbial phrases) in a sentence. Ss look at the
sentences (1—10). They match the adverbs and adverbial
phrases with the categories given in the Active grammar
box. There are 10 sentences and 9 categories.

( )
Active grammar
1b) 68)
20) 7€)
3d) 8 h)
4f) 9a)
5¢) 10 )
J

» Remind Ss that when an adverb goes before the main
verb in the middle of a sentence, this means after an
auxiliary verb (e.g. / have frequently shopped on Sunday;
| frequently shop on Sundays).

> Explain that the -ly suffix in adverbs is generally
unstressed. Model the sentence stress in sentences 2, 4,
and 7 to demonstrate how we usually stress adverbs of
certainty, comment and manner in sentences in order to
give effect. Ss practise saying these sentences.

» Focus Ss’ attention on the Reference section on page 47.

5 » Ssdecide if the underlined words are adjectives or adverbs.
Refer them back to rules A and C in the Active grammar box if
necessary. Ss compare their answers with a partner.

Answers

lovely = adjective; lonely = adjective

lively = adjective; silly = adjective

fine = adjective/adverb

deadly = adjective

high = adverb; well = adverb

(got up) early = adverb; early (train) = adjective
friendly = adjective; ugly = adjective

N oAV~ W N

6 » Ss write the missing adverb or adverbial phrase in the
correct place. Remind them that sometimes two different
places may be possible and refer them back to rule D in the
Active grammar box. Get feedback from the whole class.

Answers

1 | definitely want to try the local food when I'm in Thailand.

2 laccidentally spilt my coffee all over my new jacket. /

I spilt my coffee all over my new jacket accidentally.

I work in a really modern building on the 19th floor.

4 lwent on atour of the six capital cities in Europe last
month. / Last month | went on a tour of the six capital
cities in Europe.

5 I'm quite shy about practising my English in shops.
However, I'm going to try.

6 My grandmother has never been on a plane in her whole
life.

7 The new building is expertly designed to be both
attractive and practical.

8 Ilearned Spanish quickly before | went travelling to Spain.

w

7a/b » Ss choose the correct option in order to complete
the pairs of sentences. Get feedback from the whole

class, then ask SS to practise asking and answering the
questions with a partner.

Answers

1 completely
complete
late

lately
definitely
definite

T o T oo

Vocabulary | verb phrases with take

8 » Put Ss in pairs. They read through the sentences
and try to work out the meaning of the underlined verb
phrases. Ask Ss which words and phrases in the sentence
helped them deduce the meaning.

Answers

1 taking control or responsibility for something

2 to be very surprised because something is very
beautiful or exciting

3 to cope calmly with things without making a fuss

4 to believe that something is true without thinking
about it or making sure

5 like something or someone

6 to participate in something, usually a group game or
activity

7 tounderstand what you read, hear or see

8 to start to increase/improve/become more popular

9 » Ss complete the sentences with the correct form of the
phrases in exercise 8. Ss compare answers with a partner.

Answers

take it for granted
took part in

taken over

took my breath away
took off

took (it) in her stride
take in

take to

ON ANV W N B

10a » Ss choose the correct option for each question. Ss
compare answers with a partner.

Answers

taking over

take it in your stride
taken off

take in

took to

Vi W N R

10b » Ssdiscuss the questions in pairs. Get feedback
from various Ss.




Pronunciation | speech units

11 » Write the following sentence on the board and say it:
Ladies and gentlemen let me introduce you to Mary Smith
who is going to talk to you today about shopping. Ask: What
kind of language is this? How do you know? (a speech/talk)
Elicit how and why the way that we speak during a speech

is different to normal conversation (we are slower, clearer,
pause more to make it easier for the audience to follow
what we're saying and to highlight key information). Say the
sentence again naturally. Ask: How many pauses are there?
(three, after gentlemen, Smith and today).

» &) :2: Focus Ss’ attention on the topics from the box.
Play the recording. Ask Ss to close their books and to listen
and identify the topics mentioned in the talk.

Answers
small, local shops; large supermarkets; good service;
fresh food

12a » Focus Ss’ attention on the audioscript on page 44.
Explain the // symbol, which indicates where the speaker
paused. Play the recording again. Ss listen and mark

the places where they hear a distinct pause. Ss compare
answers, then listen again to check answers.

Suggested answers

I really like the town where | live // and | think one of

the main reasons is that,// in terms of shopping,// there
is a lot of variety.// The main street has many different
types of shops.// Some of them are run by local people//
and they have been there for a long time.// | like going
into these shops// because you get very good service.//
They are always very helpful and friendly.// Also, if

you're buying food,// like vegetables, meat or fish, for
example,// the food is always fresher, tastier and cheaper
than in the large supermarkets.// There is one large
supermarket in the main street// which is very convenient
for lots of the basic things you need to buy.// I'd say that
I’'m very lucky // because there is such a good variety

of shops in walking distance of where | live. // | have a
mixture of local shops and large supermarkets // and
therefore | have the best of both worlds.

b » Sslook at the pauses they have marked. Ask: /s
there any pattern to these pauses? Elicit/explain that the
pauses often occur in the following places: at the end of
sentences; between clauses linked by words like and,
therefore, because, also; and before and after a phrase
which gives additional information.

» Explain that we also sometimes pause for effect, to
highlight key information for the listener. Compare: The
food is fresher, tastier and cheaper. and The food is
fresher,/ [ tastier [/ and cheaper.

» Focus Ss’ on the pronunciation bank on Speech units on
page 161.

Speaking
13a P Tell Ss that they are going to give a short
presentation. They choose one of the topics given.

Ss prepare notes about what they will say for their
presentation.

b » Ss practise giving their presentation with a partner.
Encourage Ss to give each other feedback. They should
focus on the following points: clear organisation of
ideas; presentation style — speaking in a slow, clear way,
making frequent pauses; maintaining good eye contact).
Give Ss some time to make any necessary changes or
improvements to their presentations.

» Ask one or two Ss to volunteer to give their
presentations to the whole class. Do not spend too long
on this.

( N\
OPTIONAL EXTENSION
Ss work in groups of three, so that each student is
working with others who have prepared presentations on
different topics. Ss give their finalised presentation to the
others in their group. Get feedback from the whole class.
Ask: Was it easier/more difficult doing it a second time?

\_ Y,




3 Vocabulary | Making nouns

OPTIONAL WARMER

Write the following words on the board: neighbourhood,
happiness, journalist. Ask Ss what kind of words they
are and how they know (nouns/they have noun endings).
In pairs, Ss write a list of as many noun endings as they
can, and an example for each. Get feedback from the
whole class.

Then, put Ss into small groups and give a name to each
(team 1, team 2, team 3, etc.). Team 1 starts. They provide
a noun ending (e.g. -ion, -ist, -ity). Each member of team
2 must think of a noun with that ending. Team 2 then
thinks of a new noun ending and each member of team

3 must think of a noun with that ending. Each team gets
one point for each correct noun they think of. The team
with the most points at the end wins. You may find it
more useful to wait until after exercise 2 to do the second

4 A

part of this activity. J

1a » If you did the optional warmer, ask Ss to look
through the rules and see which ones they thought of and
which they did not.

» Put Ss in pairs. They read the rules and examples
given and think of more examples for each category. Get
feedback from the whole class.

b » Sstake turns to test each other on correct noun
endings.

2 » Ss complete the sentences with the correct noun form
of the word in brackets. Encourage Ss to use dictionaries if
necessary. Ss compare answers with a partner.

Answers

1 employer 6 communication
2 childhood 7 violinist

3 happiness 8 reduction

4 supervisor 9 development

5 flexibility 10 excitement

3 P Ss work with a partner to find the incorrect noun in
the list and correct it.

Answers
1 production 4 typist
2 enjoyment 5 modernity

3 employment 6 development

4a » Put Ssin small groups. Elicit one or two examples
of an opening sentence in a story (e.g. Mary looked with
pleasure at her new invention ...; The writer stared out

of the window, lost in thought ...; It was with an air of
inevitability that Peter opened the door and walked into
the office ...). Each student writes the opening sentence
of a story on a page. The sentence must contain one of
the nouns from exercise 1a. Ss then pass on their page to
another student in the group. The next student continues
the story by writing one more sentence, again containing a
noun from exercise 1a. They pass their page on to the next

student who continues the story in the same way. Continue
in this way until everyone has written approximately three
sentences for each story. Tell Ss when there is only one
minute left, so that each student can write a final sentence
for the story on the page they have in front of them.

b » Each student should have a different story in front of
them. They prepare to read the story aloud to the others in
their group. Give Ss time to decide on how they will read
the story and where they will pause while reading aloud.
Remind Ss of the exercises which they did on speech units
in Lesson 3.3.

C P> Ssread their stories aloud to the others in the group.
Ss decide which story was the best in their group.

4 )
OPTIONAL EXTENSION

Ss choose one of the stories from their group. They prepare
a good draft of this story, proofing and re-drafting until
they are happy with the language and style of the story.
Collect the stories and either photocopy these to make a
collection of class stories or display them around the room
for Ss to read at their leisure over the next few lessons.




38 Communication

In this lesson, Ss talk about and listen to someone talking
about school subjects. Ss prepare and tell each other short
anecdotes about their school days.

Co w
OPTIONAL WARMER

Ss compare the education system in England with that in
their own country. Ask Ss: At what age do children start
leave/school/take public exams? (children in England
have to go to school aged 5-16, but some stay until 18. At
16, they take an average of eight public exams known as
‘GCSEs’ (General Certificate in Secondary Education), in

a variety of subjects. Students can stay at school or go to
a Sixth-Form College to do an average of three ‘A-levels’

3 Review and practice
1»

Answers

1 We had been walking for twenty minutes when it
started to rain.

Today | bought that leather bag that | had seen online
When | got to the party, Jack had already gone home.
v

While Cristina was sitting on the bus, someone stole
her gold watch.

v

Someone finally answered the phone after I'd been
waiting for ten minutes.

8 As soon as | saw her at the party, | realised | had met

Vi W N

N O

(advanced-level exams). They need A-levels in order to go her before.
to university.
J 2»
1 » Ssdiscuss the questions in pairs. Get feedback from Answers
the whole class. 1 had been working 5 had wrapped up
2a » £) 122 Ss read through the questions with the class. 2 had you been doing 6 Had you been !earning
Play the recording. Ss listen and answer the questions. Ss 3 hadstolen 7 had been running
compare answers with a partner. 4 had been thinking 8 Had you read
3»
Answers
1 No, he has good memories of school but his life has Answers
been much more interesting and rewarding since he 1 She lives in Alexandra Road. It’s not far from the
left school. antiques shop.
2 Learning a language - it opens opportunities for work 2 People say that the British are reserved.
and travel. 3 I'mnot sure but | think I'd like to be an architect when |
3 He has a career in marketing; he finds it interesting and grow up.
enjoyable (but he is not passionate about it and regrets 4 Don't forget your sun cream. The sun is very strong today.
that he did not pursue his passion for drama while he 5 vV
was at school). 6 We stayed at a very nice hotel in Barcelona.
4 Ifyou have a passion for something, you should follow 7 That was one of the best books I've read for ages.
it in order to lead a more fulfilling and happier life. 8 Shall we sit in the garden for a while?
b » Read through the half sentences with the class, 4 »
checking they understand the phrases. Ensure Ss
understand the structure of / wish I had (I’d)... (used Answers

to express past regrets). Ss reflect on their schooldays
and complete the sentences to make them true about
themselves.

C » Ss compare their answers with a partner. Encourage
them to ask questions and give more detailed explanations
in their answers.

3a » Ss look again at the questions in exercise 1. They
choose one to focus on. Explain that they are going to write
a short anecdote about their school days. Tell them that it
can be something funny or sad, something they regret or
enjoyed, something that had a big influence on their lives,
etc. Give Ss time to think of an anecdote and write about it.

b » Ss practise how they will read their anecdote aloud to
the others. Remind them of the focus on speech units and
pausing from Lesson 3.3.

4 » Sstake turns to tell each other their anecdotes in
small groups. Get feedback from various Ss. Ask: Who had
a positive/sad/funny memory?

1 abadly bbad
2 acareful b carefully

3 aperfect b perfectly
4 awell bgood

5»

Answers
1 enormous
2 incredibly

3 quickly
4 completely

5 surprisingly
6 certain

6 »

Answers

stretehy — itchy

head — breath

fashion — trendy / fashionable
of = in

white — during

time — hand

on — in

White — Since
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3 Writing bank
1»

Answers

1 an entry for a short story competition in an
International English magazine

2 C

3 b

2»

Answers

1 to going back

2 moved since/hadn’t been

3 slowly/rough; took my breath away
4 |felt disappointed/I was expecting

3»

Answers

1 the shock of getting off the bus and seeing the huge
shopping centre in the village; images of the peaceful
village where he grew up

2 mainly past tenses: Past Simple to narrate the story
and describe feelings (e.g. / went; | walked; | saw; | felt
disappointed, | felt worried, It mattered to me); Past
Perfect Simple to describe things that had happened
before he got off the bus (had lived there; | had
remembered; had changed; had moved with the times,
etc.); Past Perfect Continuous to describe feelings that
continued up to the point of getting off the bus (had
been looking forward to); Past Continuous to set the
scene (was shining; was expecting)

3 time expressions: for a long time; 15 years ago; since
then; in the days before | went; for years before that; on
the day | went; as | got nearer; immediately; from that
point on
linkers: as; also; however; but; so; in fact (to keep the
story moving along; to create immedtacy; to identify
which period of time (before or after arriving in the
village) to link sentences and ideas in the text)

4 adjectives: excited, special, worried, peaceful,
traditional, rough, large, modem, trendy, new, beautiful,
busy, thriving
adverbs/adverbial phrases: beyond recognition, at the
edge of the village, slowly, right in front of my eyes,
immediately, under the trees in the main square
verb phrases: looking forward to, took my breath away,
expecting the worst, moved with the times

5 paragraph 1: to introduce the idea of going back to the
village where the writer had grown up and how the
writer felt about this
paragraph 2: immediate reactions on getting off the bus
in the village
paragraph 3: further feelings as the writer walks through
the village

4a » Ss choose one of the ideas from exercise 1 and plan
their writing.

b » Ss write short stories. Ss can swap and read each
other’s stories when they have finished.

i




Overview

Lead-in Vocabulary: Qualities needed for work

4.4 Can do: Talk about certain and
uncertain future plans

Grammar: Futures (1)

Vocabulary: Work

Speaking and Pronunciation: How
to... talk about future plans
Reading: WORK - the daily grind we
just can’t do without

4.2 Can do: Discuss how you spend your

time
Grammar: Future Perfect and Future
Continuous

Vocabulary: Verb phrases about time
Speaking and Pronunciation: Stress:

sounding sure

How to ... make your point in a
confident way
Listening: The Rock Gardens of
Chandigarh

4.3 Can do: Discuss attitudes to clothes
and the workplace

Grammar: Verb patterns: -ing forms
and infinitives

Reading: Dressed for business

Vocabulary Collocations with prepositions

Communication  Can do: Take part in an interview for a
job or course

Writing bank Write a CV for a job/course
application

How to... write a successful CV
Extra activities ActiveTeach and ActiveBook

( CEFR Can do objectives

4.1 Talk about certain and uncertain future plans

4.2 Discuss how you spend your time

4.3 Discuss attitudes to clothes and the workplace
Communication Take part in an interview for a job or course
¥Writing bank Write a CV for a job/course application

-
CEFR Portfolio ideas

a) Choose a job from exercise 1 page 49. You want to apply for
a training course in one of these areas. Write a letter explaining
why you are interested, outlining the qualities you possess. You
can invent details.

b) Choose one of the following jobs: tour guide for the
Chandigarh Rock Gardens; or advisor for a recruitment agency.
Decide on the qualities which are necessary and the questions
which might be asked at a job interview. Take turns to interview
each other for the job. You can invent details.

¢) You are running for president of the Student Union where
you are learning English. Prepare a leaflet for potential voters,
explaining your plans for the next two years. Think about school
L facilities, classes, course materials, extra-curricular activities.

Lead-in

1 » Sswork in pairs to match the jobs to the photos. One job
is not depicted in the photos. Give feedback on Q 1 and 2 and
Ss then discuss whether they would like these jobs or not.

Answers
1 Main photo: firefighter(s)
Top photo: journalist
Middle photo: nursery nurse
Bottom photo: surgeon(s)
2 journalist = someone who writes news reports for
newspapers, magazines, television or radio
firefighter = someone who rushes to the scene of a fire
in order to put it out and save lives
nursery nurse = someone who looks after young
children
surgeon = a doctor who does operations

2a » £9 123 Play the recording. Ss listen and match
each speaker with the correct job in exercise 1. Students
compare their answers with a partner.

Answers

1 journalist

2 nursery nurse
3 surgeon

4 firefighter
5 social worker

2b »Read through the phrases with the class but do not
explain them at this stage. Play the recording again. Ss
listen out for the phrases and the context each one is in.
After listening, Ss to discuss what they think each phrase
means with a partner.

Answers

a change of career = when someone stops the career
that they have been doing and retrains to do
something different

a labour of love = when someone does a job not for the
money but because they really love it

a career path = the different steps that someone takes to
progress in a certain career

to take a year out = to stop working for a year and do
something completely different (e.g. travel)

job satisfaction = the feeling of happiness someone gets
from doing their job

3 » Sswork in pairs and think of a job which fits each of
the qualities in the box. Get feedback from the whole class.

4a » Ss look at the phrases from exercise 2b and
exercise 3 and underline the ones which apply to
themselves. Ss write a short paragraph in which they
describe the qualities which they feel apply to them.

b » Put Ss in pairs. They take turns to read their
paragraphs to each other. Encourage Ss to ask questions
and give details about their choice of phrases.



4.1 The daily grind

In this lesson, Ss read an article about attitudes to work
and how work has changed over the years. They discuss
their own opinions about different ways of working (e.g.
working at home, voluntary work) and discuss their future
plans in relation to work and study.

The nature of work has changed radically over the last
1,000 years. Ways of working are very different and more
varied now, mostly due to changes to production methods,
especially during the Industrial Revolution and more
recently due to huge advancements in technology. Despite
these changes, however, some things remain constant,
especially our apparent psychological need to work.

Reading

4 N
OPTIONAL WARMER

Write the following two sentences on the board:

1/ work to live.

2/ live to work.

Check Ss understand what they mean (1 = my main
reason for work is to earn money to enjoy things in life;

2 = | love my work so much that it is one of the most
important thing in my life). Ask Ss to discuss which of the
two sentences is closest to their own feelings about work.
Ask Ss to suggest what qualities they associate with
people who advocate either of the two ideas (e.g. / live to

work = conscientious, ambitious, etc).

N\ W,

1 » Ssdiscuss the questions in pairs. Get feedback from
the whole class but don’t confirm any answers at this point
on questions 1 or 2.

Answers

3 The word grind is used to mean something that
is hard work, tiring and boring. People often refer
to their jobs as their daily grind; to do without
something is a phrasal verb which means to manage
without something. It is usually used in the negative
(1 can’t do without it) and means we can’t manage/
survive without something.

2 » Ssread the article quickly and check their ideas
about question 2 in exercise 1. Ss compare their answers
with a partner.

Answers

According to the article, work has changed a lot over the
last 1,000 years.

Pre-industrial age: people worked for food and goods
necessary for survival; work structured by seasons;
whole communities worked together; less division
between ‘work’ and ‘free time’; people worked for
money; work was structured by the clock; there is a
clear division between ‘work’ and “free time’.

Now: the workplace has become a social community;
many people work flexible hours; now we often work
from home.

Similarities: the overall attitude to work — we work
because we have to but we miss it if we don’t (as
implied by the title).

3 » Ssread the article again, this time more slowly, and
decide if the statements are true or false. Encourage Ss to
underline the parts which help them with the answers and
to say why the false statements are false. Ss compare their
answers with a partner.

Answers
1 T
2 F(self-esteem increases if you're paid to work)
3 F(even doing things which are not enjoyable at work
increases self-esteem)
4 T
5 T
6 F (people who don’t have work become irritable)
7 T
8 T
9 T
o F (the writer thinks that working remotely may
become more common)

4 » Ss summarise the main argument of the article by
completing the sentence. Encourage them to be concise
and focus only on the main argument. Ss compare their
sentences in pairs. Get feedback from various Ss.

Suggested answer
Although the nature of work has changed over the years,
people’s attitudes towards it remain the same.

8 » Ssdiscuss the questions in pairs. Encourage them
to use examples from their own experience or from
people they know to justify their opinions. Get feedback
from different pairs on the most interesting part of their
discussions.




Vocabulary | work

6 » Sswork in pairs and help each other to find the
meaning of the underlined phrases. Encourage them

to use the surrounding context to guess the meanings
where possible and to use dictionaries to check the
meaning. Remind them that dictionaries can help with the
pronunciation and collocations of new words/phrases as
well as the meaning.

Answers
1 travelling to and from work
2 to do the majority of your work at home
3 earning money for the work you do
4 working for a charity or for the community without
being paid for it
5 someone who finds it difficult to stop working during
their free time
6 the building or room where people do their jobs
7 theregular pattern of work
8 a culture where people are given respect and status
according to their jobs and how much they earn
9 when people have a fixed starting and routine in their
job which is the same as most other people, usually
starting at 9:00 a.m. and finishing at 5:00 p.m. with
an hour free at lunch time
10 when individual workers have some control over
when they start and finish work

'7a » Ss find the three correct sentences and correct the
mistakes in the others. Students compare their answers
with a partner.

Answers

make — do
flexibitity — flexible
v

working from the home
work-eentred rhythm

v .
etritrat — culture
v

emptoyer — employment
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b » Sscan choose six or all of the questions to discuss
with their partner. Encourage them to ask follow-up
questions. Get feedback from various Ss on a few of the
questions.

—
OPTIONAL EXTENSION

Give Ss the following ideas and get them to write three or
four more themselves.

Find someone who ...

... has flexible hours.

.. has had a part-time job in a shop.

.. would like to work at home but doesn’ t.

.. has gone on strike.

....has a nine-to-five job.

Ask Ss to walk around the room and ask the questions
to different Ss. Explain that the aim is to get a different
name for each topic. Get feedback from the whole class.

W N =

Grammar | futures (1)

8a » @) 124127 Focus Ss on the questions. Play the
recordings. Ss listen and answer the questions. Ss
compare their answers with a partner.

Answers

1 feeling fed up with work, working longer and longer
hours and feeling exhausted; no definite plans but
might do some voluntary work abroad

2 wants to go back to college and retrain as a vet; has
definite plans; taking an exam in three weeks’ time
and if successful will start the course probably in
September

3 feels isolated working from home and misses having
colleagues; has definite plans (has a job interview
tomorrow afternoon)

4 wants a more senior position with more responsibility
at work; no definite plans

b » Sstalk about whether they have had similar
experiences to the people in the recording with a partner,
giving their reasons. Get feedback from various Ss.

9a » Focus Ss’ attention on the extracts in the Active
grammar box. Explain that these are all ways of referring
to the future. Play the recordings again. Ss listen and
complete the first five sentences. Ss compare their
answers with a partner.

Active grammar

1 they'll offer 4 I'm going to leave
2 Dominic’s going to be 5 I'm meeting

3 Illgo

» Demonstrate the contractions commonly used in these
future forms, especially the contracted ’ll sound which Ss
often neglect to use (e.g. / think it’ ll rain later).

b » Focus Ss’ attention on the four categories of
sentences. Ss match the missing headings to the correct
category. Ss compare their answers with a partner.

Active grammar
Cc 2 D 1

C P Ss look at the examples under headings C and D and
decide which form of the verb is used in each.

Active grammar

1 the infinitive 2 the -ing form

» Remind Ss that the choice of which future form to use
often depends largely on the attitude of the speaker. For
example, if the speaker feels confident that everything

has been arranged, they may choose to use the Present
Continuous. However, if there is a tiny doubt in the
speaker’s mind, other future forms may also be appropriate
and grammatically correct.

» Focus Ss’ attention on the Reference section on page 61.



10 » Ss choose the best alternative for each sentence.
Remind them to look for clues in the sentences as regards
the attitude of the speaker (e.g. how sure they are or

if they feel they have any evidence). Ss compare their
answers with a partner.

Answers

going to apply

's bound to get

’re meeting

'm on the verge of asking
're certain to get

"l talk

’'m about to have

’s sure to be
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11 » €) 128 Explain that there are particular expressions
we use when we want to indicate vagueness or a degree of
uncertainly about future plans. Ss look at the How to... box.
Play the first two dialogues again. Ss listen and complete
the sentences with words in the box. Ss compare their
answers with a partner.

Answers

I’'m thinking about leaving.

I'm not sure yet ...

Oneideaisto...

It depends on being ...

I think I'll leave in the next month or so.

I'm doing the exam in about three week’s time.

I'll probably start the course this coming September.

» Remind Ss of Lesson 1.2 and how to use intonation to
sound tentative. Ss practise saying these expressions.

12a » Ss make notes about their work/study/life plans
for the future.

b » Sswork in pairs and tell each other about their
future plans. Remind Ss to use the language in the Active
grammar and How to... boxes as appropriate. Get feedback
from the whole class, eliciting to what extent Ss’ plans are
similar/different to each other.

4 )
OPTIONAL VARIATION

Ss work in small groups. They discuss their New Year’s
resolutions in relation to the following topics.

Things | want to change this year.

A new hobby I’m interested in starting.

My English studies in the next year.

Places | will visit.

B W N R

My ‘ three-year-plan’.

I&

4.2 A work of art

In this lesson, Ss listen to a radio programme about

Nek Chand and how he created his Rock Gardens in
Chandigarh. They also listen to two people discussing their
work/life balance. Ss discuss the role that work plays in
their lives.

Listening

Nek Chand is an artist and the creator of the extraordinary
Rock Gardens of Chandigarh. He was inspired to recycle
waste materials and spend every spare moment creating
thousands of sculptures and landscaping his gardens.

He worked privately for 18 years until finally his work

was discovered and became India’s second most popular
tourist attraction (after the Taj Mahal) with 5,000 visitors
every day. For more information, go to: www.nekchand.com

OPTIONAL WARMER

Write the following famous parks and gardens on the
board: Parc Guell, Barcelona; Central Park, New York;
Kew Gardens, London; Shinjuku Gyoen, Tokyo. Ask Ss to
discuss the following questions.

What do you know about any of these parks or gardens?
Have you ever visited any of them? When? Who with?

What is the attraction of visiting parks and gardens?
\_

1a » Sslook at the photos. Explain that they are the Rock
Gardens of Chandigarh in India and that the man’s name

is Nek Chand. Do not give Ss any more details at this point

but ask them to write two questions they would like to ask

about what they can see, in pairs.

b » €) 129 Play the recording. Ss listen to check if their
questions are answered. They think of an appropriate title
for the story.

2 » Read through the notes with the class. Then play the
recording. Ss listen and complete the notes. Ss compare
their answers with a partner.

Answers

1 modest, creative and hard-working
farmer
Government road inspector
the design and construction of his city, Chandigarh
building on government-owned land
all kinds of recycled material
the government discovered his gardens
the gardens were opened to the public
5,000
happy

OV ON NV WN
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3 » Ssdiscuss the questions in pairs.



OPTIONAL VARIATION

Ss discuss question 1 in pairs. Elicit feedback on their
views during whole class feedback.

Next, set up questions 2 and 3 as a more lengthy group
discussion, starting in small groups for question 2 and then
expanding to a larger group for question 3. Ss work with
different Ss for question 3. Get feedback from various Ss.

Grammar | Future Perfect and Future

Continuous

OPTIONAL LEAD-IN

Write the following sentences (from the Active grammar
box) on the board and ask Ss to complete them using the
verbs in brackets.

Tomorrow morming, he’___ the same as he’s doing today. (do)
Soon, he____ half a century working on this garden. (spend)
He____ the garden by the time he retires. (not finish)

Ss compare their answers with a partner and then look at
the Active grammar box on page 54 to check.

4 » Ss match the examples in the Active grammar box
with the correct future form.

Active grammar

A 2,3
B 1

» Write the following sentences on the board: This time
tomorrow, Tom will have visited the Gardens. and This time
tomorrow, Tom will be visiting the Gardens. Ask: Where is
Tom in each sentence - in the gardens or back in his hotel
room? (first sentence: back in his hotel room - his visit to
the Gardens is over; second sentence: still in the Gardens -
his visit to the Gardens is not over yet, he is still there).

> Focus Ss’ attention on the Reference section on page 61.

S5 » Ss complete the sentences. Then they compare their
answers with a partner. As an extra check you could ask if the
action will be in progress (Future Continuous) or if it will be
finished (Future Perfect) for each question. Ask Ss to practise
saying each correct sentence using the contracted forms.

( )

Answers

will have finished
will be playing
will have gone
will be having
will have finished
will be lying

will have spent
will be having
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(OPTIONAL EXTENSION

For intensive pronunciation work, focus on the auxiliary verbs
in these two verb tenses, particularly the Future Perfect. The
auxiliary verbs are unstressed weak forms and often run
together (e.g. He will have = [hi:lav/; he will be = /hi:1bi: /).
Use the sentences in exercise 5 to model the contracted
forms (e.g. He’ll ’ ve finished; You’ Il ’ ve spent, etc.). Ss

listen and practise saying the sentences in pairs.
N\ _J

6 » Ssask and answer the questions in pairs. Remind
them about pronunciation. Get feedback from various Ss.

Vocabulary | verb phrases about time

'7 » Elicit expressions which contain the word time. Ss will
probably be familiar with waste time, spend time, full/part-
time. Focus Ss’ attention on the 10 underlined verb phrases
in exercise 7. Ask Ss to read the sentences and work out
the meanings of the phrases with a partner. Don’t ask for
feedback at this point. The sentences are self-explanatory
and should provide Ss with enough information to
complete exercise 8.

8a » Ss complete the sentences using the correct form
of the verb phrases covered in exercise 7. Ss compare their
answers with a partner.

Answers
1 savetime 6 pass the time/kill time
2 wasting time 7 runout of time
3 spend a lot of time 8 take mytime
4 have time to spare 9 make time
5 work full-time 10 kill time/pass the time

» Elicit the difference between these phrases: kill time
(doing something while you are waiting for something/
someone to start/arrive, when you have nothing else to
do); pass the time (doing something to make the hours
seem to go by more quickly); waste time (spend time in a
way that is not productive or useful); have time to spare
(have extra time to do something different before you
start a new task). These verb phrases are quite similar in
meaning, particularly kill time and pass the time.

b » Ssdiscuss how true the sentences are for them with a
partner. Encourage them to ask for and give further details.

Listening

9 » £) 130 Tell Ss that they are going to listen to two
people talking about their working lives. Read through the
questions with Ss. Play the recording. Ss listen and tick the
questions the people talk about. Ss compare their answers
with a partner.

Answers
They talk about all the questions except for 5 and 7.




10 » Ss look at How to... box and discuss with a partner
what the missing words might be. Play the recording again.
Ss listen and complete the sentences.

Answers

The fact is ...

I really do.

Believe me, | know ...

Without a doubt ...

Family and friends are the most important, for sure.

Pronunciation | stress: sounding sure

11a » €) :3:Play the recording. Ss listen and identify
the stressed words. Ask: Why are these words stressed?
(to give emphasis to what the person is saying) Ask: Do we
speak more slowly or quickly when we want to sound sure
about something? (more slowly).

Answers

The fact is, | have a really busy work schedule. | really do.

Believe me, I know, it's not easy, but I do think it’s
possible to improve it.

Without a doubt, I'd say that | ‘work to live’ and not the
other way round.

Family and friends are the most important, for sure.

T

4.3 Dressed for business

In this lesson, Ss read a website about dress codes at work
and give their views on what to wear in the workplace.
They listen to two people talking about learning English
and discuss strategies and goals for improving their
English and for other work-related topics.

Reading

( )
OPTIONAL WARMER

In pairs, Ss discuss what they might wear in the following
situations.

an interview for a job in a bank

an audition for a part in a theatre company

an interview for a job in an advertising company

an interview for a job in a fashion magazine J

1 » Sslook at the photos and discuss the questions with
a partner.

Answers

A suit, tie

B neat hairstyle, piercings
C baggy T-shirt, large logo

b » Play the recording again. Ss listen and repeat the
sentences.

12a » Elicit what Ss consider the most interesting
questions from exercise 9. Put Ss in groups according to
their preferred topics so that each student is working with
two or three others who are interested in similar things.
Then, give each student time to prepare a response to

the questions they have chosen. Ss should make notes,
not write out exactly what they will say. They identify the
points they feel very sure about.

b » Ss discuss the three questions in their groups. Get
feedback from the whole class. Ask a student from each group
to report back on similarities/differences among them.

)
OPTIONAL EXTENSION

Ask Ss to conduct a survey on attitudes to work/life balance.
Put Ss in groups of five or six Prepare a heading for each
student (e.g. working at weekends/on holiday; leaving work
late/working through lunch time; checking work emails/
taking work-related calls at home; making time for family/
friends; stress/sleeping difficulties because of work; getting
through your workload/inbox; job satisfaction). Ss prepare
questions to ask others in relation to their heading. Ss then
mingle and speak to as many Ss as possible. Remind Ss to
take notes as they do this. Ss then gather their responses
and discuss them in their groups. Each group prepares a
short report for the class on the results of their survey. They

Lshould identify results which they found surprising.

2 » Sslook at the four ideas, then read the website
quickly to decide which one best summarises the advice
given. Give Ss a two-minute time limit and explain that
they will have an opportunity to read the text more slowly
in the next exercise.

Answer
2

3 P Ssread the website again, this time more slowly and
use two words to complete each sentence. Ss compare
answers with a partner.

Answers

more casual
the season
dark colour
loud colours
loose, baggy
your boss
details
smart outfit
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4 » Ssdiscuss the questions in small groups. Get
feedback from the whole class. Elicit which tip the majority
of Ss find most useful.




OPTIONAL EXTENSION

Write the following definitions on the board. Ss match
them to words in the website.

1 changed (altered)

2 pieces of advice (tips)

3 situations which influence the way something is or
happens (factors)

satisfactory or appropriate (acceptable)

shows (indicates)

has a sophisticated appearance (chic)

professionally made failored (well-cut)

things you add to clothing, usually for decoration
(accessories)

9 stop yourself from doing something (resist)

As a follow-up exercise, put Ss in pairs. They put the words
into sentences which illustrate their meaning (e.g. Many
pop stars alter their image to suit changing tastes in
music.; The tennis coach gave me some useful tips about
how to improve my game. etc.).

Ss then take turns to read out their sentences in pairs, but
replace the key word with “BEEP!”. (e.g. Many pop stars
BEEP their image to suit changing tastes in music.) The
other student tries to guess what the missing word is.
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Grammar | verb patterns:

-ing forms and infinitives

5a P Point out that some verbs are followed by the
infinitive form of the verb and some by the -ing form of the
verb. A few verbs can be followed by both forms of the verb
but usually this changes the meaning of the verb.

» Ss look at the examples in the Active grammar box and
decide whether they should be followed by the infinitive
or the -ing form of the verb. Ss compare answers with a
partner, then check in the website.

Active grammar

1 todress 5 look

2 keeping 6 wearing
3 togive 7 toresist
4 wearing

b » Sslook at the verbs in bold and match them to the
correct category. Then they compare answers with a partner.

Active grammar

A suggest D see
B hope E try
C advise

» The difference in meaning for most verbs in category E of
the Active grammar box relates to the sequence of events.
Ask: Which event happened first in these two sentences?

He stopped looking at her.
He stopped to look at her.

(In the first sentence, he looked at her, then he stopped. In
the second sentence, he stopped what he was doing, then
he looked at her.)

» Focus Ss’ attention on the Reference section on page 61.

6 » Explain that the sentences in exercise 6 relate to
category D in the Active grammar box.

Answers

1a When | saw him, he was already sitting at his desk and
already working.

1b The desk was empty and the computer turned offand |
saw the entire action. First he arrived, then he sat down
at his desk and turned on the computer.

2a | didn’t hear the entire conversation but | heard part of it.

2b | heard the entire conversation from beginning to end.

3a He had started his lunch before | noticed him and he had
not finished it when | walked past.

3b | watched him peel, eat and throw away the skins of
three bananas.

'7 » Explain that the sentences in exercise 7 relate to
category E in the Active grammar box.

Answers

1a wearing 3a totell
1b to wear 3b telling
2a togo 4a buying
2b going 4b to buy

8 » Ss complete the sentences using the verb given. Let
Ss check with a partner.

Answers 5 remember working
1 suggested going 6 advised me to speak
2 persuaded me to buy 7 avoid getting
3 tried to speak 8 saw him stealing
4 agreed to give 9 encouraged me to get
( A
OPTIONAL EXTENSION

Divide the class into two teams: noughts (0s) and crosses
(Xs). Draw a grid on the board with a different verb in
each square.

regret allow avoid
hear stop hope
practise suggest notice

Ss try to make a line going up, down or diagonally, using
the appropriate team symbol. In order to insert an X or an
0 into the table, one member of each team must make a
correct sentence using the verb in the square. Teams take
turns to give a sentence.

9a, » Ss complete the sentences so that they are true
about themselves.

b » Ss compare their sentences with a partner. Encourage
them to ask for and give further details. Get feedback from
various Ss.




Speaking

OPTIONAL WARMER

Ask Ss to discuss the following questions with a partner.
How do you feel about talking English to native speakers?
How do you feel about talking English to other non-native
speakers?

Which is easier to do? Why?

Elicit different views from the Ss. Teach self-conscious
(uncomfortably aware of yourself and what you are
doing), as this word comes up in exercise 10b.

10a » @ 132 Ss look at the list of topics from the

box. Elicit the meanings of these expressions: morale
(positive feelings among a group of people, usually in the
workplace); punctuality (being on time); and to fit in (to be
suitable). Play the recording. Ss listen and identify which
topics are mentioned. Ss compare answers with a partner.
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Answers
using English for work and study
‘fitting in’ at work/school/another country

b » Play the recording again. Ss listen and answer the
questions. Ss compare answers with a partner.

Answers

1 to study in the UK

2 to sound like a native speaker

3 at first self-conscious about his accent but found that
it didn’t matter. Now he is happy with his English and
with his accent.

11a » Put Ssin pairs. Focus their attention on the
Lifelong learning box. Ss discuss the ideas in the box and
add their own suggestions.

b » Ask Ss about their personal aims for learning English
and write their suggestions on the board.

12a » Ss choose one of the topics in the box in exercise
10a to talk about. Give them time to prepare what they
would like to say about their chosen topic. Encourage them
to think about the reasons why this topic is important for
them and what suggestions they might have to improve.

b » Put Ss in groups with others who have chosen
different topics, so that there are at least two or three
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