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Introduction

Introduction 
"e Cambridge IGCSE First Language English syllabus is designed as a two-
year course for examination at age 16+ for students whose English is of native, 
near-native or bilingual standard. It o!ers a wide, relevant and accessible 
curriculum tailored to international needs and an assessment scheme which 
rewards positive achievement. First Language English is accepted as a UK 
higher education entrance requirement equivalent to the same grade at GCSE  
or to IELTS 6.5, and is recognised as a suitable foundation for A Level, IB and 
Pre-U certi#cate studies.

"is coursebook covers the whole Cambridge IGCSE First Language English 
syllabus and curriculum and contains enough material for a #ve-term 
programme of study. Each of the 14 units has a rich variety of activities and 
tasks su$cient to last for several weeks of classroom lessons plus homework. 
Teachers may wish to be selective in the setting of tasks in order to target 
the particular needs of students, but each of the #rst 12 units is relevant to 
examinations, whichever component options have been selected. Each unit  
ends with three extension activities or further practice tasks for students to  
do at home. Answers to the coursebook activities are available to teachers online 
at education.cambridge.org

Key points and Task tips occur frequently in each unit: Key points give 
guidance on essential skills, syllabus requirements and exam technique; Task 
tips o!er explanations and support for responding to the speci#c tasks. All the 
experience and advice needed for students to perform at the highest level in 
English language examinations is provided. 

Students are advised to work through the units in sequence; as the learning 
support and skills development are progressive, and there is speci#c teaching 
of sentence building, vocabulary extension, punctuation and spelling. "e 
emphasis is on the acquisition and application of transferable skills, with a 
mixture of preparatory and exam-type tasks in every unit. "ere is revisiting 
and reinforcement of skills across the units, and the basic and generic skills of 
selecting, planning, checking, paraphrasing and note-taking occur throughout. 
A skills grid indicates the main focus of the activities in each unit and where 
they could be used for Speaking and Listening assessment. 

"e coursebook supports students studying for both core and extended level 
examination tiers. "e Response Writing units build skills and provide practice 
in content, structure and style for written responses in papers based on reading 
passages, which include directed writing and an evaluation of ideas contained 
in a text. "e Continuous Writing units focus on the skills needed for the 
narrative and descriptive choices in composition papers and coursework. "ey 
contain suggestions for possible coursework assignment topics, provide texts 
that contain facts, opinions and arguments for analysis and evaluation, and 
o!er a variety of stimulus resources for composition writing.
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Speaking and Listening skills are covered in the book, with numerous 
opportunities for the skills acquisition and classroom practice of aural and oral 
activities in a variety of groupings and situations; to help students prepare for 
Speaking and Listening examinations or coursework. In addition, there are two 
units at the end of the book (in Part 5) that focus speci!cally on speaking and 
listening, which also give further opportunity for reading and writing skills 
development.

"e book is divided into four themed sections: Travel and sport, Work and 
education, People and society, and Ideas and technology. Each section is 
sub-divided into units corresponding to three key assessment areas: Reading 
Comprehension, Response Writing and Continuous Writing. "e themes were 
chosen for their international applicability and relevance, variety and intrinsic 
interest to students. "e majority of texts are authentic and recent, and they are 
an enriching mixture of those encountered in everyday life and those typical 
of the types of passage students may encounter in an exam. "e coursebook 
draws upon a wide variety of sources, genres, registers and issues, and has been 
designed to be user-friendly as well as academically stimulating.

By the end of the coursebook students should have become more con!dent in 
thinking about language, handling and responding to texts, and approaching 
and ful!lling tasks. "ey should also have expanded their vocabulary, 
increased their accuracy and improved in all the skills areas; so that they are 
fully prepared to sit exams successfully, and to transfer their language skills to 
further education and to the workplace.

"e other components of this IGCSE suite, by the same author, are: 

 an interactive e-book version of the coursebook 
 a skill-building student Workbook 
 a Teacher’s Resource Book 
 online resources.
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Skills grid

Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7
READING
response to reading
comprehension �

vocabulary extension � � � �

inference � � � �

prediction �

comparison �

writerí s e!ects
explaining meanings �

explaining e!ects � � �

connotations � �

images � �

style analysis
summary �

identifying points � � �

paraphrasing � �

concision/connectives � �

WRITING
directed writing
evaluating �

refuting
persuasive language �

collating �

sequencing � �

register/style
spelling
punctuation �

description
adjectives � �

figurative language �

framework � �

style � �

openings/endings �

narrative
plot/pace
character
setting/atmosphere
voice/viewpoint
narrative dialogue
openings/endings �

argument
discursive
persuasive
informative �

structuring discourse �

rhetorical devices
SPEAKING/LISTENING
giving a talk
responding to a talk
choosing register
dialogue
interview �

delivering a speech
assessing a speech
scripting a speech
using rhetoric
paired argument
roleplay
recognising bias
group discussion �

Skills grid
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Unit 8 Unit 9 Unit 10 Unit 11 Unit 12 Unit 13 Unit 14
READING
response to reading
comprehension
vocabulary extension �

inference � �

prediction
comparison � �

writerí s e!ects
explaining meanings �

explaining e!ects � �

connotations � � �

images �

style analysis � �

summary
identifying points � �

paraphrasing � �

concision/connectives
WRITING
directed writing
evaluating � �

refuting � � �

persuasive language � �

collating � �

sequencing � �

register/style �

spelling �

punctuation � � �

description
adjectives �

figurative language
framework �

style
openings/endings �

narrative
plot/pace �

character �

setting/atmosphere �

voice/viewpoint � �

narrative dialogue �

openings/endings � �

argument
discursive
persuasive
informative
structuring discourse �

rhetorical devices �

SPEAKING/LISTENING
giving a talk �

responding to a talk �

choosing register �

dialogue �

interview �

delivering a speech � �

assessing a speech �

scripting a speech �

using rhetoric �

paired argument � �

roleplay �

recognising bias � � �

group discussion � � � �



1Unit 1: Reading 
Comprehension
This unit focuses on reading for gist and for specific information, 
on the selection of key points for summary, and on writersí  choice 
of language.

1 You are going to read a passage about an island. To get you in the mood, with 
your partner jot down words associated with islands. Create a mind map to 
connect all the ideas that you can think of. 

2 Looking at your mind map, think about possible answers to the following 
questions and contribute to class discussion:
a Which islands or types of island are you imagining?
b Why are islands generally considered attractive?
c What are the disadvantages of living on or being on an island?

3 Skim read the passage below, which is an informative piece about the 
island of Tenerife.

Part 1:
Travel and sport

KEY POINT
You should always read 
unseen passages twice. First, 
skim the text to get the gist 
(the main ideas and features); 
then scan for specific 
information to answer the 
question. When reading 
papers it is a good idea to 
spend up to ten minutes 
reading the passages. There 
will probably be passages 
that are written in a fictional 
style and contain description, 
as well as those that are 
factual and informative. If 
there are two passages, you 
are advised to answer the 
questions on the first passage 
before you read the second 
passage so that there is no 
confusion between the two, 
especially if they are on a 
similar topic.
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The Spanish island of Tenerife lies 
about 300 km off the West African 
coast, and is the largest, most 
populous and most productive of 
the seven Canary Islands, believed 
to be named after the ferocious 
dogs (canaria) found there by early 
explorers. Santa Cruz is its capital, 
and the shared capital (with Las 
Palmas) of the whole archipelago. 

This rugged, rocky and steep 
island looks up to El Teide, the third 
largest volcano in the world and the 
highest point in Spain at 3718 m. 
Its often snow-covered peak gave 
the island its name, which means 
‘white mountain’. Ravines and 
valleys are another striking feature 
of the island’s terrain, some of them 
formed by volcanic eruptions, four 
of which were recorded between 
1704 and 1909. The island has 
342 km of coastline and boasts 
nearly 70 km of beach, the ones 
on the northern coast consisting of 
black sand rather than the lighter, 
! ner sand of the south. The island 

has two distinct landscapes and 
atmospheres: the lush, green north 
and the barren, developed south. 

Tenerife is known as the ‘Island 
of Eternal Spring’; since it is on 
the same latitude as the Sahara 
Desert, it enjoys a warm climate 
and plenty of sunshine all year 
round. However, the trade winds 
create cloud and cold sea currents, 
keeping temperatures moderate, 
with an average of 13–18 °C in the 
winter and 24–28 °C in the summer.

The Canaries are one of the major 
tourist destinations in the world and 
tourism is Tenerife’s main industry, 
with about ! ve million visitors each 
year using one of its two airports. 
There are two main highways 
crossing the island, as well as 
dizzying narrow mountain roads 
in the north. Tourists mainly visit the 
south of the island, which is hotter 
and drier and has many resorts, 
such as Playa de las Americas and 
Los Cristianos. The only new hotels 

Taking a trip round

Tenerife

KEY POINT
A summary is a reduced 
version of a text and its aim 
is informative. When you 
summarise a passage, you 
need to identify the key 
words in the text (single 
words or phrases which tell 
you what each part of the 
text is about). It is useful to 
have a highlighter with you 
in an exam so that you can 
annotate the reading passage 
to select material for any 
summary questions. Highlight 
only the essential points 
rather than whole sentences 
or paragraphs.

These are the parts of a 
passage not to use in your 
response to Activity 6:
repetitions, minor details, 
quotations or direct speech, 
imagery, examples, lists.

archipelago: group of islands

KEY POINT
Paragraphing is a logical way 
of dividing text. Paragraphs 
usually consist of several 
sentences which group 
similar information together. 
A break between paragraphs 
shows a change of topic, time 
or place. As well as being 
necessary for structuring 
text, paragraphs are a 
courtesy to the reader to 
aid their understanding.

4 Without looking at the passage, answer the following general questions on 
Tenerife. Compare your answers with those of a partner, then check the 
passage to see who is right.
a What are the most noticeable features of the scenery?
b What can tourists spend their time doing?
c What is the temperature like?
d What contributes to the economy?
e What is there to see?

5 Scan the passage and find the single word in each paragraph which could 
be used as a topic heading for that paragraph. Are your choices the same as 
your partnerí s?
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permitted to be built must be of 5-star 
quality to promote environmentally 
conscious development.

The area known as Costa Adeje has 
many world-class facilities and leisure 
activities to offer besides sea and 
sand, such as quality shopping centres, 
golf courses, restaurants, waterparks, 
animal parks and a theatre. In 
February, visitors can enjoy one of the 
world’s largest carnivals. The distinctive 
local craft is Tenerife lace – the 
embroidery of stretched cloth for table 
linen – which visitors can see being 
made. Wildlife attractions are the 
UNESCO Biosphere Reserve, opened 
in 2013, the botanical gardens in 
Puerto de la Cruz and a butter" y park 
in Icod de los Vinos. 

Agriculture contributes only 10% to 
the island’s economy but it supports 
the landscape and the cultural values 
of the island. In the coastal areas, 
tomatoes and bananas are cultivated, 
and these are exported to mainland 
Spain and the rest of Europe. At 
lower and drier altitudes, potatoes, 
tobacco and maize are the most 
common crops. Grapes are grown 
on steep north-facing slopes and 
onions in the south. Flowers are also 
produced for the export market. The 
islands are important to Spain as 
! shing grounds. 

Tenerife has several archaeological 
sites, consisting mainly of the cave 
paintings prevalent in the south. Also 
noteworthy are the buildings called 
Güímar Pyramids, whose origin is 
uncertain, and the defensive castles 
located in the village of San Andrés 
and elsewhere on the island. There 
are many other interesting historical 
buildings, such as the Convent of 
San Augustin and the Church of San 
Marcos. Other impressive but more 
modern structures are the Auditorio 
de Tenerife, at the entry port to the 
capital, and the Torres de Santa Cruz, 
a skyscraper 120 metres high. 

There are pretty hill towns to look 
around, and from one of them, Masca, 
one can set off on the famous hike down 
the gorge. This is full of rich vegetation, 
large and colourful plants, and a range 
of animal species. Garachico is a 
small, unspoilt ! shing town whose quiet 
streets are dotted with bars, cafés and 
gift shops, and there are some superb 
! sh restaurants down by the harbour. 
Sight-seeing in the nearby smaller 
town of Icod de los Vinos must include 
the island’s most prized possession, 
the Dragon Tree, which stands in a 
preserved garden and is said to be 
approximately 1000 years old.

KEY POINT
If you are asked to respond 
to a question ë in your own 
wordsí , be careful to avoid 
ë li" ingí  from the text, i.e. 
copying whole phrases or 
sentences. This gives the 
impression that you have not 
understood the passage. It 
is not necessary to change 
every single word, however.

6 With a partner, in pencil or on a copy of the passage put brackets around the 
material you would not use in a summary about the island. 

7 Skim the passage below about Cape Town, and decide where it should be 
divided into paragraphs.

8 How many paragraphs did you make? Compare and discuss with your partner 
why you would put breaks in the places you chose.

9 Scan the passage and for each of the paragraphs think of a heading to 
indicate its topic, as if for a tourist brochure. This time, instead of using 
words from the passage, think of synonyms (words or phrases with the 
same meaning) where possible.
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 10 Summarise in one sentence the attractions Cape Town has for visitors, 
according to the passage.

With its majestic Table Mountain 
backdrop, Cape Town is one of the 
most beautiful cities in the world. A 
harmonious blend of architectural styles 
re! ects the tastes of the past as well as 
today’s more functional requirements. 
Between the high-rise o"  ce blocks, 
Edwardian and Victorian buildings 
have been meticulously preserved, and 
many outstanding examples of Cape 
Dutch architecture are found. Narrow, 
cobblestone streets and the strongly 
Islamic presence of the Bo-Kaap 
enhance the cosmopolitan ambiance of 
the city. Cape Town’s shopping options 
invite you to endlessly browse. Elegant 
malls such as the Victoria Wharf at the 
V & A Waterfront, antique shops, craft 
markets, ! ea markets and art galleries 
abound. Specialist boutiques o# er an 
enticing array of unusual items not 
readily obtainable elsewhere. One of 
Cape Town’s biggest tourist attractions, 

the Waterfront, evokes images of the 
early activities of the harbour. Much of 
its charm lies in the fact that this busy 
commercial harbour is set in the midst 
of a huge entertainment venue with 
pubs, restaurants, shops, craft markets, 
theatres and movies. Table Mountain 
is undeniably the biggest tourist 
attraction in South Africa, drawing local 
holidaymakers as well as tourists from 
the four corners of the globe. $ e summit 
can be reached by trails or cable-car, but 
mountaineers do it the hard way. On a 
clear day, the spectacular views from the 
summit (1086 metres above sea level) 
stretch across the mountainous spine of 
the Cape Peninsula and beyond Table 
Bay and Robben Island. Robben Island, 
which lies about 11 kilometres north of 
Cape Town, has over the years become 
synonymous with the anti-apartheid 
struggle in South Africa. It was here that 
activists such as Nelson Mandela and 

Walter Sisulu, among many others, were 
imprisoned because of their opposition 
to apartheid. $ e historical importance 
of Robben Island (meaning ‘Seal Island’) 
can be gauged by its designation as a 
cultural heritage site. Stretching away 
from Table Bay Harbour, the Atlantic 
seafront features virgin beaches along 
undeveloped frontages to the north, 
and densely populated Sea Point to the 
south, leading on to the Clifton, Camps 
Bay and Llandudno beauty spots, 
among others. $ e western coastline 
is characterised by rocky outcrops and 
beautiful beaches. Major national and 
international windsur% ng competitions 
are held at Bloubergstrand. Seal-
watching is an amusing diversion. Boat 
trips around the harbour and along the 
coast are always popular.

Adapted from www.sa-venues.com

CaPE ToWN DISCOVER SOUTH AFRICA
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11 Read the passage below, which is about a stop in Egypt during a journey 
from the North Pole to the South Pole without using air transport.

At 5.35 in the morning the train pulls into Luxor, known by the Greeks as Thebes, 420

miles south of Cairo, in Upper Egypt. I cannot conceal my excitement at being here for

WKH�À�UVW�WLPH�LQ�P\�OLIH�

Luxor Station is tastefully monumental in decoration, with tall columns, gilded details on

the doors, eagle heads and a hieroglyphic design somehow incorporating power stations,

railways and ancient history. Figures materialise from the pre-dawn gloom to offer us taxi

rides. You will never stand on your own for long in Egypt.

We shall be joining a Nile cruise for the next leg of our journey, and as we drive along the

ULYHU�WR�À�QG�RXU�ERDW�²�WKH�Isis�²�,�FDQ�VHH�UDQNV�RI�FKXQN\�IRXU�VWRUH\HG�YHVVHOV��PD\EH�

100 in all, lined up along the riverbank, awaiting the day the tourists come back.

My guide to Luxor is a tall, straight, matchstick-thin aristocrat of the business whose

name is Tadorus but who asks me to call him Peter … ‘It’s easier.’ I would rather call him

Tadorus, but he doesn’t look the sort you argue with. He is 83 years old, and as a boy

RI����ZDV�SUHVHQW�ZKHQ�WKH�DUFKDHRORJLVW�+RZDUG�&DUWHU�À�UVW�SXVKHG�RSHQ�WKH�GRRU�RI�

Tutankhamun’s tomb.

Peter takes me across on the Nile ferry to a cluster of mud buildings on the West Bank

RSSRVLWH�WKH�FLW\��:H�DUH�GULYHQ�SDVW�À�HOGV�RI�VXJDU�FDQH�DQG�DORQJVLGH�DQ�LUULJDWLRQ�FDQDO�

À�QDQFHG�E\�WKH�5XVVLDQV�LQ������

The greenery ends abruptly as we climb a winding road up into barren, rubble-strewn

desert. Then we are into the Valley of the Kings, which resembles a gigantic quarry, littered

with rock debris, bleached white by the sun. We leave the bus and walk up towards the

tombs in dry and scorching heat.
Peter estimates the temperature
at 40° Celsius, 104° Fahrenheit.

This vast necropolis contains
WKH�UHPDLQV�RI����3KDUDRKV�RI�
the New Kingdom, established
in Thebes between 3000
and 3500 years ago. It was
GLVFRYHUHG�²�¶UHGLVFRYHUHG·��
DV�3HWHU�FRUUHFWV�PH�²�LQ�������
Only 40 of the tombs have been
found, and all, bar one, had
been emptied by robbers.

(Continued)

Day56-
Luxor



Cambridge IGCSE First Language English

6

:H�ZDON�GRZQ�LQWR�WKH�WRPE�RI�5DPHVHV�,,,��7KH�ZDOOV�
are covered in rich paintings and complex inscriptions
illustrating the progress of the Pharaoh on his journey
WKURXJK�WKH�XQGHUZRUOG��À�OOHG�ZLWK�ZLFNHG�VHUSHQWV��
crocodiles and other creatures waiting to devour him.
Because of the dry desert air, they are well preserved,
an extraordinary historical document.
The sun is setting behind the Valley of the Kings when we
return on the ferry.  At this indescribably beautiful time
of day, when the rich golden brown of the lower sky spills
onto the surface of the Nile, turning it an intense amber,
and the palm trees along the bank glow for a few precious
PLQXWHV�LQ�WKH�UHÁ�HFWLRQ��LW�LV�QRW�GLIÀ�FXOW�WR�LPDJLQH�WKH�
power and spectacle of a funeral procession bearing the
God-King’s body across this same river, three and a half
thousand years ago, at the beginning of his last and most
important journey.

TASK TIP
It is good style, saves time and 
words, and avoids repetition 
to use complex sentences 
when writing English. A 
complex sentence has at least 
two clauses (groups of words 
containing finite verbs): one 
main clause, which could 
stand as a sentence on its own, 
and one or more subordinate 
clauses, which are not 
grammatically complete 
as sentences and should 
usually be separated from 
the main clause by commas. 
Subordinate clauses are o" en 
introduced by connectives, 
and these can go before or 
a" er the main clause. There 
is an example of a complex 
sentence at the end of the 
passage on Luxor.

KEY POINT
You can o" en guess a wordí s 
meaning from its context, or 
by recognising the meaning 
of the stem of the word or its 
prefix. You may not need to 
understand every word in a 
passage to be able to write 
a summary of the parts of 
it that are specified in the 
question. It will enable you to 
expand your vocabulary if you 
keep a personal list of new 
words, with examples of their 
usage, during the course. 
Writing down words helps you 
to remember them and to use 
them in your own writing.

Adapted from Pole to Pole, by Michael Palin, BBC Publishing, London, 1995.
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12 Five words in the passage are underlined. Can you guess their meaning by 
looking at their context (the other words around them)? Use a dictionary to 
check your guesses, then write synonyms for the six words in your personal 
vocabulary list.  

13 Which words and phrases in the passage best illustrate the appearance of:
a the West Bank and the Valley of the Kings (paragraph 5)?
b the tomb of Rameses III (paragraph 8)?
c the Nile at sunset (paragraph 9)?

For each of your choices, explain why they are e! ective.

14 Scan the passage for the information given about Luxor and identify the 
key phrases.

15 Make a grid as shown below and list the key phrases and your paraphrases.

16 Use your answers to Activities 5 and 15 to summarise the characteristics of 
a Tenerife and b Luxor in about 100 words in total. Use one paragraph for 
each place.

17 As a class, discuss what you already know or think about the following topics:
a Robinson Crusoe
b desert islands
c books, films or television series set on desert islands
d survival techniques.

18 Read the text below about Robinson Crusoe, which is an extract from a novel 
written in 1719 that includes journal entries.

19 In one sentence, describe the situation of Robinson Crusoe on the Island of 
Despair by answering these questions in any order:

Who is he? 
What happened to him? 
When did it happen? 
Where is he? 
How did he get there?

20 You are going to write a summary of Robinson Crusoeí s:
 needs
 di! iculties
 fears
 disappointments. 

First, make brief notes under each heading. Then, write a one paragraph 
summary, in modern English, using all your notes.

Key phrase Point

barren, rubble-strewn desert wasteland

KEY POINT
Try to paraphrase the 
information in texts when 
gathering points together, 
and to make your phrases 
shorter than those in the text 
(see the example in Activity 
15). If you are not sure what a 
word means, it is safer not to 
change it, although you can 
still change other words in the 
phrase. Technical terms o" en 
do not have synonyms, or it 
would take too many words to 
paraphrase them (e.g. solar 
heating, irrigation canal).

KEY POINT
When working under timed 
conditions you probably 
woní t have time to write a 
dra"  for your summary, so 
group and order your material 
before you begin to write. The 
best way to structure your 
response is by bracketing and 
numbering your list of points. 
Do not confuse a summary 
with a commentary: you 
are not required to present 
information in the same order 
as in the passage, or to give 
your views on the material.

TASK TIP
Rather than using one simple 
sentence for each point, try to 
combine material into longer 
and more complex sentences. 
Avoid beginning each sentence 
the same way or repeating 
the same structure (e.g. doní t 
start every sentence with 
He) and avoid the overuse of 
and. Before you write each 
sentence, plan its structure in 
your head. Check your summary 
for omissions, repetitions and 
inaccuracies of fact.
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September 30, 1659. 
I, poor miserable Robinson Crusoe, 
being shipwrecked, during a 
dreadful storm, came on shore on 
this dismal unfortunate island, which 
I called the Island of Despair, all 
the rest of the ship’s company being 
drowned, and myself almost dead.

All the rest of that day I spent 
in a!  icting myself at the dismal 
circumstances I was brought to, viz. 
I had neither food, house, clothes, 
weapon, or place to " y to; and in 
despair of any relief, saw nothing 
but death before me; either that I 
should be devoured by wild beasts, 
murdered by savages, or starved 
to death for want of food. At the 
approach of night, I slept in a tree 
for fear of wild creatures, but slept 
soundly, though it rained all night.

From the 1st of October 
to the 24th.
All these days entirely spent in 
many several voyages to get all 
I could out of the ship, which I 
brought on shore, every tide of 
" ood, upon rafts. Much rain also 
in these days, though with some 
intervals of fair weather; but, it 
seems, this was the rainy season.

October 26.
I walked about the shore almost all 
day to # nd out a place to # x my 
habitation, greatly concerned to 
secure myself from an attack in the 
night, either from wild beasts or 
men. Towards night I # xed upon 
a proper place under a rock, and 
marked out a semicircle for my 
encampment, which I resolved to 
strengthen with a work, wall, or 
forti# cation …

The 31st.
in the morning, I went out into the 
island with my gun to see for some 
food, and discover the country; 
when I killed a she-goat, and her 
kid followed me home, which I 
afterwards killed also, because it 
would not feed.

November 1.
I set up my tent under a rock, 
and lay there for the # rst night, 
making it as large as I could, with 
stakes driven in to swing my 
hammock upon.

November 17.
This day I began to dig behind 
my tent into the rock. Note, three 
things I wanted exceedingly for this 
work, viz. a pick-axe, a shovel, and 
a wheelbarrow or basket; so I ceased 
my work, and began to consider 
how to supply that want and make 
me some tools. A spade was 
so absolutely necessary, that 
indeed I could do nothing 
e$ ectually without it; 
but what kind of 
one to make, 
I knew not.

Robinson CrusoeKEY POINT
When changing information 
into your own words and 
trying to reduce their 
number, there is a danger 
that you may express 
something in a way that is 
no longer strictly true, for 
example ë the majority of the 
islandí  is not the same as 
ë many parts of the islandí . 
You need to be careful that 
the content of your summary 
is factually accurate.

KEY POINT
The skill of understanding 
implicit meanings and 
attitudes is an important 
one to demonstrate when 
responding to unseen 
reading passages. Implicit 
meanings are meanings 
that you can infer from the 
text ñ  things that are implied 
rather than actually stated. 
One of the ways you can 
demonstrate an ability to 
infer ideas from a passage, 
and so show a deeper level 
of understanding of it, is by 
predicting what may happen 
in the future. Your predictions 
must be based on material 
actually contained in the 
passage.

Hires in place, cloned and 
processed
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21 With your partner, list future incidents or problems which Robinson Crusoe may 
face later in the novel, based on evidence in the extract. Share and support your 
predictions with the rest of the class.KEY POINT

Reading papers usually ask 
candidates to select and 
comment on language from 
a passage which gives a 
particular impression to the 
reader. Select and quote 
a range of short phrases 
(usually not more than 
two or three words each), 
and make clear that you 
understand both their 
meaning and their e! ect. 
In Further practice Activity c, 
your reasons for preferring 
a destination should be 
linked to the descriptive 
phrases which make it 
seem attractive, and the 
response each one evokes 
in you as a reader.

January 1.
Very hot still, but I went abroad 
early and late with my gun, and lay 
still in the middle of the day. This 
evening, going farther into the 
valleys which lay towards the centre 
of the island, I found there was 
plenty of goats, though exceeding 
shy, and hard to come at. However, 
I resolved to try if I could not bring 
my dog to hunt them down.

January 2.
Accordingly, the next day, I went 
out with my dog, and set him upon 
the goats; but I was mistaken, for 
they all faced about upon the dog; 
and he knew his danger too well, 
for he would not come near them.

January 3.
I began my fence or wall; which 
being still fearful of my being 
attacked by somebody, I resolved 
to make very thick and strong.

All this time I worked very hard, 
the rains hindering me many 
days, nay, sometimes weeks 
together; but I thought I should 
never be perfectly secure till 
this wall was # nished. And it is 
scarce credible what inexpressible 
labour everything was done with, 
especially the bringing piles out of 
the woods, and driving them into 
the ground; for I made them much 
bigger than I need to have done.

In the next place, I was at a great 
loss for candle; so that as soon 
as ever it was dark, which was 
generally by seven o’clock, I was 
obliged to go to bed.

Further practice
a You have become stranded on a desert island! Write a description of 

the imaginary island. Think about its landscape, climate, vegetation, 
wildlife, food and water sources. You can use information from the 
island passages in Activities 3 and 18 of this unit to give you ideas. 

b List the main features of your home town or rural area. Use the list to 
write an information leaflet for tourists, using bullet points. Group the 
points, divide them into sections, and give a topic heading to each section 
(e.g. Things to see). The passage in Activity 7 will help you with ideas.

c From what you have read in this unit, would you rather visit Tenerife, 
Cape Town or Luxor? Write the reasons for your preference, using details 
from the texts.

Adapted from Robinson Crusoe, 
by Daniel Defoe.
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Unit 2: Response Writing
This unit prepares for the response to reading / directed writing tasks 
by considering form, audience and style. It focuses on writing journal 
entries and letters.

1 Discuss the following questions in class:
a How would you define ë extreme sportsí ?
b What examples can you think of?
c What kind of people participate in them?
d What makes these sports attractive?
e Which ones would you consider doing or refuse to do?

2 Read the following passage, which is a newspaper review 
of a non fiction book about a 
historical Arctic tragedy.

KEY POINT
Directed writing, or 
response to reading, tasks 
are those which ask you to 
use material in a text in a 
specified way. You will be 
given instructions about 
the CAP (content, audience 
and purpose). They usually 
require modification of the 
structure and style of the 
original passage, so you 
need to change vocabulary, 
sentence structures and text 
structure, rather than simply 
listing points from the 
passage in the same order 
and using the same words.

THE BIG CHILL
Arctic explorers are a breed 

 apart, inevitably drawn, it 
would seem, by tragedy and the 
poetry of a ‘good end’. Consider 
Shackleton. Having narrowly 
survived the loss of his ship, the 
Endurance, when it was crushed 
by ice in the Weddell Sea, he 
later died aboard the Quest, 
another Antarctic no-hoper, in 
1922. Scott, of course, perished 
ten years earlier just a few miles 
from his base camp, having failed 
by a whisker to be the # rst to 
reach the South Pole. Amundsen, 
who beat his rival by just a couple 
of days, went on to die in an 
Arctic air crash.

Good chaps, each and every 
one of them. But what was it 
all about? In The Ice Master, an 
appropriately chilling account of 
the voyage of the Karluk, lead-ship 

of a doomed Arctic expedition 
in 1913–14, the motivation of 
those taking part seems to have 
been foolhardy at best. Vilhjalmur 
Stefansson, a Canadian of Nordic 
extraction, was an anthropologist 
and ethnologist who, for reasons 
best known to himself, believed 
that under the Arctic ice there 
lay a Lost Continent, a kind of 
wintry Atlantis, the discovery of 
which would make him famous. 
In reality, of course, there is no 
missing landmass; the Arctic 
Ocean is just what its name 
implies. But to the impatient 
Stefansson, the fact that there 
was, literally, no solid ground 
for his belief was defeatist talk.

Hiring a steely skipper, Captain 
Bob Bartlett, Stefansson ordered 
the Karluk to sea from Victoria in 
British Columbia on June 17th 1913. 
Few of his men had real Arctic 
experience. The ‘scientists’ on 
board knew very little of the trials 

ahead. The ship itself was a retired 
whaler, made of wood, staggeringly 
unsuited to its new purpose.

The crew, it transpires, had an 
eerie premonition of their fate. 
Stuck fast in the Alaskan " oes, they 
were ‘trans# xed’ by the diaries 
of George Washington De Long, 
another of their breed, who had 
died, along with all his men, in 
1881. De Long’s ship, the Jeanette, 
had been crushed by ice in almost 
exactly the same reach of the 
Arctic Ocean as the Karluk. One 
hundred and forty days passed 
before cold and starvation claimed 
the last of the expedition’s victims.

Jennifer Niven, formerly a 
screenwriter, assembles her 
characters with all the skill of an 
experienced novelist. Both of the 
principals are carefully drawn. 
There is Bartlett, an energetic, 
skilful mariner, big in every 
way, with a booming voice and 
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a love for literature and women. 
Stefansson, by contrast, comes 
across as an egotist of monstrous 
proportions. Charming, silver-
tongued and handsome, he cared 
little for those under his command.

Locked together on the 
diminutive ship, the crew of the 
Karluk watched and listened in 
horror as the frozen sea closed 
in around them. The sta$  and 
o%  cers gathered nightly in the 
saloon for Victrola concerts, 
choosing from among more than 
200 records. As the gloom grew 
ever deeper, the lure of the 
library, with its terrible account 
of the fate of the Jeanette, increased 
by the day.

Stefansson cracked # rst. Loading 
up a dog-sledge, he and several 

others headed o$  into the night, 
ostensibly to hunt for food. Others 
would go to pieces later. Matters 
came to a head on January 10th 
when, with a thunderous roar, the 
ice broke through the ship’s hull, 
forcing the captain to give the 
order to abandon ship.

In all, 16 men were to die, but 
Bartlett emerged as the true hero 
of the hour. Niven’s account 
– always alive to the nuances 
of human strength as well as 
weakness – is at its strongest as 
she recounts his ghastly journey 
through the Arctic winter in 
search of help, and his equally 
determined quest for his lost 
crewmen when he at last found 
sanctuary in Siberia. Those who 
survived long enough for him to 
# nd them numbered a lucky 13, 

including two Eskimo girls and 
one of the scientists, McKinlay, 
who ever after regarded his 
captain as ‘honest, fearless, 
reliable, loyal, everything a 
man should be’.

Stefansson, needless to say, 
survived as well. Having 
spectacularly betrayed his 
comrades, he went on to map 
and discover several Arctic 
islands. Collecting a medal for 
his achievements, he made no 
mention of the Karluk, its crew 
or the men who were lost.

Adapted from an article by Walter Ellis, 
! e Sunday Times, 19th November 2000.
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3 Discuss the following questions as a class:
a Why do you think book reviews are published in newspapers?
b Who do you think writes them, and why?
c Who do you think reads them, and why?
d Who do you think benefits from the reviews, and how?
e Who do you think would be interested in reading The Ice Master?

4 Publishers promote their new books by printing blurbs (brief descriptions of the 
type and content of the book) on their back covers. It is a rule that a blurb must 
not reveal what happens in the end, as this would deter readers. Write a blurb 
for The Ice Master, using three short paragraphs. You aim is to appeal to your 
audience and persuade them to buy the book:

 Refer to the background of the expedition and its participants.
 Describe the crisis situation the book deals with.
 Refer to specific incidents which make the book sound exciting. 

5 Find all the dates and time references in the article. Then list the events in 
chronological order (the order in which they occurred), together with their date 
or duration, in a grid like the one shown below. This will give you a sense of the 
overall time scheme, which will help you later. An example has been given. 

6 Read the following extracts from the journal of the Antarctic explorer Robert 
Falcon Scott (who is mentioned in the article in Activity 2). On 16th January 1912, 
he discovered that the Norwegian explorer Roald Amundsen had beaten him to 
the South Pole.

Event Time

The Jeanette crushed 1881

IMAGE PROCESSED AND PUT IN PLACE
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7 With your partner, list the common characteristics of the style of writing used 
in journals (also remember the journal extracts in Activity 18 of Unit 1). They 
are obviously written in the first person ñ  using I or we ñ  but what can you say 
about the following:
a tense?
b register?
c vocabulary level?
d sentence length?
e sentence type?
f content?

KEY POINT
Although the terms ë diaryí  
and ë journalí  are o" en 
used interchangeably, the 
expectations are di! erent 
for exam purposes. A diary is 
o" en a purely personal and 
private record, written in a 
colloquial style or even in 
notes, and o" en consisting of 
very short entries. A journal 
is likely to be a formal record 
of a journey or significant 
experience, intended for a 
wider audience and possibly 
for publication. It is 
therefore written in full 
sentences and with some 
consideration of style.

17th Jan: Great God! This is an awful place 
and terrible enough for us to have laboured 
to it without the reward of priority. Well, it 
is something to have got here, and the wind 
may be our friend tomorrow.

18th Jan: Well, we have turned our back now 
on the goal of our ambition with sore feelings 
and must face 800 miles of solid dragging – 
and goodbye to the daydreams!

23rd Jan: I don’t like the look of it. Is the 
weather breaking up? If so God help us, with 
the tremendous summit journey and scant food.

18th Feb: Pray God we get better travelling 
as we are not so ! t as we were and the season 
advances apace.

5th Mar: God help us, we can’t keep up this 
pulling, that is certain. Among ourselves we 
are unendingly cheerful, but what each man 
feels in his heart I can only guess.

29th Mar: It seems a pity, but I do not think 
I can write more. 

R. Scott

For God’s sake look after our people.
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8 Imagine you are Captain Bob Bartlett in the passage in Activity 2. Write three 
journal entries, with dates, for the winter period of 1913ñ 14, from the freezing 
of the sea to when you abandon ship.

 Use the time grid from Activity 5 to help you. Do not simply retell the story ñ  
adapt the material.  Write about 350 words, in an appropriate style, and refer 
to the following:

 previous events and the original goal of the expedition
 Stefanssoní s character and behaviour
 the mood of the crew and their fears 
 how the crew passed the time
 what happened to the Karluk
 the journey you are about to face 
 your thoughts and feelings about the future.

9 The next passage concerns mountaineering. Discuss these questions with 
your partner:
a How do you feel about mountains?
b What makes some people determined to get to the top of them?
c What can go wrong during a climbing expedition?
d What do you think the title ë A rock and a hard placeí  means?

10 Read the article below, from a Sunday newspaperí s magazine, which concerns 
the death of a mountain climber.

Alison Hargreaves faced the 
toughest decision of her career. It 
was August 6: she had spent six 
weeks on K2 and had already failed 
in two summit bids. Now, should 
she stay and give it one more try? 
Or call it a day and go home?

The situation was as bleak as could 
be. Alison was back at base camp, 
its cluster of red and yellow tents 
pitched unevenly among the ice 
and boulders of the Godwin-Austen 
Glacier. Towering 12,000 ft above 
was K2 itself, shrouded in grey, 

wind-tossed clouds. It was bitterly 
cold and raining and, says the 
American climber Richard Celsi, 
Alison was in tears.

By Celsi’s account, Alison had 
changed her mind a dozen times. 
Now she was utterly torn. She 
wanted to ful! l her dream of 
climbing K2, adding it to Everest 
to become the only British woman 
to have reached the world’s 
two highest summits. And she 
desperately wanted to be back 
with her children, Tom, six, and 
Kate, four.

The previous night she seemed to 
have made up her mind to leave. 
She had packed her equipment and 
said goodbye to the climbers who 
were staying. Her porters were due 
to leave at 7 a.m. and Alison had 
a " ight booked from Islamabad in 

a week’s time. ‘It was done,’ says 
Celsi. ‘She was going home.’

But early that morning, Alison 
reopened the question once again, 
drinking endless cups of coffee 
with Celsi as she turned it over 
and over in her mind. ‘It was a 
very emotional thing for her,’ says 
Celsi. ‘She really went through 
a lot of things.’ Finally, just 15 
minutes before the porters were 
due to depart, she told Celsi she 
had decided to stay, reasoning 
that, since she had been away for 
so long, one more week wouldn’t 
matter. ‘She said it was logical to 
give the weather a chance to clear.’

Alison hugged Celsi and thanked 
him profusely for his help. In 
some haste, her equipment 
was retrieved. Celsi himself was 
leaving, and Alison gave him some 

A rock 
 and a 

hard place
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letters and a fax saying she had 
decided to give K2 ‘one more try’.
As he set off down the glacier, 
Celsi turned to look back at Alison, 
and saw her waving to him through 
the drifting rain. ‘She seemed in 
good spirits,’ he recalls. ‘She had 
made her decision.’

Four days later Alison and a group 
of climbers left base camp for 
their summit bid. By August 12, 
they had reached Camp Four on 
a sloping snow! eld known as 
the Shoulder, 2,000 ft below the 
summit. They set off before dawn 
the next morning, climbing a steep 
gully called the Bottleneck, passing 
beneath an unstable wall of ice 
pinnacles and ! nally emerging on 
the summit ridge.

At 6.30 p.m. the climbers in base 
camp received a radio call from 
the summit. Alison and three 
others had reached the top, and 
another two were about to arrive. 
The caller, a Spanish climber, 
added that there was no wind but 
it was bitterly cold, and they were 
about to start their descent. There 
was no further word.

An hour later the upper reaches 
of K2 were hit by hurricane-force 
winds. As they edged their way 
back down the summit ridge, 
Alison and her companions 
stood no chance. She was 
plucked from the ridge by the 
wind and hurled down K2’s 
monumental South Face.

The next morning two Spanish 
climbers, Pepe Garces and 
Lorenzo Ortas, who had survived 
the storm at Camp Four, were 
descending the mountain suffering 
from frostbite and exhaustion. 
Some 3,000 ft below the summit 

they found a bloodstained anorak 
lying in the snow. They also saw 
three slide-marks leading towards 
the edge of an ice cliff. But above 
the cliff, some 600 ft away, they 
saw a body resting in a hollow. ‘I 
recognised the red clothing,’ Ortas 
says. ‘I knew it was Alison.’

At 33, after a mercurial climbing 
career, Alison had become an 
icon – a symbol of what women 
could achieve. For some her 
death represented a betrayal of 
motherhood, for others a paradigm 
of the dilemmas faced by mothers 
seeking a career.

Alison had been bemused by 
the publicity her Everest climb 
attracted, saying: ‘The whole 
thing is much bigger than I can 
handle.’ But she was worthy of 
her acclaim. Her Everest ascent 
in May – alone and without using 
supplementary oxygen or porters 
– was a supreme moment of the 
sport. Just 5 ft 4 in and with an 
easy smile, she impressed people 
with her friendliness, modesty and 

charm. Some, accustomed to the 
ruthless egos of some leading 
male mountaineers, were relieved 
to ! nd her so normal.

Yet Alison was far more complex 
than her image revealed. The 
climber who exulted in her triumph 
on Everest could be racked with 
doubt. She could be talkative and 
outgoing – or reticent and closed. 
She was eager to show that she 
was self-suf! cient, yet ardent for 
approval and acclaim.

The most profound contradiction 
lay in her replies when asked the 
perennial question of why she 
climbed. She said she did so 
because she had something to 
prove – then added that, after each 
summit, she felt she had to prove 
herself again. So what was Alison 
trying to prove, and why was she 
never satis! ed? And is it true that 
her ceaseless quest led inevitably 
to a reckless death?

Adapted from an article by Peter and 
Leni Gillman, ! e Sunday Times, 3rd 
December 1995.
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11 With a partner, make a list of the similarities and di! erences between the 
experiences of those on board the Karluk and those of the K2 climbers.

12 With your partner, work on the following tasks:
a Think of and list adjectives of your own which you could use to describe the 

character of Alison Hargreaves.
b Agree on and list the characteristics of the style commonly used for informal 

letters to relatives.

13 Write Alison Hargreavesí  last letter to her parents a" er deciding to stay. Use an 
appropriate style, and write about 300 words. Begin Dear Mum and Dad. Mention 
the following:

 her di! icult decision and how she made it
 conditions on K2
 her ambitions and expectations
 her feelings about climbing
 her feeling about her fellow climbers
 her feelings about her family.

14 Read the leaflet below, which gives information about a youth outdoor pursuits 
programme called ë The International Awardí .

! e International Award

What is it?
! e Award is an exciting self-development programme 

for all young people worldwide. It equips them with life 

skills, builds their con" dence and engages them with their 

communities. It gives all young people aged between 

14 and 24, regardless of their background, abilities or 

circumstances, an opportunity to experience challenge and 

adventure, to acquire new skills and to make new friends.

What does the programme consist of?
It is a four-section programme, with three progressive levels: 

Bronze, Silver and Gold. Participants are in charge of their 

own programme, se# ing their own goals amd measuring 

their progress against them.

! e Sections

responsibility

and and an understanding of the environment

practical skills

and " tness.

Gold level, broadens horizons through a worthwhile 

residential experience.

What are the bene" ts of involvement?
! e Award is widely recognised by educationalists and 

employers. Some of the bene" ts to young people include 

developing or discovering:

Adapted from Fact Sheet,  
" e Duke of Edinburgh’s 
International Award, 
www.intaward.org

KEY POINT
You should try to use all the 
relevant material available 
in a passage in order to fully 
answer the question. Bullet 
points may be provided to 
help give focus and structure 
to your response, as well as to 
indicate the content required. 
Your ideas must all be linked 
to the passage and related to 
the question, and inferences 
need to be supportable by 
evidence. Ití s a good habit 
to underline the key words 
in an exam question and to 
check that you have followed 
the instructions exactly. For 
instance, the words what, why 
and how each give a di! erent 
focus to written responses.
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15 Select the relevant material in the text, then use it to write the script for a talk 
to a group of fellow students in which you describe the Award programme and 
encourage them to take part. Write about 300 words.

 Summarise the rules and structure of the programme.
 Explain the aims and what is involved.
 Comment on the benefits of taking part and give examples of your own.

16 Give your talk to the class, and be prepared to answer any questions your 
audience asks about the programme.

17 Read the internet advertisement below for courses in white water ra" ing.

In 1985, Shearwater was the ! rst Zimbabwean company to run commercial white water rafting trips in Victoria Falls, Zimbabwe. Since those 
! rst intrepid paddle strokes on the Zambezi River, Shearwater has become synonymous internationally with some of the best white water 
action on the planet in dramatic scenery otherwise hidden from visitors. Today, 28 successful seasons later, Shearwater continues to be at the 
forefront of white water rafting on the Zambezi, offering one-day rafting trips (in both high- and low-water seasons), overnight trips, and 
multi-day wilderness adventures. There’s something to suit everyone. Dare you try it?

HOME              OUR ACTIVITIES              TRANSFERS              RESTAURANTS              PRICE LIST              DISCOUNT SPECIALS              CONTACT US

SPLASH AND DASH – approx. March and June 
‘Splash and Dash’ describes a very high-water run operated at the beginning and end of the 
rafting season. Most of the really big, dramatic rapids, for which the Zambezi is famous, have 
either been washed out or are considered too dangerous for commercial rafting purposes. 
This stretch of the river from rapid 15 to rapid 24 is fast " owing but the rapids are quite gentle 
compared to other times of the year.
Considered more of a scenic trip, as the gorge and the river are breathtakingly beautiful 
following the rainy season, the whirlpools and boils can pose a few unexpected surprises for 
the unwary! The hike out of the gorge remains – as always – arduous, so you need to be ! t!

US$132

MULTI-DAY RAFTING ADVENTURES – low Water Only 
Shearwater’s Multi-Day Rafting Adventures (2½ days or 5 days). A chance for you to explore 
more of the Zambezi River down to the Lower Muwemba Falls, past the Batoka Dam and on 
to where the land " attens out towards the upper reaches of Lake Kariba. The days get lazier 
as the river widens through " at terrain, and there is plenty of opportunity for you to ! sh, watch 
the wildlife and camp in the wilderness on the pristine sandy beaches of the Zambezi. Tents 
are provided, although you may choose to sleep directly under the glittering velvet canopy of 
an African night.

Shearwater offers 2½ day (US$550) and 5day (US$880) Multi-Day Rafting Trips.

OVERNIGHT TRIPS – low Water Only 
Instead of facing an arduous climb at the end of an amazing day, take us up on our offer to 
camp overnight in the gorge on one of the pristine beaches used exclusively by Shearwater 
clients, and witness complete peace and privacy beside the river when everyone else has left. 
Accommodation is in tents although many people choose to sleep under the clear sky. Sit out 
under the African stars and relive the memories of your day’s rafting around a camp! re. Walk 
along the Batoka Gorge and transfer back to town after breakfast the next morning.

US$220 – Minimum of 4 required.

WHITE WATER ACTION IN VICTORIA FALLS
The most exciting experience you’ll ever have!

A certi! cate is awarded at the end of every trip in con! rmation of conquering the mighty Zambezi River.

Adapted from www.shearwatervictoriafalls.com/ra% ing/
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18 What are the stylistic features of written advertisements? Give examples of each 
from the passage above, and explain how they aim to persuade.

19 Write an informal letter or email of about 250 words to a friend to suggest that 
you both go on one of the trips. (Pretend it is in your own country.)

 Give a summary of the factual information.
 Give your impression of the company.
 Give reasons why it would be a good idea to go on such a trip.
 Say which of the trips sounds most attractive and why.

20 Formal letters, whose aim is usually to persuade or argue, have the following 
format, which you would use when writing for o! icial or business purposes, or 
to someone whom you have never met. 

TASK TIP
Advertisements aim to 
persuade, using a mixture 
of the following devices:

 imperative verbs
 questions
 exclamations
 clichÈ s
 short/non sentences
 repetition
 superlatives and 

 intensifiers
 personal pronouns you, 

 we and our
 evocative / emotive 

 adjectives
 alliterative phrases
 rhyme
 statistics.

These stylistic features make 
the text as easy as possible 
to read, understand and 
remember, and they entice 
and pressurise the reader 
into accepting the o! ered 
product by making it sound 
a desirable thing to own or 
to do. The content is entirely 
positive, and usually begins 
with an attention catching 
device, followed by evidence 
and details to support the 
initial claim. These devices 
can be used in all types of 
persuasive writing.

Dear Madam/Sir (or the o!  cial position)
or
Dear Mr/Ms (Surname) (if you know his/her name)

Section 1: Reason for writing / topic of letter
Section 2: Background to and details of request / complaint / issue
Section 3: Conclusion, threat, thanks, prediction, advice, warning

Yours fa ithfully (if you have not addressed the recipient by name)
or
Yours sincerely (if you have addressed the recipient by name)

Example of letter text:

I am writing to you because of an incident I wi
tnessed 

recently in one of your stores, which made me f
eel angry 

and embarrassed.

Last Saturday afternoon I was with my family i
n your 

Barcelona branch, shopping for toys. An elderly m
an, who 

was alone, collapsed on the floor, and a nearby
 customer 

asked for an ambulance to be called. The memb
er of staff 

at the pay counter said he was too busy, sugges
ting that 

the customer should use her mobile phone instea
d. Although 

the store was very busy that day, I do not belie
ve this was 

an acceptable response from the member of staf
f, and my 

children and some foreign tourists were shocked
 by the lack 

of concern it revealed.

Unless such behaviour is your company policy, it 
seems that 

there is a need for your employees to be better 
trained in 

customer service, as this kind of incident dama
ges your 

reputation with the public.
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Part 1 Unit 2: Response Writing

21 Plan and write a letter of about 350 words to the editor of a local newspaper, 
giving your views on extreme sports a" er a recent reported incident in your 
area. You may argue either that extreme sports should be allowed or that they 
should be banned.

 Use the ideas you collected in Activity 1. Refer to the recent incident in your 
opening paragraph.

KEY POINT
Informal letters or emails 
tend to use contractions (e.g. 
caní t, OK), abbreviations 
(e.g. uni, probs), phonetic 
spelling (e.g. hilites, kwik) 
and colloquial expressions 
(e.g. no way, bonkers) as if 
the writer is speaking aloud 
to the recipient, with whom 
he or she has a relationship. 
For assessment purposes, 
however, it is not appropriate 
for your response to be so 
casual, and at least some 
degree of formality is required 
for a written response to 
a text in reading or writing 
papers or coursework. Even 
if you are asked to write a 
letter to a relative, it is better 
to avoid slang, jargon or non
sentences, and to write in 
paragraphs, as the aim is 
to demonstrate that you can 
use accurate and mature 
written English.

KEY POINT
Formal letters di! er from 
informal letters in register 
and in having a clear and 
conventional structure: 
usually one paragraph per 
section, although the middle 
section can extend over 
two or three paragraphs. 
The tone of a formal letter 
is impersonal and polite 
ñ  even when complaining 
ñ  and the expression is 
formal (i.e. in complex 
sentences and without 
contractions, abbreviations 
or colloquialisms). It is not 
usually necessary to date or 
give addresses in an exam 
letter, though these would 
be essential for a real letter.

Further practice
a Imagine that you and your friend went on a Shearwater ra" ing course 

and were not satisfied with the experience. Write a letter of complaint 
to the company and ask for your money back. Include references to 
the advertisement in Activity 17. 

b Imagine that you are on an International Award expedition which has 
met with unforeseen di! iculties. Write a journal entry describing your 
situation, location, fellow expeditioners, thoughts, feelings, and giving 
a prediction of what will happen next.

c Describe a sport you are keen on ñ  either as a spectator or as a 
participant ñ  in a letter to an acquaintance who is not familiar with 
it but whom you want to persuade to become involved in it.



Cambridge IGCSE First Language English

20

Unit 3: Continuous Writing
This unit introduces descriptive writing for compositions and 
coursework assignments. It focuses on the skills of using adjectives 
and imagery to convey a scene or character, and explains ways of 
structuring descriptive writing.

1 Write definitions of narrative and description, then o! er them to the class 
for discussion of the di! erences between the two genres of writing.

2 Are the following statements about descriptive writing true or false?
a Descriptive writing must be based on the truth.
b You need a wide vocabulary to be good at descriptions.
c It is di! icult to make descriptive writing interesting.
d Descriptive writing is the easier choice.
e You should use only the sense of sight when describing something.
f Descriptive writing doesní t have a structure.
g You doní t need to write in full sentences for description.
h Descriptions are o" en written in the present tense.

 Discuss your views in class.

3 Write words (including colours) that come to mind when you consider the 
following moods or atmospheres.

 loneliness
 decay
 celebration
 tranquillity
 fear
 love. 

KEY POINT
In writing papers you may be 
given a choice of composition 
titles belonging to the two 
genres of descriptive and 
narrative, and you may have 
the option to write a 
descriptive piece for a 
coursework portfolio. Although 
narratives need to contain 
some description of character 
and setting, the two kinds 
of writing are fundamentally 
di! erent, so it is important not 
to confuse them. You may be 
better at one kind of writing 
than the other, and this will 
help you choose. Although the 
process and the kind of titles 
set are not usually the same 
for exams and coursework, 
the skills needed to produce 
appropriate, engaging and 
high quality continuous 
writing are the same.

KEY POINT
Descriptive compositions may be real or imagined, but try to base your 
description on an actual memory or experience. This will make your 
response more convincing and original, and it will be easier for you to think 
of material. Use of the present tense gives a sense of immediacy. Your ability 
to structure varied and sophisticated sentences is assessed and you should 
avoid using non sentences. Doní t start every sentence with There is or The 
storm or It, however, but vary the subject and verb in each sentence. Try to 
include a range of the following:

 unusual vocabulary
 varied vocabulary
 as many of the five senses as possible
 multiple adjectives
 similes and metaphors
 varied sentence lengths
 sound e! ects (e.g. alliteration, onomatopoeia).
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Part 1 Unit 3: Continuous Writing

4 For each of the following scenes, write a descriptive paragraph, covering as 
many senses as possible. Think about your own experience of such events.
a a street market in summer in a hot climate
b an outdoor festival in winter in a cold climate

 Read some of your paragraphs to the class for comparison and comments.

5 Look at the underlined words in the following sentences and replace them with 
more unusual and ambitious adjectives.
a The students had a good day out.
b The weather yesterday was bad. 
c I think your new dress is very nice.
d The film I saw last night was awful.
e What a pretty view!

6 Rewrite the following phrases, adding two adjectives before each noun. Think 
of adjectives with interesting sounds and avoid clichÈ s (obvious and common 
phrases such as busy street or delicious food).
a the house on the corner of the street
b the girl with the cat in the garden 

c the car in the car park by the river
d the meal in the restaurant in the city centre
e the students in the school in the suburb

 Now extend each of your rewritten phrases into full sentences using verbs and 
adverbs which are unusual, precise and vivid. 

7 With your partner, list all the verbs you know which refer to a manner of walking 
(e.g. shu! le). Now use a thesaurus to add to your list. See which pair in the class 
can get the longest list in ten minutes. (Make sure that you understand what the 
words mean.) Write the words which are new to you in your personal vocabulary 
list, with an example of usage. 

TASK TIP
Adjectives are the key to 
e! ective descriptive writing; 
nouns need to be qualified 
by at least one adjective, 
and usually more, to enable 
the reader to picture what 
is being described, whether 
a person, place or object. 
The more precise, varied 
and uncommon your use 
of adjectives, the more 
the reader will be able to 
picture and engage with your 
description. Atmosphere can 
best be created by appealing 
to all five senses: sight, sound, 
smell, touch, taste. Colour 
is essential for conveying 
mood, and size and shape 
are also important elements 
in descriptive writing. When 
more than one adjective is 
used before a noun, size and 
shape adjectives go first, 
colour next, and other types 
of adjective closest to the 
noun (e.g. the large, silver
framed, speckled, antique 
mirror; the tiny, square, black, 
velvet covered box).

TASK TIP
The man was walking along 
the street is much less 
e! ective than The ancient 
bearded tramp in his tattered 
grey overcoat and filthy shoes 
was shu! ling along the damp 
and littered pavement. Verbs 
of locomotion describe more 
than just movement: they can 
convey the gender, age, social 
status, health, mood and 
personality of the character.
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8 Read the novel extract below about the sinking in the Pacific of a cargo 
ship on which an Indian boy called Pi is travelling to Canada with his family 
and the contents of Pondicherry Zoo.

From Life of Pi, by Yann Martel.

It was dark still, but there was enough light to see by. Light on pandemonium it was. 
Nature can put on a thrilling show. The stage is vast, the lighting is dramatic, the extras are 
innumerable, and the budget for special e$ ects is absolutely unlimited. What I had before 
me was a spectacle of wind and water, an earthquake of the senses, that even Hollywood 
couldn’t orchestrate. But the earthquake stopped at the ground beneath my feet. The 
ground beneath my feet was solid. I was a spectator safely ensconced in his seat.

It was when I looked up at a lifeboat on the bridge castle that I started to worry. The 
lifeboat wasn’t hanging straight down. It was leaning in from its davits. I turned and 
looked at my hands. My knuckles were white. The thing was, I wasn’t holding on so 
tightly because of the weather, but because otherwise I would fall in towards the ship. 
The ship was listing to port, to the other side. It wasn’t a severe list, but enough to 
surprise me. When I looked overboard the drop wasn’t sheer any more. I could see 
the ship’s great black side.

A shiver of cold went through me. I decided it was a storm after all. Time to return to 
safety. I let go, hotfooted it to the wall, moved over and pulled open the door. 

Inside the ship, there were noises. Deep structural groans. I stumbled and fell.

No harm done. I got up. With the help of the handrails I went down the stairwell four 
steps at a time. I had gone down just one level when I saw water. Lots of water. It was 
blocking my way. It was surging from below like a riotous crowd, raging, frothing and 
boiling. Stairs vanished into watery darkness. I couldn’t believe my eyes. What was 
this water doing here? Where had it come from? I stood nailed to the spot, frightened 
and incredulous and ignorant of what I should do next. Down there was where my 
family was.

I ran up the stairs. I got to the main deck. The weather wasn’t entertaining any more. 
I was very afraid. Now it was plain and obvious: the ship was listing badly. And it wasn’t 
level the other way either. There was a noticeable incline going from bow to stern. 
I looked overboard. The water didn’t look to be eighty feet away. The ship was sinking. 
My mind could hardly conceive it. It was as unbelievable as the moon catching ! re.

Where were the o%  cers and the crew? What were they doing? Towards the bow I saw 
some men running in the gloom. I thought I saw some animals too, but I dismissed the 
sight as illusion crafted by rain and shadow. We had the hatch covers over their bay 
pulled open when the weather was good, but at all times the animals were kept con# ned 
to their cages. These were dangerous wild animals we were transporting, not farm 
livestock. Above me, on the bridge, I thought I heard some men shouting.

The ship shook and there was that sound, the monstrous metallic burp. What was it? Was it 
the collective scream of humans and animals protesting their oncoming death? Was it 
the ship itself giving up the ghost? I fell over. I got to my feet. I looked overboard again. 
The sea was rising. The waves were getting closer. We were sinking fast.

I clearly heard monkeys shrieking. Something was shaking the deck. A gaur—an Indian 
wild ox—exploded out of the rain and thundered by me, terri# ed, out of control, 
berserk. I looked at it, dumbstruck and amazed. Who in God’s name had let it out?
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